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Introduction  

 

The title for this book is very straightforward.  

But why the subtitle? 

In his introduction to is 5, e e cummings 

ǿǊƻǘŜ ǘƘŀǘ ƘŜ ƛǎ άŀōƴƻǊƳŀƭƭȅ ŦƻƴŘ ƻŦ ǘƘŀǘ 

ǇǊŜŎƛǎƛƻƴ ǿƘƛŎƘ ŎǊŜŀǘŜǎ ƳƻǾŜƳŜƴǘΦέ 

Although his poetry might seem randomly put 

together, his use of spacing, punctuation, and 

word choice is extremely precise. There are 

no accidents. Ironically, without this 

precision, his poetry would lack its excitement 

and movement. 

One of my favorite poems by cummings has 

ŀƭǿŀȅǎ ōŜŜƴ άƛŦ ŜǾŜǊȅǘƘƛƴƎ ƘŀǇǇŜƴǎ ǘƘŀǘ ŎŀƴΩǘ 

ōŜ ŘƻƴŜΦέ  LƴŎƻǊǇƻǊŀǘƛƴƎ ǊŜŦŜǊŜƴŎŜǎ ǘƻ ōƻƻƪǎ 

and a teacher, this is a beautiful love poem 

ǘƘŀǘ ŎƻƴŎƭǳŘŜǎ ǿƛǘƘ ǘƘŜ ƻōǎŜǊǾŀǘƛƻƴ άǿŜΩǊŜ 

ǿƻƴŘŜǊŦǳƭ ƻƴŜ ǘƛƳŜǎ ƻƴŜΦέ 

Teaching with mindfulness requires that we 

ƳƻǾŜ ŀǎ ŎƭƻǎŜ ŀǎ ǇƻǎǎƛōƭŜ ǘƻ ŎǳƳƳƛƴƎΩǎ 

mathematical equation; that one professor 

times one student equals one transformative 

ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜΦ L ǎŀȅ άƳƻǾŜ ŀǎ ŎƭƻǎŜ ŀǎ 

ǇƻǎǎƛōƭŜέ ōŜŎŀǳǎŜ ƻŦ ǘƘŜ ǳƴŘŜƴƛŀōƭŜ ǊŜŀƭƛǘȅ 

that the professor will always be the most 

powerful person in the classroom. But, as professors, we can use our power to create an approach to 

teaching in which our students are the primary beneficiaries. 

²ƘŜƴ ǿŜ ŀǇǇƭȅ ŎǳƳƳƛƴƎǎΩ ƳŀǘƘŜƳŀǘƛŎŀƭ ŎƻƴǎǘǊǳŎǘ ǘƻ ƻǳǊ ŎƭŀǎǎǊƻƻƳǎΣ ǿŜ ŜƴǘŜǊ ŀ ǿƻǊld in which we 

discover that everything happens that can be done because we are working one times one. 

For too many community college professors, a pervasive dissatisfaction has crept into too many of our 

lives. There are many reasons for job dissatisfaction. As one community college professor wrote to me 

when I asked for examples of the roots of dissatisfaction:  

An assembly line feeling of teaching the same class over and over again while having little, if 

any, ability to getting to know these students while helping them through this part of their 

academic career. That is not well worded, but I teach intro to [discipline], and only this class now 

for six years. I don't ever get to interact with the students who take other [discipline] classes 
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except for those who fail my class and for some reason, sign up with me again. I have one office 

hour and students typically don't come to see me. Even if they did, what can I do? I'm not in 

much of a position where I am able to help them navigate the system. I have been an adjunct for 

16 years. The chance that I will ever get any full-time position, forget tenure, is slim to none. I 

have no passion for my own work anymore between having no time and feeling stuck and let 

down by the very system that I'm supposed to be encouraging students to engage with. I feel 

like the poster child for Marx's alienated worker; sucked dry and waiting to die. 

L ƘŀǾŜ ǊŜŘŀŎǘŜŘ ǘƘŜ ŀǳǘƘƻǊΩǎ ǎǇŜŎƛŦƛŎ ŘƛǎŎƛǇƭƛƴŜ ōŜŎŀǳǎŜ ǿƘŀǘ ǘƘƛǎ ǇǊƻŦŜǎǎƻǊ ŜȄǇŜǊƛŜƴŎŜǎ ƛǎ ŎƻƳƳƻƴ 

among professors of many disciplines. 

Unfortunately, most of the advice written for higher education faculty is directed at university faculty 

members whose priorities, working conditions, and students are very different than those of us who 

teach in community colleges. Advice that conceǊƴǎ ǿƻǊƪƛƴƎ ǿƛǘƘ άƻǳǊέ ƎǊŀŘǳŀǘŜ ǎǘǳŘŜƴǘǎ ŀƴŘ ǘŜŀŎƘƛƴƎ 

assistants has no value when a professor does not have graduate students or teaching assistants. Nor do 

most of us have to worry about balancing research with teaching. Teaching four or five classes per 

semester (for full-time faculty members) does not leave much time for research, which is not our 

priority anyway.   

Part-ǘƛƳŜ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎ ƳƛƎƘǘ άƻƴƭȅέ ǘŜŀŎƘ ǘǿƻ ƻǳǊ ǘƘǊŜŜ ŎƭŀǎǎŜǎ ŀǘ ǘƘŜƛǊ ƛƴǎǘƛǘǳǘƛƻƴǎΣ ōǳǘ ǘƘŜȅ ƳƛƎƘǘ 

also be teaching two or three classes at two or three other community colleges. And if they are not 

teaching at other community colleges, they only earn a fraction of the salary of full-time faculty 

members while working other jobs to make ends meet. 

And yet we persist. 

Although it begins with a recognition of pervasive dissatisfaction, Promoting Student Transformation at 

the  Community College is a book that focuses on how we can persist in our individual classrooms as we 

ǿƻǊƪ ǘƻ ǘǊŀƴǎŦƻǊƳ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎ ŀǎ ǿŜƭƭ ŀǎ ƻǳǊ ƻǿƴΦ !ƭǘƘƻǳƎƘ ǘƘŜƻry is discussed, this is not a book of 

theory.  It is a book that provides specific examples that community college professorsτand our 

university colleaguesτŎŀƴ ǳǎŜ ǘƻ ƳŀƪŜ ŎǳƳƳƛƴƎǎΩ ƳŀǘƘŜƳŀǘƛŎŀƭ Ŝǉǳŀǘƛƻƴ ŀ ǇǊŀŎǘƛŎŀƭ ǊŜŀƭƛǘȅΦ  !ǘ ǘƘŜ ŜƴŘ 

of each chapter are practical suggestions for integrating theory into daily classroom practices. 
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Overcoming  

Pervasive Dissatisfaction  

 

Introduction  

 

There are times when even the calmest of us 

want to shout out behind our closed office 

ŘƻƻǊǎΣ άL ŀƳ ǎǳǊǊƻǳƴŘŜŘ ōȅ ƛŘƛƻǘǎΦέ 

On any given day, it might be our attitudes 

toward students who are being annoying 

through their actions or because we did not 

ƘŀǾŜ ŀ ƎƻƻŘ ƴƛƎƘǘΩǎ ǎƭeep. It might be the 

structural constraints at the college or society 

that make it impossible for them to perform 

at the level they desire. It might be 

administrators who do not support faculty 

members or who enforce foolish mandates 

that stifle innovation and good pedagogy. It 

might be bitter colleagues. And, if we are 

honest, we must admit that, on some days, 

ά²Ŝ ƘŀǾŜ ƳŜǘ ǘƘŜ ŜƴŜƳȅ ŀƴŘ ƘŜ ƛǎ ǳǎΦέ1     

To avoid pervasive dissatisfaction with 

teaching, I might need to make changes in 

myself both in terms of actions and attitudes. 

This includes changing my expectations of 

others including students, administrators, and 

colleagues. At other times, I need to take on 

the responsibility of helping students make better choices even when I personally believe that they 

should have already learned certain life lessons. Sadly, there are times when I need to accept the fact 

ǘƘŀǘ L Ŏŀƴƴƻǘ ŦƻǊŎŜ ŀ ǎǘǳŘŜƴǘ ǘƻ ǎǳŎŎŜŜŘ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ ƛƴǘŜǊŜǎǘ ƻǊ ōŀŎƪƎǊƻǳƴŘ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭΦ 

When coming to this acceptance, I need to make sure that the problem is not a failing on the part of the 

ǎǘǳŘŜƴǘΦ ¢ƻƻ ƻŦǘŜƴΣ ǎȅǎǘŜƳƛŎ ǇǊƻōƭŜƳǎ ŀǊŜ ǘƘŜ Ǌƻƻǘ ƻŦ άǎƘƻǊǘŎƻƳƛƴƎǎέ L ǎŜŜ ƛƴ ŀ ǎǘǳŘŜƴǘΦ   

!ǎ ǿŜ ŎƻƴǎƛŘŜǊ ǘƘŜ ƛǎǎǳŜ ƻŦ ǎǘǳŘŜƴǘ άŎƘƻƛŎŜΣέ ǿŜ ƴŜŜŘ ǘƻ ōŜ ŎŀǊŜŦǳƭ ǘƘŀǘ ǿŜ ŀǊŜ ƴƻǘ ǳǎƛƴƎ ǘƘŜ ŎƻƴŎŜǇǘ ƻf 

choice as a blanket statement to cover all behaviors that we find problematic. Studentsτespecially 

 
1 This line is from a 1971 Pogo cartoon that was published on Earth Day in 1971. Pogo is telling Porkypine that the 

enemy to the environment is each of us. 
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those at community college colleges and commuter schoolsτ have structural constraints that prevent 

ǘƘŜƳ ŦǊƻƳ ƳŀƪƛƴƎ ǘƘŜ άŎƘƻƛŎŜǎέ ǘƘŜȅ ǿƻǳƭŘ ǇǊŜŦŜǊΦ L ƘŀŘ an online student whose car died. She began 

to fall behind in the class because she did not have the money to pay for an Uber to take her to/from 

work as well as to the library where she used computers to do her coursework.  Did she really have a 

άŎƘƻƛŎŜέ to prioritize work over class? 

{ƻƳŜǘƛƳŜǎΣ ŀƴ άƛǊǊŜǎǇƻƴǎƛōƭŜέ ǎǘǳŘŜƴǘ ƛǎ ƴƻǘ ŀōƭŜ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǘƘŜƛǊ ƴŜŜŘǎ ǿƛǘƘ ǳǎ ƛƳƳŜŘƛŀǘŜƭȅΦ !ǎ L 

was working on the edits for this book, I had a student who had been very responsible in a previous 

semester begin skipping class and not doing his work. Had I not worked with him in a previous semester, 

it would have been too easy to write him off as a student making bad choices. However, it turns out that 

was having some serious health issues which he had not been able to communicate to me. Nor had he 

communicated that his partner for a project was a good friend of his who was keeping him caught up for 

the classes he was missing. He was struggling and making some excellent choices to deal with his 

ǎƛǘǳŀǘƛƻƴΦ L Ƨǳǎǘ ŘƛŘƴΩǘ ƪƴow it until I approached him. 

Part of avoiding pervasive dissatisfaction is not to jump too quickly to the conclusion that students are 

άŎƘƻƻǎƛƴƎέ ǘƻ ōŜ ƛǊǊŜǎǇƻƴǎƛōƭŜ ǿƘŜƴ ǎȅǎǘŜƳƛŎ ƻǊ ǇŜǊǎƻƴŀƭ ƛǎǎǳŜǎ ŀǊŜ ŀŎǘǳŀƭƭȅ ƛƴǘŜǊŦŜǊƛƴƎΣ ŦƻǊŎƛƴƎ ǘƘŜƳ ǘƻ 

make the best ŎƘƻƛŎŜǎ ǘƘŜȅ Ŏŀƴ ǳƴŘŜǊ ǘƘŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎΦ LŦ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ŀ ŎŜǊǘŀƛƴ ƭŜǾŜƭ ƻŦ ƛƴŎƻƳŜΣ ȅƻǳ 

ŎŀƴΩǘ Ǉŀȅ ŦƻǊ ŎŀǊ ǊŜǇŀƛǊǎ ƻǊ Řŀƛƭȅ ¦ōŜǊǎΦ !ƴŘ ƛŦ ȅƻǳ ŀǊŜ ǎŜǊƛƻǳǎƭȅ ƛƭƭΣ ȅƻǳ ƳƛƎƘǘ ƴƻǘ ōŜ ŀōƭŜ ǘƻ ƳŀƪŜ ƛǘ ǘƻ 

class consistently. 

I am a firm believer in venting behind closed office doors. As I was revising this introduction, a colleague 

came into my office, closed the door, and began expounding about people who are thwarting her 

teaching. Part of the reason that she picked my office was because she knew that she was venting to a 

sympathetic ear. But, more importantly, she knew that I would not repeat the justifiable criticism she 

was articulating in fairly blunt terms. After a few minutes, we turned our attention to some silly stories 

before she returned to her office. She felt better and no harm was done. 

We all need a safe space to vent about students, administrators, colleagues, and ourselves. The venting 

is an important part of a process that can lead to positive change. My colleague will be fine because her 

venting was brief, temporary, and she will keep a realistic perspective on her situation. What she will 

not do is become a complainer who only listens to other complainers; a process that would only magnify 

the negative aspects of our jobs and lead her to live in a pervasive dissatisfaction. 

The next time I saw my colleague was when we were both working with incredible students in the 

ƭƛōǊŀǊȅΦ ²Ŝ ƳƛƎƘǘ ǎǘƛƭƭ ōŜ ǎǳǊǊƻǳƴŘŜŘ ōȅ ǘƘŜ άƛŘƛƻǘǎέ ǎƘŜ ƘŀŘ ŎƻƳǇƭŀƛƴŜŘ ŀōƻǳǘ ŜŀǊƭƛŜǊΣ ōǳǘ ƴŜƛǘƘŜǊ ƻŦ ǳǎ 

had lost our perspectives. We were focused on students. 

It can be argued that this chapter is venting with open doors, something that I find counterproductive to 

creating a safe and generative learning environment.  For me, the difference between what goes on 

behind closed doors and acknowledging problems in public is one of degree. Venting is not meant to 

come to a solution. Public discussionτdone properlyτhas a focus on solutions. Yet, we must realize 

that socio-political structures do not allow all members of the educational community the same safety 

with which to address issues in the public sphere.  

I have the privilege of being a white, male, tenured professor, who is a union member. As long as I am 

not writing about LGBTQ+ issues, people generally ignore my sexuality on a public level. While I have a 
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large degree of safety, the same cannot be said of contingent faculty member, people of color, non-

tenured faculty, women, certain religious groups, and others. We need to be cognizant of whose voices 

are not being heard because they are ignored or are not being voiced. 

The college infrastructure can also impact how quickly professors can fall into despair. When I reported 

to a Dean who was inappropriately changing student grades, it was difficult to keep my perspective; 

especially after the Dean was promoted to Vice-President of Instruction even after an outside 

investigator documented the corrupt behavior. Why try to effect change in such an environment?  My 

answer is that our students and colleagues are worth the effort.  

The essays in this chapter provide insights on how not to forget that most of our students are wonderful 

as are most of the administrators and colleagues with whom we work. As long as we can remember 

that, we are less likely to fall into the pits of despair. 
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Trimming the Yuzu Tree #1: 

Reflection on Our Inability to 
Help Some Students  

 

Watching Dominic trim the Yuzu tree in my 

ŎƻǳǎƛƴΩǎ ȅŀǊŘΣ L ƘŜŀǊŘ ƘƛƳ ŜȄǇǊŜǎǎ Ƙƛǎ ŎƻƴŎŜǊƴ 

that the tree will likely not bear much fruit.  

This is because the area where it was planted 

does not provide enough light. As Dominic 

ŜȄǇƭŀƛƴŜŘΣ άLǘ ƛǎ ƴƻǘ ǿƘŜǊŜ ȅƻǳ ǿŀƴǘ ƛǘ ǘƻ ōŜΦ 

LǘΩǎ ǿƘŜǊŜ ƛǘ ǿŀƴǘǎ ǘƻ ōŜΦέ  

5ƻƳƛƴƛŎΩǎ ǿƻǊŘǎ ǇǊƻǾƛŘŜ ŀƴ ƛƴǎƛƎƘǘ ǊŜƎŀǊŘƛƴƎ 

our inability to reach some students, even 

though we care deeply about their success. 

While I do my best to encourage the success 

of all of my students, I have had to accept 

that not all of them are reachable. Some 

students lack a basic foundational 

background to be successful without 

assistance. Some of these students might not 

have had access to a thriving K-12 

educational system.  Others might be first 

generation. And others might be recent high 

school graduates or returning students who 

are experiencing college for the first time. We 

need to implement strategies on a classroom 

level (as well as an institution level) to assist 

these students. For example, on the second 

Řŀȅ ƻŦ ŎƭŀǎǎΣ L άǘŜŀŎƘέ Ƴȅ ǎȅƭƭŀōǳǎ ǳǎƛƴƎ ŀƴ 

activity developed by Dr. Aaron Kashtan in which I ask students to compare the syllabus for my course 

with syllabi from their other classes. My focus is to teach students the purpose of the syllabus, how 

different professors approach it, and why various sections are included.    

It is often difficult to determine whether a student is having trouble getting out of the shade or whether 

they have planted themselves in the shade. A student once made an appointment with me to discuss 

Ƙƻǿ ǘƻ ƛƳǇǊƻǾŜ ƛƴ ǘƘŜ ŎƻǳǊǎŜΦ ¢ƘŜ Řŀȅ ōŜŦƻǊŜ ǘƘŜ ŀǇǇƻƛƴǘƳŜƴǘΣ ƘŜ ŘƛŘƴΩǘ ǎǳōƳƛǘ ǘƘŜ ǊŜǉǳƛǊŜŘ 

assignments. On tƘŜ ǎǳǊŦŀŎŜΣ ǘƘƛǎ ƳƛƎƘǘ ǎŜŜƳ ǘƻ ōŜ ŀ ǎǘǳŘŜƴǘ ǿƘƻ ǊŜŀƭƭȅ ŘƻŜǎƴΩǘ ŎŀǊŜΦ .ǳǘ ǿƘŜƴ L ŀǎƪŜŘ 

ƘƛƳ ǿƘȅ ƘŜ ƘŀŘ ƴƻǘ ǎǳōƳƛǘǘŜŘ ǘƘŜ ŀǎǎƛƎƴƳŜƴǘǎΣ ƘŜ ǊŜǎǇƻƴŘŜŘ ǘƘŀǘ ƘŜ ƳŀŘŜ ŀ άǎǘǳǇƛŘέ ŘŜŎƛǎƛƻƴ ŀƴŘ 

ŘƛŘƴΩǘ Řƻ ǘƘŜ ŀǎǎƛƎƴƳŜƴǘǎ ōŜŎŀǳǎŜ ƘŜ ŦƛƎǳǊŜŘ ƘŜ ǿƻǳƭŘ Ŧŀƛƭ ǘƘŜƳ ŀƴȅǿŀȅΦ 

AlǘƘƻǳƎƘ L ǿƻǳƭŘ ŀƎǊŜŜ ǘƘŀǘ ǘƘŜ ŘŜŎƛǎƛƻƴ ǿŀǎ άǎǘǳǇƛŘΣέ L Ŏŀƴ ǳƴŘŜǊǎǘŀƴŘ ǿƘȅ ƘŜ ǿƻǳƭŘ ƳŀƪŜ ƛǘΦ L ƘŀǾŜ 

made similar stupid decisions myself. At a certain point, giving up seems to be the best recourse. Why 

continue to work when all you do is fail? Fortunately, I was able to recognize that the student was 

having trouble getting out of the shade and took the time to investigate what was holding him up. 

Tea Under the Yuzu Tree 
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One of my limitations as a professor is that I know that I cannot help every student stuck in the shade.  

For example, if I cannot get a student to respond, I cannot help them even if they want the assistance.  

²Ƙŀǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ƛǎ ǘƘŀǘ L ŘƻƴΩǘ ŀǎǎǳƳŜ ǘƘŀǘ ŀ ǎǘǳŘŜƴǘ ǿƘƻ ƳŀƪŜǎ ŀ ǎŜŜƳƛƴƎƭȅ άǎǘǳǇƛŘέ ŘŜŎƛǎƛƻƴ ƛǎ 

signalling that they made a conscious decision to plan themselves in the shade. 

I remember one student who was so far behind in the class that there was no reasonable way he could 

complete his final paper. Fortunately, I was able to give him the opportunity to be successful in the class. 

In conjunction with my coƭƭŜƎŜΩǎ 9ȄŀƳ-A-Rama, I would meet with students in the library from 8:00 am 

to 11:59 pm one day the week before classes ended. 

This student came to the library to see me shortly after 9:00 am and we discussed his lack of success. 

After finding out that he had no plans for the day, I told him that if he was willing to work with me, I 

would coach him through his paper one step at a time. He welcomed the offer, but needed to go home 

to get his course materials. He left and never returned. 

In another case, I tried to work with a student who made erratic appearances and often disrupted the 

class when she was present.  However, she seemed to have a spark of interest. Eventually, we had a 

meeting with the dean during which I offered to meet with her to help her catch her up on the course.  

She rejected the offer. She had planted herself in the darkness of venting and had no desire to move to 

the light. After the meeting with the dean, I never saw her again. 

In both cases, my offers to provide assistance were legitimŀǘŜΦ ¸ŜǘΣ ŀǎ 5ƻƳƛƴƛŎ ƳƛƎƘǘ ƘŀǾŜ ŎƻǳƴǎŜƭŜŘΣ άLǘ 

ƛǎ ƴƻǘ ŀōƻǳǘ ǿƘŀǘ L ǿŀƴǘ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΦ Lǘ ƛǎ ŀōƻǳǘ ǿƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘ ǿŀƴǘǎ ŦƻǊ ǘƘŜƳǎŜƭǾŜǎΦέ ¢ƻ 

ƻǾŜǊŎƻƳŜ ǘƘŜ ǇŜǊǾŀǎƛǾŜ ŘƛǎǎŀǘƛǎŦŀŎǘƛƻƴ ǘƘŀǘ Ŏŀƴ ŎƻƳŜ ŦǊƻƳ ŀ ǎǘǳŘŜƴǘΩǎ άǳƴǿƛƭƭƛƴƎƴŜǎǎέ ǘƻ ŀŎŎŜǇǘ 

assistance, I need to realize that I cannot know their motives. A counter intuitive decision might make 

ǎŜƴǎŜ ŀǎ ŀ ǎƘƻǊǘ ǘŜǊƳ ǎǘǊŀǘŜƎȅΦ CƻǊ ŜȄŀƳǇƭŜΣ ǘƘŜ άƛǊǊŜǎǇƻƴǎƛōƭŜέ ǎǘǳŘŜƴǘ ǿƘƻ ŘƛŘ ƴƻǘ ǇǳǊŎƘŀǎŜ ǘƘŜƛǊ 

textbook might have used the money to fix a tire on their car so that they could drive to campus for 

ŎƭŀǎǎΦ ¦ƴŦƻǊǘǳƴŀǘŜƭȅΣ ǿŜ ǊŀǊŜƭȅ ƎŜǘ ǘƻ ƭŜŀǊƴ ŀ ǎǘǳŘŜƴǘΩǎ ƳƻǘƛǾŀǘƛƻƴ ǿƘƛŎƘ ƳƛƎƘǘ ōŜ ƛƳǇŀŎǘŜŘ ōȅ 

psychological, systemic, or other factors. 

As faculty members, we need to accept that there is a limit as to what we can do to assist any particular 

student. We need to remember that, in spite of our best efforts, we ultimately have no control over a 

ǎǘǳŘŜƴǘΩǎ ŘŜŎƛǎƛƻƴǎΦ ²Ŝ Ŏŀƴƴƻǘ ŦƻǊŎŜ ŀ ǎǘǳŘŜƴǘ ǘƻ ōŜ ǇǊŜǎŜƴǘ ƻǊ ǇǊŜǇŀǊŜŘΦ   

I vividly remember a student in one of my evening classes almost 30 years ago. He attended every class 

period, but he kept nodding off in the back of the room. Yet he was a dedicated student who truly 

desired and valued his opportunity for a higher education. The problem was that after a full day of work, 

he had trouble keeping his eyes open during a three hour class. At the time, my classes were less 

engaging than they are today, so my pedagogical approach certainly contributed to his difficulty. 

More recently, I had a student whose mother had serious health problems. Even when she was present 

in class, her mind was on her home situation. Because of technological advances, we could use email to 

help her stay engaged in the course even when she was not present physically or mentally. Also, 

because of improvements in my teachingτespecially having students sit around tables instead of in 

rowsτshe developed stronger ties with colleagues in the course who also took on the responsibility of 

assisting her. 

Although I cannot force my students to be "present" in the hegemonic sense of the word, it is my 

responsibility to offer them as many options for being present as possible. Offering a variety of methods 

for participation enables my students to show up in ways that are meaningful for them, rather than 
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assuming the worst and punishing them for not being "present" in ways that are immediately 

identifiable to me. I know that I often only appear to be physically present and not caring when, during a 

professional development seminar, we are asked to write down our reflections. Reflection takes time 

and I cannot do it immediately so I sit quietly while others finish the task at hand. It appears that I do 

not care to be present, but, later that day or the next, I am recording my thoughts in great detail in my 

journal.2 

Over the years, it has become easier for me to accept the reality that for any number of reasons, a 

student might not do well and it is not always possible for me to assist them. When I almost failed out of 

graduate school for drinking like a fish, it was not the fault of my professors. Because I was a secret 

drinker, it was not their fault that none of them recommended that I get treatment for my alcohol 

abuse. But Dr. Sam S. Baskett did have a talk with me about my poor performance. He did his part as 

best he could. Even if I had not stopped drinking three months later and had failed out of graduate 

ǎŎƘƻƻƭΣ Ƴȅ ŘŜƳƛǎŜ ǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ōŜŜƴ 5ǊΦ .ŀǎƪŜǘǘΩǎ ŦŀƛƭǳǊŜΦ 5Ǌ .ŀǎƪŜǘǘ ǿŀǎ ŀ ǎǳŎŎŜǎǎ ōŜŎŀǳǎŜ ƘŜ ǘƻƻƪ 

the time to care about a troubled student and did what he could to assist me. It was ultimately my 

decision how to respond to his concern.   

While I was fortunate to sober up, over the years I have seen too many people caught up in a cycle of 

ŀŘŘƛŎǘƛƻƴ ǿƘŜǊŜ άƧǳǎǘ ǎŀȅ ƴƻέ ǿŀǎ ƴƻǘ ŀ ǾƛŀōƭŜ ƻǇǘƛƻƴΦ Lƴ ƻƴŜ ŎŀǎŜΣ L am aware of someone who was 

unable to enter a halfway until 24 hours after he had been released from a 30-day treatment program.  

The bureaucracy was essentially sabotaging his treatment plan. Fortunately, someone heard about this 

ȅƻǳƴƎ ƳŀƴΩǎ ǇƭƛƎƘǘ ŀƴŘ ŀrranged for safe housing for him so he would not be on the street without 

support. If he had not come across a safe house that was not part of the official support system and he 

drank during the 24 hours when he was left on the street, would it be fair to ǎŀȅ ǘƘŀǘ ƘŜ άŎƘƻǎŜ ǘƻ 

ŘǊƛƴƪΚέ 

I have seen similar situations where college bureaucracy fails a student and then blames the student for 

their seemingly poor choices. For example, an error/delay is made in the financial aid office and the 

student is dropped from their classes for non-payment. Because they have been dropped, they still need 

ǘƻ ƧǳƳǇ ǘƘǊƻǳƎƘ ƘƻƻǇǎ ǘƻ ƎŜǘ ǘƘŜƛǊ ǇǊƻŦŜǎǎƻǊǎΩ ǇŜǊƳƛǎǎƛƻƴǎ ǘƻ ŀŘŘ ǘƘŜ Ŏƭŀǎǎ ƭŀǘŜΦ ¦ƴǘƛƭ ǘƘŜȅ ǎŜŎǳǊŜ ǘƘŜǎŜ 

permissions and are re-enrolled, college policy forbids them to attend class. Did the student choose to 

fall behind while working to correct the problem?  

Unlike the Yuzu tree, students are sentient beings with free will. We cannot uproot them and force them 

to make good decisions. We can only prepare the soil.  But, while preparing the soil, we need to make 

sure that students are given support to move out of the shade. 

 

 

 
2 When I attended a college sponsored training on 26 August 2019, we were asked to record our reflections on a 

worksheet and turn them in at the end of the day.  People who did this were eligible for prizes.  Even though I did 

not care about the prizes, I initially felt bad that I would not be eligible for prizes simply because I would be writing 

my reflections later.  Then I noticed that the organizers had taken people like me into consideration.  We had a 

week to submit our notes before the drawing took place.  Even though I did choose not to submit my notes to 

qualify for a prize, it was really my choice and I was grateful that I had not punished because I could not produce 

meaning work in the moment. 
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Judge Judy  

and Academic Success  

 

L ŦŜŜƭ ǘƘŀǘ ǘƘŜ ŘŜŀƴΩǎ ŀǎǎƛǎǘŀƴǘ ŘƻŜǎƴΩǘ 

like me. I made a request, and she 

laughed at me. The next day, I told 

ƘŜǊ ǘƘŀǘ L ŘƛŘƴΩǘ ŦŜŜƭ ǎƘŜ ƘŀŘ ǘǊŜŀǘŜŘ 

me well, and she told me that she 

ŘƛŘƴΩǘ ŎŀǊŜΦ L ŦŜŜƭ ǘƘŀǘ ƛŦ L ƳŀƪŜ ŀ 

complaint to the dean, the dean will 

ǘŀƪŜ ƘŜǊ ŀǎǎƛǎǘŀƴǘΩǎ ǎƛŘŜΦ L ŘƻƴΩǘ ŦŜŜƭ 

this is fair. 

τComplaint About thŜ 5ŜŀƴΩǎ 

Administrative Assistant 

 

aȅ ƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ ǘƘŜ ŘŜŀƴΩǎ ŀǎǎƛǎǘŀƴǘ ǘƻƻƪ 

place at the end of a long day when I asked 

her if there was money in the budget to bring 

Judge Judy to campus. She laughed and asked 

if it had really been that bad of a day for me. 

The next day, as I was leaving campus, I stuck 

my head into her office and told her that I 

ŘƛŘƴΩǘ feel she had treated me fairly the day 

ōŜŦƻǊŜΦ ¢Ƙŀǘ ƛǎ ǿƘŜƴ ǎƘŜ ǊƛƎƘǘƭȅ ǘƻƭŘ ƳŜ ǘƘŀǘ ǎƘŜ ŘƛŘƴΩǘ ŎŀǊŜΦ  Lǘ ǿŀǎ Ƨǳǎǘ ƻƴŜ ƻŦ ǘƘƻǎŜ ŀƳǳǎƛƴƎ 

interactions we share. 

But what if I had a serious complaint against my colleague? If I began my complaint to the dean with the 

ǿƻǊŘǎ άI feelΣέ ǘƘŜ ŘŜŀƴ ǎƘƻǳƭŘ ƎƛǾŜ ƳŜ ƘŜǊ ōŜǎǘ WǳŘƎŜ WǳŘȅ ƛƳǇŜǊǎƻƴŀǘƛƻƴ ǿƘƛƭŜ ƛƴŦƻǊƳƛƴƎ ƳŜΣ άL ŘƻƴΩǘ 

ŎŀǊŜ ǿƘŀǘ ȅƻǳ ŦŜŜƭΦέ ¢ƘŜ ŘŜŀƴ ǎƘƻǳƭŘƴΩǘ ōŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ƘŜŀǊƛƴƎ just my feelings. She should want me to 

support my feelings with evidence.   

My argument does not totally negate the role of feelings. My point is that they require support before 

ǘƘŜȅ Ŏŀƴ ōŜ ŀŎǘŜŘ ǳǇƻƴΦ  άL ŦŜŜƭέ ƴŜŜŘǎ ǘƻ ōŜ ŦƻƭƭƻǿŜŘ ōȅ άōŜŎŀǳǎŜΧέ Lǘ ƛǎ ƴƻǘ ǘƘŀǘ WǳŘƎŜ WǳŘȅ ŘƻŜǎƴΩǘ 

ǊŜŀƭƭȅ ŎŀǊŜ ŀōƻǳǘ ǎƻƳŜƻƴŜΩǎ ŦŜŜƭƛƴƎǎΣ ƛǘ ƛǎ ǘƘŀǘ ǎƘŜ ǿŀƴǘǎ ǘƻ ƘŜŀǊ ǘƘŜ ōŜŎŀǳǎŜΦ άL ŦŜŜƭ Ƴȅ ŎƻƭƭŜŀƎǳŜ 

ŘƻŜǎƴΩǘ ƭƛƪŜ ƳŜ ōŜŎŀǳǎŜ ǎƘŜ ǿƛƭƭ ƴƻǘ ŀŎƪƴƻǿƭŜŘƎŜ ƳŜ ǿƘŜƴ L ǿŀƭƪ ƛƴǘƻ ǘƘŜ ƻŦŦƛŎŜέ ƛǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ Ŏŀƴ 

be discussed and/or investigated.   

I do worry that we can be too quick to disregard legitimate feelings; especially if they are rooted outside 

our own experiences or worldview. I remember receiving an email in which the writer referred to me as 

άŘŜŀǊ ƘŜŀǊǘΦέ L ǊŜǇƭƛŜŘ ǘƘŀǘ L ǿŀǎ ǳƴŎƻƳŦƻǊǘŀōƭŜ ōȅ ǘƘŜ ƛƴŀǇǇǊƻǇǊƛŀǘŜ ƛƴǘƛƳŀŎȅ ŀƴŘ ǊŜǉǳŜǎǘŜŘ ǘƘŀǘ ǘƘŜ 

ǿǊƛǘŜǊ ǊŜŦŜǊ ǘƻ ƳŜ ŀǎ ά{ǘŜǾŜέ ƻǊ ά5ǊΦ .ŜǊƎέ ƛƴǎǘŜŀŘ ƻŦ ǘƘŜ ƳƻǊŜ ǊƻƳŀƴǘƛŎ ǘŜǊƳΦ Lƴ ǘƘŜ ŎƭŀǎǎƛŎ ŦƻǊƳǳƭŀ ƻŦ 

an abuser, the writer responded that to say someone had a romantic heart was in no way romantic. 

Balancing Heart and Mind 
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Whether or not this claim is true is irrelevant because that is not what the writer initially wrote. More 

importantly, my feelings were dismissed because the writer determined that I was wrong.  

 I remember a student who had taken offense at something I said to her. Had she just left me know what 

she felt, I would still be baffled by her respƻƴǎŜΦ .ŜŎŀǳǎŜ ǎƘŜ ŀŘŘŜŘ ǘƘŜ άōŜŎŀǳǎŜΣέ L ǿŀǎ ŀōƭŜ ǘƻ ǊŜŀƭƛȊŜ 

ǿƘȅ ǎƘŜ ŦŜƭǘ ǘƘŜ ǿŀȅ ǎƘŜ ŘƛŘΦ Lƴ ǘƘƛǎ ŎŀǎŜΣ ǘƘŜ ƛǎǎǳŜ ǿŀǎ Ƴȅ ǳǎŜ ƻŦ ǘƘŜ ǿƻǊŘ άƛǎǎǳŜέ ǿƘƛŎƘΣ ǘƻ ǘƘŜ 

student, implied that she was having certain problems in her personal life. To me, the word was neutral. 

L ǿŀǎ Ƨǳǎǘ ŀŎƪƴƻǿƭŜŘƎƛƴƎ ŀ ǎƛǘǳŀǘƛƻƴ ǎƘŜ ƘŀŘ ƳŜƴǘƛƻƴŜŘΦ ²ƛǘƘƻǳǘ ǘƘŜ άōŜŎŀǳǎŜΣέ ǿŜ ǿƻǳƭŘ ƘŀǾŜ 

remained at an impasse where she was upset with me without my knowing why. More importantly in 

terms of structural issues that impact students, because shŜ ǎǳǇǇƭƛŜŘ ǘƘŜ άōŜŎŀǳǎŜΣέ L ƘŀǾŜ ōŜŎƻƳŜ 

ƳƻǊŜ ŎƻƴǎŎƛƻǳǎ ƻŦ Ƙƻǿ L ǳǎŜ ǘƘŜ ǿƻǊŘ άƛǎǎǳŜέ ǿƛǘƘ ǎǘǳŘŜƴǘǎΦ !ǊƎǳŀōƭȅΣ ǘƘŜǊŜ ǿŀǎ ƴƻǘƘƛƴƎ ǿǊƻƴƎ ǿƛǘƘ 

how I used the term. Yet, knowing that this could be a general concern for other students who do not 

have the confidence to confront their professor, I need to take more care that I am communicating to 

them effectively. 

Judge Judy gives primacy to facts over feelings. But far too often, students know that in the world 

ƻǳǘǎƛŘŜ WǳŘƎŜ WǳŘȅΩǎ ŎƻǳǊǘǊƻƻƳΣ ǘƘŜ ŦŜŜƭƛƴƎǎ ƻŦ ǇŜƻǇƭe who are white, male, heterosexual, wealthy, or 

part of the social elite have their feelings take primacy in rhetorical situations even if those who are not 

privileged have the facts on their side.  Why bring up a concern if you know from experience that your 

ǇǊƻŦŜǎǎƻǊ ƛǎƴΩǘ ƎƻƛƴƎ ǘƻ ǘŀƪŜ ǿƘŀǘ ȅƻǳ ŦŜŜƭ ǎŜǊƛƻǳǎƭȅ ŀƴȅǿŀȅΚ   

I recently shocked some students when I announced at the beginning of the semester that I was not 

sure if some of the grading procedures3 in the course were still working as well as they originally did and 

ǘƘŀǘ L ǿŀƴǘŜŘ ǘƻ ƪƴƻǿ Ƙƻǿ ǘƘŜ ǎǘǳŘŜƴǘǎ ŦŜƭǘΦ hƴŜ ǎǘǳŘŜƴǘ ǊŜǎǇƻƴŘŜŘΣ άhǾŜǊŀƭƭ ȅƻǳǊ ƎǊŀŘƛƴƎ ǎȅǎǘŜƳ 

works and L ǊŜǎǇŜŎǘ ǘƘŀǘ ȅƻǳΩǊŜ ƻǇŜƴ ǘƻ ŀŘŀǇǘŀǘƛƻƴΣ Ƴƻǎǘ ǇǊƻŦŜǎǎƻǊǎ ŀǊŜ ƴƻǘ ŀǎ ƻǇŜƴ ŀǎ ȅƻǳ ŀǊŜΦ I say we 

ƪŜŜǇ ǘƘŜ ƎǊŀŘƛƴƎ ǎȅǎǘŜƳ ŀǎ ƛǎέ ώŜƳphasis added]. Because the question was posed at the beginning of 

the semester before students had any reason to trust me, I allowed them to post their comments 

anonymously. None of them took advantage of this opportunity. Even students who argued for 

modifications signed their names. 

9ŀǊƭȅ ƛƴ Ƴȅ ŎŀǊŜŜǊΣ L ǿŀǎ ǘŀǳƎƘǘ ǘƘŀǘ άŦŜŜƭƛƴƎǎ ǿŜǊŜ ŦŀŎǘǎέ ŀƴŘ ǘƘŀǘ ǿŜ ƴŜŜŘ ǘƻ ŀŎƪƴƻǿƭŜŘƎŜ ǇŜƻǇƭŜΩǎ 

feelings about situations because those feelings were real to them. The problem with this advice is that 

even though the feelings themselves were facts, feelings do not constitute factual evidence. Just 

ōŜŎŀǳǎŜ L άŦŜŜƭέ ǘƘŀǘ ǘƘŜ ŘŜŀƴΩǎ ŀǎǎƛǎǘŀƴǘ ŘƻŜǎƴΩǘ ƭƛƪŜ ƳŜ ƛǎ ƛǊǊŜƭŜǾŀƴǘΦ ²Ƙŀǘ Ƙŀǎ ǎƘŜ ǎǇŜŎƛŦƛŎŀƭƭȅ ŘƻƴŜΚ 

¦ƴŦƻǊǘǳƴŀǘŜƭȅΣ ƛƴ ǘƻŘŀȅΩǎ ƳŀǊƪŜǘǇƭŀŎŜ ƻŦ ƛŘŜŀǎΣ L ƘŀǾŜ ǿƛǘƴŜǎǎŜŘ ŀƴ ƛƴŎǊease in the number of 

individuals whoτregardless of any other evidenceτinsist that whatever they feel must be accepted as 

ǘǊǳǘƘΦ ²Ŝ ƭƛǾŜ ƛƴ ŀ ǿƻǊƭŘ ǿƘŜǊŜ άŦŀƪŜ ƴŜǿǎέ ƛǎ ŘŜŦƛƴŜŘ ŀǎ ƛƴŦƻǊƳŀǘƛƻƴ ǿƛǘƘ ǿƘƛŎƘ ǿŜ ŘƛǎŀƎǊŜŜ ƻǊ ǿƘƛŎƘ 

places us in an unflattering light.   

I still vividly remember when I responded with factual evidence to counter an inaccurate meme. The 

ǇŜǊǎƻƴ ǿƘƻ ǇƻǎǘŜŘ ǘƘŜ ƳŜƳŜ ǊŜǇƭƛŜŘΣ άLǘ ŘƻŜǎƴΩǘ ƳŀǘǘŜǊ ƛŦ ƛǘΩǎ ǘǊǳŜΦ LǘΩǎ ŀ ƎƻƻŘ ǉǳƻǘŜΦέ ¢ƘŜ ƳŜƳŜ 

ǎǳǇǇƻǊǘŜŘ Ƙƛǎ ŦŜŜƭƛƴƎǎ ŀƴŘ ŦŀŎǘǎ ŘƛŘƴΩǘ ƳŀǘǘŜǊΦ ¢ƘŜǎŜ cultural attitudes are drifting into higher education. 

 
3 I find that the Pass/Not Yet grading system I advocate elsewhere does not lend itself well for the online courses I 

teach.  Therefore, the online courses provide a combination of Pass/Not Yet grading and other procedures. 
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L ƻƴŎŜ ƘŀŘ ŀ ǎǘǳŘŜƴǘ ǿƘƻ ŦƛƭŜŘ ŀ ŦƻǊƳŀƭ ŎƻƳǇƭŀƛƴǘ ŀƎŀƛƴǎǘ ƳŜ ōŜŎŀǳǎŜ ǎƘŜ ŘƛŘƴΩǘ ŦŜŜƭ ƛǘ ǿŀǎ ŦŀƛǊ ǘƘŀǘ L 

offered to give her an additional three weeks after the course ended to still complete assignments she 

did not submit during the semester. She felt that my actions were unfair because she had other plans for 

the weeks immediately after the semester ended. Because she felt I was so unfair, she demanded that 

the college provide her with a full refund for the course she had failed. Unfortunately, it does not go 

without saying that administrators rejected her complaint. Readers of Inside Higher Ed and The 

Chronicle of Higher Education know of cases where administrators have based decisions solely on 

student feelings regardless of the merits of the case. 

The student who wanted a refund is an extreme case. A more typical example is the student who felt I 

had graded him unfairly when he did not answer the assigned question. My offer to allow him to revise 

the two paragraph assignment was insufficient because he felt he earned a higher score and expected 

that I give it to him based on his feelings even though he admitted that his answer was wrong.  In 

another case, a student filed a complaint because she felt I made her feel stupid because I told her that I 

ŎƻǳƭŘƴΩǘ ƘŜƭǇ ƘŜǊ ƛŦ ǎƘŜ ǿƻǳƭŘƴΩǘ ǊŜŀŘ ǘƘŜ ŎƻǳǊǎŜ ƳŀǘŜǊƛŀƭǎ ƻƴ ǿƘƛŎƘ ǘƘŜ ŀǎǎƛƎƴƳŜƴǘ ǿŀǎ ōŀǎŜŘΦ 

!ƭǘƘƻǳƎƘ L ƧƻƪŜ ŀōƻǳǘ WǳŘƎŜ WǳŘȅ ǇǊƻŎƭŀƛƳƛƴƎ ǘƘŀǘ ǎƘŜ ŘƻŜǎƴΩǘ ŎŀǊŜ ŀōƻǳǘ ǎƻƳŜƻƴŜΩǎ ŦŜŜƭƛƴƎǎΣ ǿŜ ƴŜŜŘ 

to be aware that feelings of our students do matter a great deal because those feelings are generally 

based on some time of evidence that they can articulate if we ask them to do so.  In my classes, I tell 

students that not all opinions/feelings are the same; that we made a distinction between educated and 

uneducated opinions.  The criteria for an educated opinion is whether or not it is based on evidence.  If 

ǎƻƳŜƻƴŜ Ŏŀƴ ŀŘŘ ǘƘŜ άōŜŎŀǳǎŜέ ŀŦǘŜǊ ǘƘŜȅ ōŜƎƛƴ άL ŦŜŜƭΧέ ǘƘŜȅ ǿƛƭƭ ōŜ ǘŀƪŜƴ ǎŜǊƛƻǳǎƭȅΦ   

When a student tells us that they feel something, we cannot really turn ourselves into Judge Judy and 

ƎŀǾŜƭ ǘƘŜƳ ŘƻǿƴΦ  ²Ŝ ƴŜŜŘ ǘƻ ŀǎƪΣ ά²Ƙȅ Řƻ ȅƻǳ ŦŜŜƭ ǘƘŀǘ ǿŀȅΚέ 
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5ǁƳƻ-ƪǁƳƻ ¢ŀƪƛƴƎ ŀ /ƭŀǎǎ 

 
We Wouldnôt Have Taken the Course 

 

ά²Ƙŀǘ ǿƛƭƭ ōŜŎƻƳŜ ƻŦ ȅƻǳƴƎ ŀŘǳƭǘǎ ǿƘƻ look accomplished on paper but seem to have a hard 

ǘƛƳŜ ƳŀƪƛƴƎ ǘƘŜƛǊ ǿŀȅ ƛƴ ǘƘŜ ǿƻǊƭŘ ǿƛǘƘƻǳǘ ǘƘŜ Ŏƻƴǎǘŀƴǘ ƛƴǾƻƭǾŜƳŜƴǘ ƻŦ ǘƘŜƛǊ ǇŀǊŜƴǘǎΚέ 

τJulie Lythcott-Haims4 

Former Dean, Stanford University 

 

In 2015, Tara Shultz and her parents were in the news after complaining that four of the graphic novels 

in her English class at Crafton Hills College included nudity, sex, violence, torture, and obscenities. Ms. 

Schultz characterizes the four novelsτǿƘƛŎƘ ƛƴŎƭǳŘŜ aŀǊƧŀƴŜ {ŀǘǊŀǇƛΩǎ ŀǿŀǊŘ-winning Persepolisτ as 

 
4 Lythcott-IŀƛƳǎΣ WǳƭƛŜΦ  ά²Ƙŀǘ hǾŜǊǇŀǊŜƴǘƛƴƎ [ƻƻƪǎ [ƛƪŜ ŦǊƻƳ ŀ {ǘŀƴŦƻǊŘ 5ŜŀƴΩǎ tŜǊǎǇŜŎǘƛǾŜΦέ  Mindshift. 9 June 

2015.  Excerpted from How to Be an Adult:  Break Free from the Overparenting Trap and Prepare Your Kids for 

Success.  Henry Holt, 2015. 
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άƎŀǊōŀƎŜΦέ5 While reading news reports about Ms. Schultz and her parents, I was especially drawn to a 

ŎƻƳƳŜƴǘ ǘƘŀǘ ƘŜǊ ŦŀǘƘŜǊ ƳŀŘŜ ǘƻ ǊŜǇƻǊǘŜǊ {ŀƴŘǊŀ 9ƳŜǊǎƻƴΥ άLŦ ǘƘŜȅ όƘŀŘύ Ǉǳǘ ŀ ŘƛǎŎƭŀƛƳŜǊ ƻƴ ǘƘƛǎΣ ǿŜ 

ǿƻǳƭŘƴΩǘ ƘŀǾŜ ǘŀƪŜƴ ǘƘŜ ŎƻǳǊǎŜΦέ6 

άΧwe ǿƻǳƭŘƴΩǘ ƘŀǾŜ ǘŀƪŜƴ ǘƘŜ ŎƻǳǊǎŜΦέ  

¢ƘŜ ǇƭǳǊŀƭ ƛǎ ǇǊƻōƭŜƳŀǘƛŎΦ aǎΦ {ŎƘǳƭǘȊ ƛǎ ŀ ǎƛƴƎǳƭŀǊ ƛƴŘƛǾƛŘǳŀƭΣ ŀƴŘ ƛǘ ƛǎ άǎƘŜέ ǿƘƻ ŜƴǊƻƭƭŜŘ ƛƴ tǊƻŦŜǎǎƻǊ 

wȅŀƴ .ŀǊǘƭŜǘǘΩǎ 9ƴƎƭƛǎƘ нрл ŎƻǳǊǎŜΦ bƻǘ ǎƘŜ ŀƴŘ ƘŜǊ ŦŀǘƘŜǊΦ aǊΦ {ŎƘǳƭǘȊΩǎ ǿƻǊƭŘǾƛŜǿ ǘƘŀǘ άǿŜέ ŀǊŜ ǘŀƪƛƴƎ 

the course inhibits his ability to fulfill his parental responsibility to help his daughter develop into a 

mature adult, who has learned the life skills necessary to function successfully and independently in the 

adult world. When a parent becomes so immersed with tƘŜƛǊ ŎƘƛƭŘΣ L Ŏŀƴƴƻǘ ƘŜƭǇ ōǳǘ ǘƘƛƴƪƛƴƎ ƻŦ 5ǁƳƻ-

ƪǁƳƻΣ ŀ ǘǿƻ ƘŜŀŘŜŘ ƎǊŀȅ ŘŜƳƻƴ ŦǊƻƳ WŀǇŀƴΦ Lǘ ƛǎ ŀƴ ƛƳŀƎŜ ōƻǘƘ ƘǳƳƻǊƻǳǎ ŀƴŘ ŦǊƛƎƘǘŜƴƛƴƎΦ 

I have had dissatisfied parents who have tried to intercede with me on behalf of their children. Too 

often, these students are unaware that their parent has contacted me on their behalf.  In one instance, 

my student was not amused when she ǿŀǎ ŀŎŎǳǎŜŘ ƻŦ ŀŎŀŘŜƳƛŎ ŘƛǎƘƻƴŜǎǘȅ ǘƘŀǘ ƘŜǊ 5ǁƳƻ-ƪǁƳƻ 

mother had committed without her knowledge. 

hƴŎŜΣ ŀ 5ǁƳƻ-ƪǁƳƻ ŦŀǘƘŜǊ ǉǳŜǎǘƛƻƴŜŘ ǿƘȅ I had given his son an incomplete and threatened to pursue 

his concerns about my conduct with administrators. Because the Family Educational Rights and Privacy 

!Ŏǘ όC9wt!ύ ǇǊƻƘƛōƛǘŜŘ ƳŜ ŦǊƻƳ ŘƛǎŎǳǎǎƛƴƎ Ƙƛǎ ǎƻƴΩǎ ƎǊŀŘŜ ǿƛǘƘ ƘƛƳΣ L ǿŀǎ ǳƴŀōƭŜ ǘƻ ƛƴǉǳƛǊŜ ǿƘȅ he 

thought it was a good idea to criticize the behavior of a professor who had agreed to work with his son; 

especially when I could have just issued his son a failing grade. But what most troubled me about the 

brief exchange was that the father should havŜ ōŜŜƴ ƘŀǾƛƴƎ ǘƘƛǎ ŘƛǎŎǳǎǎƛƻƴ ǿƛǘƘ Ƙƛǎ ǎƻƴΣ ƴƻǘ Ƙƛǎ ǎƻƴΩǎ 

professor. 

A model of positive parental involvement was exhibited by a mother who sat in the hall outside the 

ŘŜŀƴΩǎ ƻŦŦƛŎŜ ǿƘƛƭŜ L ƳŜǘ ǿƛǘƘ ƘŜǊ ŘŀǳƎƘǘŜǊ ŀƴŘ ǘƘŜ ŘŜŀƴΦ ¦ƴƭƛƪŜ ¢ŀǊŀ {ƘǳƭǘȊΩǎ ŦŀǘƘŜǊΣ ǘhis mother 

ǊŜŀƭƛȊŜŘ ǘƘŀǘ άǿŜέ ǿŜǊŜ ƴƻǘ ƘŀǾƛƴƎ ŀ ǇǊƻōƭŜƳΤ ǘƘŀǘ ƛǘ ǿŀǎ ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ ǇǊƻōƭŜƳ ŀƴŘ ǘƘŀǘ ƘŜǊ ŘŀǳƎƘǘŜǊ 

would need to fix it. I am sure that mother coached daughter on how to handle the meeting and was 

there to support her. But the mother rightly allowed her daughter to negotiate her own way in the adult 

world of which she was now a member. Things worked out well for her daughter. 

When I first read the comment by Mr. Schultz, I wondered how long we would be taking courses 

together. Would we continue to take courses until graduation? Would we accept a job? Would we then 

deal with employment issues? At what point, I wondered, will Mr. Schultz allow his daughter to function 

as an independent woman. Age 25? Age 30? Never? 

High school students do not need to advocate for themselves. They are assigned advocates in addition 

to their parents. The transition to college can be extremely disorienting to a student who is now 

 
5 {ŎƘǳƭǘȊ ŎƻƳƳŜƴǘ ǘƘŀǘ ά!ǘ Ƴƻǎǘ L ǿƻǳƭŘ ƭƛƪŜ ǘƘŜ ōƻƻƪǎ ŜǊŀŘƛŎŀǘŜŘ ŦǊƻƳ ǘƘŜ ǎȅǎǘŜƳΦ L ŘƻƴΩǘ ǿŀƴǘ ǘƘŜƳ ǘŀǳƎƘǘ 

ŀƴȅƳƻǊŜΦ L ŘƻƴΩǘ ǿŀƴǘ ŀƴȅƻƴŜ ŜƭǎŜ ǘƻ ƘŀǾŜ ǘƻ ǊŜŀŘ ǘƘƛǎ ƎŀǊōŀƎŜέ ǿŀǎ ǊŜǇƻǊǘŜŘ ƛƴ 9ƳŜǊǎƻƴΣ {ŀƴŘǊŀΦ ά/ǊŀŦǘƻƴ Iƛƭƭǎ 

/ƻƭƭŜƎŜ {ǘǳŘŜƴǘΣ tŀǊŜƴǘǎ tǊƻǘŜǎǘ aŀǘŜǊƛŀƭ ƛƴ DǊŀǇƘƛŎ bƻǾŜƭǎ 9ƴƎƭƛǎƘ /ƻǳǊǎŜΦέ wŜŘƭŀƴŘΩǎ 5ŀƛƭȅ CŀŎǘǎ. 11 June 2015. 

RetǊƛŜǾŜŘ но bƻǾŜƳōŜǊ нлмуΦ  ¢ƘŜ ŎŀǎŜ ƛǎ ǎǳƳƳŀǊƛȊŜŘ ǿŜƭƭ ƛƴ aǳǊǇƘȅΣ !ƴƴŀΦ ά/! /ƻƭƭŜƎŜ {ǘǳŘŜƴǘ /ƘŀƭƭŜƴƎŜǎ 

DǊŀǇƘƛŎ bƻǾŜƭ {ȅƭƭŀōǳǎΦέ  Library Journal. 20 July 2015.  Retrieved 23 November 2018. 

6 9ƳŜǊǎƻƴΣ {ŀƴŘǊŀΦ  ά/ǊŀŦǘƻƴ Iƛƭƭǎ /ƻƭƭŜƎŜ {ǘǳŘŜƴǘΣ tŀǊŜƴǘǎ tǊƻǘŜǎǘ aŀǘŜǊƛŀƭ ƛƴ DǊŀǇƘƛŎǎ bƻǾŜƭǎ 9ƴƎƭƛǎƘ /ƻǳǊǎŜΣέ мм 

June 2015. 
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expected to advocate for themselves. Unlike in high school where parents are expected to be involved in 

ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴΣ ŎƻƭƭŜƎŜ ǇǊƻŦŜǎǎƻǊǎ ŀǊŜ ŦƻǊōƛŘŘŜƴ ǘƻ ŘƛǎŎǳǎǎ ŀ ǎǘǳŘŜƴǘ ǿƛǘƘ ǘƘŜƛǊ ǇŀǊŜƴǘǎ ǳƴƭŜǎǎ 

the student has signed a release form. This release is even required of dual enrolled high school 

students whom have not yet reached the age of 18.   

Like the mother who waited in the hall, Mr. Schultz could have coached his daughter on how to navigate 

in the adult world instead of treating her like a perpetual infant. Because his daughter was so disturbed 

by the novels, Mr. Schultz might have encouraged her to consider whether or not being an English major 

was a good career choice. As an English major, his daughter is going to encounter more novels that 

address issues in ways that she will likely find disturbing. Mr. Schultz might also have helped his 

daughter investigate the inconsistencies of her own thinking as evidenced by her Twitter feed.   

Unfortunately, because Ms. Schultz was 20 years old when she publicly complained about her professor 

and the graphic novels he assigned, she will need to accept the consequences of her decisions as the 

adult she is. Although her father might still infantilize her, the world is going to evaluate her choices as if 

they were made by a singular adultτƴƻǘ ŀǎ ŀ ŎƘƛƭŘ ǘƛŜŘ ǘƻ ƘŜǊ 5ǁƳƻ-ƪǁƳƻ ŘŀŘŘȅΦ Lǘ ƛǎ ǘhis singular adult 

who will reap the results of her decision to place her complaints about her professor in the public 

ǎǇƘŜǊŜΦ ¢ƘǊŜŜ ȅŜŀǊǎ ŀŦǘŜǊ ƘŜǊ ŎƻƳǇƭŀƛƴǘ ǿŀǎ ƳŀŘŜ ǇǳōƭƛŎΣ ŀ DƻƻƎƭŜ ǎŜŀǊŎƘ ƻŦ ά¢ŀǊŀ {ŎƘǳƭǘȊέ ǎƘƻǿŜŘ ƘŜǊ 

complaint against her professor in the top search results.7   

Tara Schultz will never be able to escape her past. The pervasive dissatisfaction that this may causeτto 

her, to her father, to her professorτcould have been avoided had her father better prepared her for 

adult decision-making. 

!ƭǘƘƻǳƎƘ L Ŏŀƴƴƻǘ ƭŜƎŀƭƭȅ ǘŀƭƪ ǘƻ Ƴȅ ǎǘǳŘŜƴǘǎΩ ǇŀǊŜƴǘǎΣ L ǎǘƛƭƭ ƴŜŜŘ ǘƻ ŘŜŀƭ ǿƛǘƘ ōŀŘ ǇŀǊŜƴǘƛƴƎΦ  Lƴ ŀƴ 

extreme case when a father closed my office door while threatening me, I had no choice but to call the 

campus police.  Or when a mother wants to talk to me about her child, I cite FERPA. But, generally, I 

ƘŀǾŜ ǘƻ ŘŜŀƭ ǿƛǘƘ ƴƻǘ ǾŜǊȅ ŜŦŦŜŎǘƛǾŜ ǇŀǊŜƴǘƛƴƎ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ 5ǁƳƻ-ƪǁƳƻ ǎǘǳŘŜƴǘǎΦ 

Sometimes, I am able to have discussions with such students about the proper way to approach a 

professor. There are times ǿƘŜƴ L ǿƛƭƭ ǊŜǎǇƻƴŘ ǘƻ ŀ ǊǳŘŜ ŜƳŀƛƭ ŦǊƻƳ ŀ ǎǘǳŘŜƴǘ ǿƛǘƘ άLŦ L ǿŜǊŜ ƛƴ ȅƻǳǊ 

ǇƻǎƛǘƛƻƴΣ L ǿƻǳƭŘ ǿǊƛǘŜΧέ ōǳǘ άŀǎ ȅƻǳǊ ŜƳŀƛƭ ƛǎ ǿǊƛǘǘŜƴΣ ǘƘŜ ƻƴƭȅ ǊŜǎǇƻƴǎŜ ȅƻǳ Ŏŀƴ ŜȄǇŜŎǘ ƛǎ ΨbƻΦΩέ  hƴŎŜ 

the student emails me a polite email, I quickly reward them.   

Modeling responsible behavior can also help students. I once posted an email from a student who 

complained that I had made an error.8 Although I mentioned why I appreciated how the student 

approached me, my main purpose was to let students know that I sometimes make mistakes and they 

need to be sure to check the online gradebook once I tell them it has been updated. An unintended 

consequence was that the next student who approached me with a question about their  grade used a 

similar style and approach of the student whom I had complimented. 

Instead of increasing my dissatisfaction with bad parenting to the point where it becomes pervasive, I 

proactively take steps where I can to provide students with the soft skills they did not learn at home.9  

 

 
7 I completed my search on 2 November 2017. 
8 When I post such emails to the class, I make sure that the student cannot be identified. 
9 Many of these steps are found elsewhere in this book. 
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Of Horticulture and Horses  

 

During the 1920s, members of the New York 

literati would meet for lunch at the Algonquin 

IƻǘŜƭΦ Yƴƻǿƴ ŀǎ ǘƘŜ ά!ƭƎƻƴǉǳƛƴ wƻǳƴŘ ¢ŀōƭŜέ 

ƻǊ ά¢ƘŜ ±ƛŎƛƻǳǎ /ƛǊŎƭŜΣέ ǘƘŜȅ ǿŜǊŜ ŦŀƳƻǳǎ ŦƻǊ 

their witty banter. One day, when Dorothy 

tŀǊƪŜǊ ǿŀǎ ƎƛǾŜƴ ǘƘŜ ǿƻǊŘ άƘƻǊǘƛŎǳƭǘǳǊŜέ ǘƻ 

ǳǎŜ ƛƴ ŀ ǎŜƴǘŜƴŎŜΣ ǎƘŜ ǊŜǎǇƻƴŘŜŘΣ ά¸ƻǳ Ŏŀƴ 

ƭŜŀŘ ŀ ƘƻǊǘƛŎǳƭǘǳǊŜΣ ōǳǘ ȅƻǳ ŎŀƴΩǘ ƳŀƪŜ ƘŜǊ 

ǘƘƛƴƪΦέ tŀǊƪŜǊ ŦƻǳƴŘ ŀƴ ŜǊǳŘƛǘŜ ǿŀȅ ƻŦ 

ŜȄǇǊŜǎǎƛƴƎ ǘƘŜ ŎƻƳƳƻƴ ŎƭƛŎƘŞΣ ά¸ƻǳ Ŏŀƴ ƭŜŀŘ 

ŀ ƘƻǊǎŜ ǘƻ ǿŀǘŜǊΣ ōǳǘ ȅƻǳ ŎŀƴΩǘ Ƴŀke him 

ŘǊƛƴƪΦέ 

I think of horticulture and horses while 

meeting my students at School Daze, an 

event that is held each Fall on my campus 

that combines enjoyable activities and 

information about the types of assistance that the college makes available to them. Each year, I see 

several of my students walk up to the event, sign the attendance sheet and then walk away without 

taking advantage of the opportunity with which they had been presented. For them, it was an 

opportunity wasted. 

I remember talking to a frustrated colleague who had tried to work with a student who had shown up 

for class every day but sat in the back of the room refusing to participate in group-work and other class 

activities. The student was present without being present. My colleague can prepare engaging lessons 

ōǳǘ ŎŀƴΩǘ ŦƻǊŎŜ ǎǘǳŘŜƴǘǎ ǘƻ ŜƴƎŀƎŜΦ   

Each day after class, I email class notes to students that include a brief summary of the class, URLs that 

were cited during the lesson, a list of participation points, and a description of the homework. Most 

students appreciate these updates. Yet I am amazed at the number of students who will miss class and 

then not consult the class notes in order to come prepared for the next class. I can prepare the class 

ƴƻǘŜǎΣ ōǳǘ L ŎŀƴΩǘ ŦƻǊŎŜ ǎǘǳŘŜƴǘǎ ǘƻ read them. 

There was one student who emailed me an assignment he should have printed out for class. As a result, 

he did not receive credit for being prepared for the class activity that was built around the assignment. 

He expressed his appreciation when I offered to print out the assignment for him after class and still give 

him credit for having done the work on time. After class, he left campus without meeting with me. I can 

ƻŦŦŜǊ ǘƻ ŀǎǎƛǎǘ ǎǘǳŘŜƴǘǎΣ ōǳǘ L ŎŀƴΩǘ ŦƻǊŎŜ ǘƘŜƳ ǘƻ ŀŎŎŜǇǘ ǘƘŜ ŀǎǎƛǎǘŀƴŎŜΦ 

I refer students to our Writing Support Studio, the Learning Assistance Center, academic/personal 

counselors, academic coaches, and other contacts. Whenever possible, I walk them to the office where 

Horticulture and Horses 
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they can get the assistance they require. I can make referralsΣ ōǳǘ L ŎŀƴΩǘ ƳŀƪŜ ǎǘǳŘŜƴǘǎ ǳǘƛƭƛȊŜ ǘƘŜ 

service.  

Margaret Price, in Mad at School: Rhetorics of Mental Disability and Academic Life rightly argues that we 

ƴŜŜŘ ǘƻ ǊŜǘƘƛƴƪ ǘƘŜ ƛǎǎǳŜ ƻŦ ǇǊŜǎŜƴŎŜΦ DŜƴŜǊŀƭƭȅΣ άΨtǊŜǎŜƴŎŜΩ ƛǎ ǳǎǳŀƭƭȅ ǘŀƪŜƴ ŀǎ ŜƳǇƛǊƛŎŀƭƭȅ ƻōǾƛƻǳs, and 

ŀǎ ǎǳŎƘ ŀƴ ŀ ǇǊƛƻǊƛ ƎƻƻŘΦέ .ǳǘ ƳŜǊŜ ǇƘȅǎƛŎŀƭ ǇǊŜǎŜƴŎŜ ŘƻŜǎ ƴƻǘ ƳŜŀƴ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘ ƛǎ ŜƴƎŀƎŜŘ ƛƴ Ŏƭŀǎǎ 

ŀƴȅ ƳƻǊŜ ǘƘŀƴ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǇǊŜǎŜƴŎŜ ƳŜŀƴǎ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ŜƴƎŀƎŜŘΦ ¢ƘŜ άƛƴŀǘǘŜƴǘƛǾŜέ ǎǘǳŘŜƴǘ ŎƻǳƭŘ 

have a physical or mental illness, a bad nightΩǎ ǎƭŜŜǇΣ ƻǊ ǎƻƳŜǘƘƛƴƎ ŜƭǎŜ ƻƴ ǘƘŜƛǊ ƳƛƴŘΦ 

I have gone into more than one class in which I warn students that if I appear to me less than 

stimulated, it is because I am ill.  I even remember once when I told my film class that I feared that I 

might fall asleep during the movie we were screening and that if I started to snore that they should poke 

me.  Imagine a student saying such a thing to their professor! But illness happens to them, too. 

This does not mean that physical presence is never a requirement. Sometimes presence is important to 

the class; for example in a classroom where students are making decisions about what and how things 

are being covered.  A writing workshop might also require physical presence. In those cases, Price 

ŀŘǾƛǎŜŘ  ǘƘŀǘ άLŦ ǇǊŜǎŜƴŎŜ ƛǎ ŀ ƴŜŎŜǎǎŀǊȅ ŎƻƳǇƻƴŜƴǘ ƻŦ ǘƘŜ ŎƭŀǎǎΣ ōŜ ŘƛǊŜŎǘ ŀōƻǳǘ ǘƘŀǘΦέ Lƴ Ƴȅ ƻƴ ŎŀƳǇǳǎ 

classes, regular physical presence is necessary for success because of the types of classroom coaching 

and interactions we have. Yet, it is rare that physical presence is necessary on any given day. As a result, 

in my classes we have an understanding both that presence is important and that life gets in the way. 

When life gets in the way, we work to help each other catch up on what is missed. 

Once I posted a sign on the door of my classroom that I was ill and had to leave campus. I felt bad 

because I did not, at that time, have a good way to notify students at the last minute that class was 

cancelled. When I returned to the next class, I assumed we would pick up where we had left off the day 

before I was ill. It turns out that on the day that I cancelled class, students had continued with their 

presentations. They were present and prepared and saw no reason that class could not be conducted in 

my absence. Instead of cancelling the class, they took down the sign. 

¢ƘŜ ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜ άƻōǾƛƻǳǎƭȅέ ōŜƛƴƎ ƛǊǊŜǎǇƻƴǎƛōƭŜ Ŏŀƴ ƭŜŀŘ ǘƻ ŦŀŎǳƭǘȅ ŘŜǎǇŀƛǊΦ ¸Ŝǘ ƛǘ ƘŜƭǇǎ ǘƻ 

recognize that a student might be pressed by external forces that do not allow them to make the type of 

responsible decisions we would prefer. As a colleague reflected in a discussion we were having after a 

student plagiarized in their class: 

 

I've been thinking about it. My guess is that it is often fear [by the student]of something that 

feels bigger or scarier than getting caught. Fear that they will say it wrong and look stupid if they 

use their own words. Fear that they can't get it done in time.  Fear of stuff that doesn't have to 

do with us at all τ too much pressure at work or at home, or fear of missing out on activities 

with friends or family because of doing homework....I don't know. I could be wrong. But I like to 

think most of our students aren't sitting there thinking "I just can't be bothered. And my 

instructor is so stupid/silly/ busy/whatever that they won't notice..." 

 

I am sure that some of my students think that I am too stupid, too silly, too busy, or too whatever.  

Others deliberately choose a strategy where they will do as little work as possible to complete their 

ŎƻǳǊǎŜǿƻǊƪΦ .ǳǘ ƻǘƘŜǊ άƻōǾƛƻǳǎƭȅ ƛǊǊŜǎǇƻƴǎƛōƭŜέ ǎǘǳŘŜƴǘǎ ŀǊŜ ŘŜŀƭƛƴƎ ǿƛǘƘ ƻǘƘŜǊ ƛǎǎǳŜǎ ǎǳŎƘ ŀǎ ŦŜŀǊ ǘƘŀǘ 
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does not make their irresponsibility so obvious. For example, we know that students are more likely to 

cheat the closer they are to the deadline. Instead of certain failure for failing the assignment, they might 

cheat instead of asking for an extension (which they might rightly know their professor will not grant).  

Students might also choose to cheat because they are embarrassed to ask for help. 

To acknowledge that fear can explain why a student might commit plagiarism is not the same as 

excusing the plagiarism. As I tell my history students, just because I understand why a culture we are 

studying does a certain thing does not mean that I agree with the actions they are taking. 

Sometimes, when life gets in the way for our students, we cannot provide the assistance that will make 

the student successful. A student who is hospitalized for a mental or physical breakdown might have to 

drop the course.  

For dedicated faculty members, it is frustrating when students will not or can not  take advantage of the 

opportunities we offer to them. But we need to remember that our efforts can greatly benefit students. 

aŀȅōŜ ǿŜ ŎŀƴΩǘ ŦƻǊŎŜ ǎǘǳŘŜƴǘǎ ǘƻ Řƻ ƳƻǊŜ ǘƘŀƴ ǎƛƎƴ ǘƘŜ ŀǘǘŜƴŘŀƴŎŜ ǎƘŜŜǘΣ ōǳǘ ǿŜ Ŏŀƴ ŎƻƴǘƛƴǳŜ ǘƻ 

pǊƻǾƛŘŜ ǇƻǎǎƛōƛƭƛǘƛŜǎΦ CǳǊƴƛǎƘƛƴƎ ǇƻǎǎƛōƛƭƛǘƛŜǎ ƛǎ ǇŀǊǘ ƻŦ ƻǳǊ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŀƴŘ ƻƴŜ ǘƘŀǘ ǿŜ ŎŀƴΩǘ ǘŀƪŜ 

lightlyτŜǾŜƴ ǿƘŜƴ ǎƻƳŜ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ǎŜŜƳ ǿƛƭƭƛƴƎ ǘƻ Řƻ ǘƘŜƛǊ ǇŀǊǘΦ ²Ŝ ŀǊŜ ƭŜǎǎ ƭƛƪŜƭȅ ǘƻ Ŧŀƭƭ ƛƴǘƻ 

ŘŜǎǇŀƛǊ ƛŦ ǿŜ ǊŜƳŜƳōŜǊ ǘƘŀǘ ǿƘŜƴ ǎƻƳŜ ǎǘǳŘŜƴǘǎ ŎŀƴΩt do their part, it is not necessarily the case that 

ǘƘŜȅ ŎŀƴΩǘ ōŜ ōƻǘƘŜǊŜŘ ƻǊ ǘƘƛƴƪ ǿŜ ŀǊŜ ǎǘǳŘǇƛŘ ƻǊ ǎƛƭƭȅ ƻǊ ōǳǎȅ ƻǊ ǿƘŀǘŜǾŜǊΦ   
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It Doesn't Matter Does It?  

 

After someone posted a meme in Facebook, 

one of his friends commented that it was 

obviously photoshopped. The original poster 

ǊŜǇƭƛŜŘΣ άLǘ ŘƻŜǎƴΩǘ ƳŀǘǘŜǊ ŘƻŜǎ ƛǘΚέ 

I generally do not engage in such discussions, 

ōǳǘ L ŎƻǳƭŘƴϥǘ ƘŜƭǇ ōǳǘ ŎƻƳƳŜƴǘΣ άL ǘƘƛƴƪ ƛǘ 

matters a great deal if something is 

photoshopped and then passed on as a real 

ƛƳŀƎŜΦέ ¢ƘŜ ƻǊƛƎƛƴŀƭ ǇƻǎǘŜǊ ŘƛǎŀƎǊŜŜŘΦ ά¢ƘŜ 

point the poster [creator of the meme] made 

ǿŀǎ ǿŜƭƭ ƳŀŘŜ ƛƴ Ƴȅ ƳƛƴŘΦ LΩƳ ǎǳǊŜ ǘƘŜȅ 

ǿŜǊŜ ŀǿŀǊŜ ǘƘŀǘ ƛǘ ǿŀǎ ŀ ōƛǘ ŦƛȄŜŘΦέ 

I was horrified. How is it possible for 

someone to justify falsifying evidence 

because the resulting meme agreed with his 

political point of view? And how could he 

describe using photoshop to make a 

ǎǳōǎǘŀƴǘƛǾŜ ŎƘŀƴƎŜ ŀǎ ŀ άōƛǘ ŦƛȄŜŘΚέ   

This attitude is entering the college 

classroom at an increasing pace. In an 

extreme case, I have twice had students falsify email chains that they then submitted as evidence as to 

why I should change their grades. Both the students filed complaints against me. One of the students 

went so far as to argue that falsifying an email chain was not academically dishonest because it did not 

directly relate to the assignment; an argument that was initially deemed to have merit.   

Our students live in a country where the White House has no qualms about releasing a modified video 

ǘƻ ƧǳǎǘƛŦȅ ǘŀƪƛƴƎ ŀǿŀȅ /bb ǊŜǇƻǊǘŜǊ WƛƳ !ŎƻǎǘŀΩǎ ǇǊŜǎǎ ŎǊŜŘŜƴǘƛŀƭǎΦ10 White House counsel Kellyanne 

/ƻƴǿŀȅ ǊŜǇƭƛŜŘ ǘƻ ŎǊƛǘƛŎƛǎƳ ƻŦ ǘƘƛǎ ŘŜŎƛǎƛƻƴ ōȅ ŎƭŀƛƳƛƴƎΣ ά¢ƘŀǘΩǎ ƴƻǘ ŀƭǘŜǊŜŘΣ ǘƘŀǘΩǎ ǎǇŜŘ  ǳǇΦέ11 When 

people at the highest levels of government can lie with impunity, why should we be surprised if some of 

our students follow their lead? 

IƻǿŜǾŜǊΣ Ƴƻǎǘ ƻŦ ǘƘŜ άŘƛǎƘƻƴŜǎǘȅέ L ŜƴŎƻǳƴǘŜǊ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ǎǘŜƳǎ ŦǊƻƳ ŀ ƭŀŎƪ ƻŦ ōǊƻŀŘ ōŀǎŜŘ 

ǊŜŀŘƛƴƎΤ ƴƻǘ ŦǊƻƳ ŀƴ ƛƴǘŜƴǘ ǘƻ ŘŜŎŜƛǾŜΦ .ŜŎŀǳǎŜ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ƘŀǾŜ ŀ Ŧǳƭƭ ƎǊŀǎǇ ƻŦ ƛǎǎǳŜǎΣ ǘƘŜȅ ŘƻƴΩǘ 

realize that they are citing sources that are not valid. They are passing on the inaccurate information in 

good faith.  Students lack foundational knowledge prior to taking our introductory courses because it is 

 
10 HarwŜƭƭΣ 5ǊŜǿΦ  ά²ƘƛǘŜ IƻǳǎŜ {ƘŀǊŜǎ 5ƻŎǘƻǊŜŘ ±ƛŘŜƻ ǘƻ {ǳǇǇƻǊǘ tǳƴƛǎƘƳŜƴǘ ƻŦ WƻǳǊƴŀƭƛǎǘ WƛƳ !ŎƻǎǘŀΦέ The 

Washington Post.  8 November 2018.  Retrieved 24 November 2018. 
11 aŀǊǘƛƴŜȊΣ 5ƛŘƛΦ  άYŜƭƭȅŀƴƴŜ /ƻƴǿŀȅ ǎŀȅǎ WƛƳ !Ŏƻǎǘŀ ǾƛŘŜƻ ǿŀǎ ϥǎǇŜŘ ǳǇΣϥ ōǳǘ ƴƻǘ ϥŘƻŎǘƻǊŜŘΦϥέ  NBC News. 12 

November 2018.  Retrieved 24 November 2018. 

 

άLŦ ¸ƻǳ !ǊŜ DƻƛƴƎ ¢ƻ {ǇŜŀƪΧέ 
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the foundational knowledge that they are learning in our courses. If they were experts at understanding 

validity of sourcesτor other foundational knowledgeτthey would not need to take our introductory 

courses.   

As faculty members we need to help students develop the critical thinking skills necessary to understand 

what makes a credible source. The first step in doing this is to require broad based reading before 

students begin writing.   

Once students have an area that interests them, I have them do library research using books with the 

help of  librarians to gather information. I then scaffold the class so that they consult quality Internet 

sites, journal articles, Google books, newspaper articles, YouTube or other videos, and sources not 

written in English.  I provide step-by-step directions to students on how to find resources in each of 

ǘƘŜǎŜ ŀǊŜŀǎ ŀƴŘ ŘŜŦƛƴŜ ǘŜǊƳǎ ǎǳŎƘ ŀǎ άǉǳŀƭƛǘȅΦέ .ȅ ǘƘŜ ǘƛƳŜ ǎǘǳŘŜƴǘǎ ōŜƎƛƴ ǘƻ ŘŜǾŜƭƻǇ ǘƘŜ ǘƘŜǎƛǎ ŦƻǊ ǘƘŜƛǊ 

papers, they have already consulted between 30 and 50 sources. As such, they are less likely to be 

fooled by false claims. 

In addition to broad based reading, in order to best help students, we also need to move away from the 

common academic pedagogy of just defining quality sources which are safe for students to cite. For 

example, instead of teaching students to avoid .com websites or to look for articles from credible 

authors or sources, we need to put more focus on analyzing content.   

We need to teach students fact-checking skills such as asking them to determine what evidenceτif 

anyτis cited by the author (if they even know who the author of the piece is). Are the sources biased or 

credible themselves?  A lack of citations does not necessarily mean that an article does not have merit, 

but do they know enough about the topic to judge if the author is being accurate? If not, they need to 

ǾŜǊƛŦȅ ŀǎǎŜǊǘƛƻƴǎ ōȅ ŦƛƴŘƛƴƎ ǘƘŜ ŘƻŎǳƳŜƴǘŀǘƛƻƴ ǘƘŀǘ ǎǳǇǇƻǊǘǎ ǘƘŜ ŀǳǘƘƻǊΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿΦ 

If students are in their early stages of research or if they are citing articles in a non-research class that 

does not involve broad based reading, we can ask students to conduct Internet searches on the topic to 

discover whether or not what is written is consistent with what else is being published. Searches should 

also be made to check accuracy of quotations; especially to determine whether or not the quoted 

material is made up or taken out of context. 

I teach students how to do Google image searches which they can use to determine whether or not the 

photographs show what they are reputed to show or whether or not they have had their meaning 

changed by cropping the image. Especially if the image is clearly deceitful, students need to be 

cautioned that the article itself might not be credible. Even if there is a stock image used, accuracy is 

important. I once read an article where the author was being critical of the institution where I teach.  To 

illustrate the article there was an image of a large lecture hall. Our maximum class size is 31.  

Especially for contemporary topics, students should be encouraged to check websites that specialize in 

fact checking. Websites like Snopes, Politifacts, and Truth or Fiction lay out their evidence so that the 

reader can judge the work of the fact checker. Teaching fact checking skills has become even more 

important than recognizing credible sources.  

The lack of knowledge that many students have when it comes to verifying truth and relying on credible 

evidence can lead to a pervasive dissatisfaction and dread of entering the classroom.  Instead of falling 

into a pit ƻŦ ƎƭƻƻƳ ōŜŎŀǳǎŜ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘ ǿŜ ǘƘƛƴƪ ǘƘŜȅ ǎƘƻǳƭŘ ƪƴƻǿΣ ƛǘ ƛǎ ōŜǘǘŜǊ ǘƻ ŀŎŎŜǇǘ 
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the reality of their ignorance12 and to teach them the skills they need to be successful. Maybe they 

should have learned those skills before entering our classroom. .ǳǘΣ ŀǎ ǘƘŜ ƻƭŘ ǎŀȅƛƴƎ ƎƻŜǎΣ ά²Ŝ ƴŜŜŘ ǘƻ 

ǘŜŀŎƘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǿŜ ƘŀǾŜΤ ƴƻǘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǿŜ ǿŀƴǘ ǘƻ ƘŀǾŜΦέ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
12 L ǳǎŜ ǘƘŜ ǿƻǊŘ άƛƎƴƻǊŀƴŎŜέ ōŜŎŀǳǎŜ ƭŀǘŜǊ ƛƴ ǘƘŜ ōƻƻƪ L ǿƛƭƭ ŘƛǎŎǳǎǎ ά!ŎŎŜǇǘƛƴƎ ǘƘŜ wŜŀƭƛǘȅ ƻŦ hǳǊ LƎƴƻǊŀƴŎŜΦέ  ¢ƻ 

be ignorant of something is not a pejorative term.   
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Tips and Tricks #01 

 

Everyday Tips and Tricks for Avoiding Pervasive Dissatisfaction  

 

In twelve step programs, there is a saying that insanity is doing the same things over and over again and 

expecting different results.  Sometimes, the move away from pervasive dissatisfaction is to try a 

different approach that might change situations that lead to our dissatisfaction. 

 Teach syllabus on second day instead of the first. 
 Do something substantive on the first day. 
 When teaching syllabus, teach how to read syllabi in general, not just your own. 
 Offer varieties of methods for participation. 
 Provide class notes or other email summaries of the class. 
 LƴŎƭǳŘŜ ŀ ǎŜŎǘƛƻƴ ŎŀƭƭŜŘ άCƻǊǘƘŎƻƳƛƴƎέ ǘƘŀǘ ŀƭƭƻǿǎ ǎǘǳŘŜƴǘǎ ǘƻ ŀŎŎŜǎǎ ƳŀǘŜǊƛŀƭǎ ƛƴ ŀŘǾŀƴŎŜΦ 
 wŜŀŎƘ ƻǳǘ ǘƻ ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜ ŜȄƘƛōƛǘƛƴƎ άƛǊǊŜǎǇƻƴǎƛōƭŜέ ōŜƘŀǾƛƻǊ ǘƻ ǎŜŜ ƛŦ ǇƘȅǎƛŎŀƭ ƻǊ ƳŜƴǘŀƭ 

health, transportation, or other issues are the root cause of the behavior. Students do not 
always communicate those issues with us without some prompting. 
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 5ƻ ƴƻǘ ǉǳƛŎƪƭȅ ƧǳƳǇ ǘƻ ǘƘŜ ŎƻƴŎƭǳǎƛƻƴ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ŀǊŜ άŎƘƻƻǎƛƴƎέ ǘƻ ōŜ ƛǊǊŜǎǇƻƴǎƛōƭŜ ǿƘŜƴ 
systemic or personal issues are actually interfering, forcing them to make the best choices they 
can under the circumstances. 

 Discreetly talk to the student before or after class or during break to see if everything is alright 
with them. 

 Include a section in the syllabus about what to do when life gets in the way. 
 {ǘŀǘŜ ƛƴ Ŏƭŀǎǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǎƘƻǳƭŘ ŀǎƪ ȅƻǳ ǉǳŜǎǘƛƻƴǎ ŜǾŜƴ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ǘƘƛƴƪ ȅƻǳ ƪƴƻǿ ǘƘŜ 
ŀƴǎǿŜǊΦ  ¢Ŝƭƭ ǘƘŜƳ ȅƻǳ ƭƛƪŜƭȅ ǿƻƴΩǘΣ ōǳǘ ȅƻǳ ƪƴƻǿ ǿƘŜǊŜ ǘƻ ŦƛƴŘ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴΦ 

 Mention college services such a food pantries, learning support services, or offices for 
ŀŎŎƻƳƳƻŘŀǘƛƻƴǎΣ ƳŜƴǘŀƭΣ ƘŜŀƭǘƘΣ ƻǊ ǾŜǘŜǊŀƴΩǎ ŀŦŦŀƛǊǎΦ 

 ֙ Whenever possible, walk with students to support offices. 
 5ƻƴΩǘ ƎŜǘ ǳǇǎŜǘ ƛŦ ȅƻǳ ƘŀǾŜ ǘƻ ǘŜŀŎƘ Ƙƻǿ ǘƻ Řƻ ƛƳŀƎŜ ǎŜŀǊŎƘŜǎ ƻǊ ƻǘƘŜǊ ǎƪƛƭƭǎ ȅƻǳ ǿŀƴǘ ǘƘŜƳ ǘƻ 

know.  Getting upset changes nothing.  Teaching the skills makes your life easier. 
 While sometimes appropriate behind closed doors, venting is a dangerous luxury that can lead 

to increased dissatisfaction without facilitating change. 
 As faculty members, we need to accept that there is a limit as to what we can do to assist any 

particular student. 
 We need to recognize that our pedagogical choices can contribute to student difficulties. 

 ֙ Realize that even if something works for you that it might not work for everyone. 
 ֙ ¢ŜŀŎƘ ǎǘǊŀǘŜƎƛŜǎ ǘƘŀǘ ŘƻƴΩǘ ƳŀƪŜ ǎŜƴǎŜ ǘƻ ȅƻǳ ƻǊ ǘƘŀǘ ȅƻǳ ŘƻƴΩǘ ǳǎŜΦ   

ƴ ²ƘŜƴ ȅƻǳ ǘŜŀŎƘ ǘƘƻǎŜ ǎǘǊŀǘŜƎƛŜǎΣ ƭŜǘ ǎǘǳŘŜƴǘǎ ƪƴƻǿ ǘƘŀǘ ǘƘŜȅ ŘƻƴΩǘ ǿƻǊƪ ŦƻǊ 
you, but that they do work for some people 

 ֙ Ask yourself if a specific rule or requirement is really necessary. 
 ֙ Ask students if a specific rule or requirement makes sense.   

ƴ LŦ ƛǘ ŘƻŜǎƴΩǘ ȅƻǳ ƳƛƎƘǘ ŘƛǎŎƻǾŜǊ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘ ƛǎ ŎƻǊǊŜŎǘ ŀƴŘ ȅƻǳ ƴŜŜŘ ǘƻ 
change. 

ƴ LŦ ƛǘ ŘƻŜǎƴΩǘ ȅƻǳ ƳƛƎƘǘ ŘƛǎŎƻǾŜǊ ǘƘŀǘ ȅƻǳ ƴŜŜŘ ǘƻ ōŜǘǘŜǊ ŜȄǇƭŀƛƴ ǘƘŜ ǊŀǘƛƻƴŀƭŜ ǎƻ 
that students realize that you are not just being arbitrary. 

 ֙ Adopt that attitude that students need to do equivalent work; not identical work. 
 ֙ Provide choices for meeting course competencies.  

 Prepare students for adult decision making. 
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The Eagle Earned Demerits: An Educational Allegory 

Providing a Flexible Classroom  

 

Introduction  

 

In 1898, the Journal of Education ǇǳōƭƛǎƘŜŘ ά!ƴ 9ŘǳŎŀǘƛƻƴŀƭ !ƭƭŜƎƻǊȅέ ōȅ !Ƴƻǎ 9Φ 5ƻƭōŜŀǊ ǿǊƛǘƛƴƎ ǳƴŘŜǊ 

the pseudonym Aesop, Jr.13 In his allegory, Dolber is righty critical of one-size-fits-all testing methods 

ǘƘŀǘ ŀǊŜ ǎǘƛƭƭ ōŜƛƴƎ ǳǎŜŘ ǘƻŘŀȅΦ 5ƻƭōŜŀǊΩǎ ŜŀƎƭŜ ǊŜŎŜƛǾŜŘ ŘŜƳŜǊƛǘǎ ŜǾŜƴ ǘƘƻǳƎƘ ƘŜ ǊŜŀŎƘŜŘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ 

ǘǊŜŜ ōŜŎŀǳǎŜ ƘŜ ŘƛŘ ƴƻǘ ŀŎŎƻƳǇƭƛǎƘ ǘƘŜ ǘŀǎƪ ƛƴ ǘƘŜ ǇǊŜǎŎǊƛōŜŘ ǿŀȅΦ IŜ ŦƭŜǿ ƛƴǎǘŜŀŘ ƻŦ ŎƭƛƳōŜŘΦ 5ƻƭōŜŀǊΩǎ 

duck was required to learn to run. TƘŜ ǊŜǎǳƭǘ ǿŀǎ ǘƘŀǘ άǘƘŜ ǘƛƳŜ ǘŀƪŜƴ ōȅ ǘƘŜ ŘǳŎƪ ƛƴ ƭŜŀǊƴƛƴƎ ǘƻ Ǌǳƴ ǘƘŜ 

prescribed rate had so hindered him from swimming that he was scarcely able to swim at the prescribed 

ǊŀǘŜΦέ 

Too often, we become so caught up in the rules that we miss the essence of what we hope to 

accomplish. If the goal is getting to the top of the tree, does it make any difference if the student flies or 

climbs as long as they accomplish the goal? Good pedagogy is not finding the single best practice to 

enforce on all students. It is designing pedagogies that lead to student success. 

 
13 !ŜǎƻǇΣ WǊΦ ά!ƴ 9ŘǳŎŀǘƛƻƴŀƭ !ƭƭŜƎƻǊȅΦέ Journal of Education. Vol. 1. Is. 14 (12 October 1898). 235. An essay 

ŎƻƴŎŜǊƴƛƴƎ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŀƴƛƳŀƭ ŀƭƭŜƎƻǊƛŜǎ ƛƴ ŜŘǳŎŀǘƛƻƴ ƛǎ ά9ǾŜǊȅōƻŘȅ ƛǎ ŀ DŜƴƛǳǎΦ .ǳǘ LŦ ¸ƻǳ WǳŘƎŜ ŀ CƛǎƘ ōȅ 

Its Ability to Climb a Tree, It Will Live Its Whole Life .ŜƭƛŜǾƛƴƎ ǘƘŀǘ Lǘ ƛǎ {ǘǳǇƛŘΦέ Quote Investigator. Nd. Accessed 24 

November 2018. 
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I am not arguing that there are no skills that everyone in a class needs to learn. But if students must do 

something in a certain way, we must be very clear on why the required process is important. For 

eȄŀƳǇƭŜΣ ǘƘŜǊŜ ƛǎ ŀ ŎƻǊǊŜŎǘ ǿŀȅ ǘƻ ǿǊƛǘŜ ŀƴ ŀǳǘƘƻǊΩǎ ƴŀƳŜ ƛƴ ŀ ǇŀǊǘƛŎǳƭŀǊ ŦƻǊƳŀǘΦ ά.ŜǊƎΣ {ǘŜǾŜƴ [Φέ ƛǎ 

ǿǊƻƴƎ ƛƴ !t! ǿƘƛŎƘ ǊŜǉǳƛǊŜǎ ά.ŜǊƎΣ {Φ[Φέ LŦ ŀ ǎǘǳŘŜƴǘ ƛǎ ƛƴ ǘƘŜ ǎŎƛŜƴŎŜǎΣ ǘƘŜȅ ƴŜŜŘ ǘƻ ƪƴƻǿ ǘƘŀǘ ǘƘŜ 

correct way to get to the top of the tree for their discipline is a type of proper documentation that they 

likely will not learn in their English writing classes. When I teach formatting, I tell students about the 

time I had a manuscript rejected because I used the wrong formatting. I pose the rhetorical question, 

ά{ƘƻǳƭŘ ŀƴ ŜŘƛǘƻǊ ǘǊǳǎǘ Ƴȅ ǊŜǎŜŀǊŎƘ ƛŦ L ǿŀǎ ǘƻƻ ŎŀǊŜƭŜǎǎ ƴƻǘ ǘƻ ƎŜǘ ǘƘŜ ŦƻǊƳŀǘǘƛƴƎ ǊŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊ ǘƘŜ 

ǇǳōƭƛŎŀǘƛƻƴ ŎƻǊǊŜŎǘΚέ tǊƻǇŜǊ ŘƻŎǳƳŜƴǘŀǘƛƻƴ ŀǎ ŘŜŦƛƴŜŘ ōȅ ǘƘŜ ŘƛǎŎƛǇƭŜ ƛǎ ŀ Ƴǳǎǘ ŦƻǊ ƎŜǘǘƛƴƎ ǘƻ ǘƘŜ ǘƻǇ ƻŦ 

the tree. 

In my classes, I require stuŘŜƴǘǎ ǘƻ ǇǳǊŎƘŀǎŜ ŀ мΦрέ ōƛƴŘŜǊ ǿƛǘƘ ом ǇǊŜ-printed tabs. Students must 

Ŧƻƭƭƻǿ ǘƘŜǎŜ ŘƛǊŜŎǘƛƻƴǎ ƻǊ L ǿƻƴΩǘ ƎǊŀŘŜ ǘƘŜƛǊ ōƛƴŘŜǊ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǎŜƳŜǎǘŜǊΦ L Řƻ ǇǊƻǾƛŘŜ ǎǘǳŘŜƴǘǎ 

with the rationale for this requirement and hope that they understand that I am not simply being 

arbitrary because they have no choice other than to do what I say. But, for most of what we do in the 

classroom, such rigidity is not required.  

When we require that our students make certain purchases, we must remain conscious of the financial 

reality faced by our students. We know that 67% of community college students work while in college 

with 32% working 35+ hours per week. Many attend school part-time because they cannot afford full 

time tuition and books. Requiring a specific type of binder and specific tabs is a big potential burden for 

students. I feel comfortable with this requirement, however, because at my particular institution, our 

college bookstore can supply students with the binder/tabs for less than $10. Furthermore, I never use 

formal textbooks in my on campus classes. On those rare occasions when I do require a trade book, I set 

a maximum price of $25,14 but they are generally in the $9.00-$18.00 price range. 

As professors, we need to be conscientious of any financial restraints placed on our students. Students 

ŦǊŜǉǳŜƴǘƭȅ Řƻ ƴƻǘ ƘŀǾŜ ǘƘŜ ŘƛǎǇƻǎŀōƭŜ ƛƴŎƻƳŜ ŦƻǊ άŜȄǘǊŀǎέ ǿƘƛŎƘ Ŏŀƴ ōŜ ŘŜŦƛƴŜŘ ŀǎ ŀƴȅǘƘƛƴƎ ƳƻǊŜ ǘƘŀƴ 

tuition. For many students, this extra includes the costs of textbooks and lunch. 

I have stopped requiring students to dress professionally for class presentations, in part, because 

students frequently do not have dress clothes to wear. And they do not have the means to purchase 

new clothes for one day of class. In the past, I have purchased clothes for students, but this is not a 

viable solution because to get my assistance, students would need to go through the often humiliating, 

class-ōŀǎŜŘ ƻǳǘƛƴƎ ƻŦ ǘƘŜƳǎŜƭǾŜǎ ǘƻ ǘŜƭƭ ƳŜ ǘƘŀǘ ǘƘŜȅ ŘƛŘƴΩǘ ƘŀǾŜ ŀǇǇǊƻǇǊƛŀǘŜ ŎƭƻǘƘŜǎ ǘƻ ǿŜŀǊΦ 

What if a student's anxiety prevents them from telling us what they need? Or if their family and/or 

culture prohibits asking for help in that way? What would happen differently in a curriculum that 

doesn't require such outing in order to pass? As I have grappled with these questions, I have come to 

another one that is even more disturbing to me. How many of my former students skipped their 

presentation rather than admit that they could not meet the clothing requirement?  

 
14 The one time I exceeded my $25 limit was when I taught a book that retailed for $28. I wrote to the author, a 

friend of mine, that the extra $3.00 better be worth it. They replied that it was currently selling on Amazon for 

$18.00. 
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In this chapter, I am going to begin with the myth that, to have a flexible classroom, the professor needs 

to hide their political and spiritual beliefs. I will argue that there is a difference between using our 

backgrounds as individuals to influence the work we bring to the classroom and proselytizing. For 

students to know those backgrounds is not the same as proselytizing to students. 

L ǿƛƭƭ ŎƻƴǘƛƴǳŜ ǘƘŜ ŎƘŀǇǘŜǊ ōȅ ōǳƛƭŘƛƴƎ ƻƴ 5ƻƭōŜŀǊΩǎ ŎǊƛǘƛŎƛǎƳ ƻŦ ƛƴŦƭŜȄƛōƭŜ ǊǳƭŜǎ ōŜŦƻǊŜ ŎƻƴŎƭǳŘƛƴƎ ǿƛǘƘ ŀƴ 

essay about extending the classroom into our offices. 
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The American Caravan 

Political Transparency in the Classroom  

 

Too many years ago to remember the source, I read an article by a political science professor who was 

proud of the fact that, at the end of the semester, his students were unaware of his political views. I 

ǊŜƳŜƳōŜǊ ǘƘƛƴƪƛƴƎΣ άIƻǿ ǎŀŘΦέ 

As someone who has been involved in politics since he was in seventh grade, I have many stories to tell 

about campaigning for various candidates, working for a Member of Congress and a State Senator, 

managing millage elections, and being on the ballot myself. If I taught political science, it would be a 

shame if I could not share these experiences with students because doing so would allow them to know 

my political views. 

Arguably, the safest approach might be to take the position of the political science professor and not 

mention our political views in class. However, even such a seemingly safe approach is doomed to failure. 

Simply assigning a reading or selecting a topic for discussion might be viewed as advocating our personal 

positions. For example, a student once complained that I was trying to force my religious views onto the 

class because I taught a lesson on Muhammad Iqbal who was the intellectual founder of Pakistan. Even 

after being informed that I am not a Muslim, the student persisted in their complaint that I was 

promoting my religion. 

A less extreme case where an assignment can take on political meaning is when I screen Immersion 

(2009), a short film about a Mexican-born boy attending a school where teachers are forbidden to speak 

{ǇŀƴƛǎƘ ǘƻ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΦ !ŦǘŜǊ 5ƻƴŀƭŘ ¢ǊǳƳǇΩǎ ŜƭŜŎǘƛƻƴ ƛƴ нлмсΣ ǎǘǳŘŜƴǘǎ ƛƴ нлмт ŎƻǳƭŘ ǘƻƻ Ŝŀǎƛƭȅ ƘŀǾŜ 
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jumped to the incorrect conclusion that the film concerns the Deferred Action on Childhood Arrivals 

(DACA) and that L ŀƳ ǎƘƻǿƛƴƎ ƛǘ ǘƻ ŀŘǾƻŎŀǘŜ ŀƎŀƛƴǎǘ tǊŜǎƛŘŜƴǘ ¢ǊǳƳǇΩǎ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅΦ Lƴ нлмуΣ 

ǎǘǳŘŜƴǘǎ ŎƻǳƭŘ ƘŀǾŜ ŀǎǎǳƳŜŘ ǘƘŀǘ L ǿŀǎ ǎŎǊŜŜƴƛƴƎ ƛǘ ƛƴ ƻǇǇƻǎƛǘƛƻƴ ǘƻ tǊŜǎƛŘŜƴǘ ¢ǊǳƳǇΩǎ Ǉƻǎƛǘƛƻƴ ƻƴ 

immigration in general and specifically about his sending troops to the United States/Mexican border in 

response to the Central American migrant caravan which was heading toward America. In 2019, 

students could assume that I was screening the film in opposition to keeping children in detention 

camps. 

Immersion was not written about DACA, which did not begin accepting applicants until five years after 

the film was released. Nor does it have anything specifically to do with the migrant caravan or the issue 

ƻŦ ŘŜǘŜƴǘƛƻƴ ŎŜƴǘŜǊǎ ƻǊ ǘƘŜ tǊŜǎƛŘŜƴǘΩǎ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅΦ .ǳǘΣ ŀǎ ŀ ǇǊƻŦŜǎsor, I need to be aware of the 

lens through which students might view the film. 

So what, then, is the solution? While there is not, unfortunately, an easy answer to this question, 

transparency has generally worked for me. 

From the beginning of the semester, I explainτand often repeatτǘƘŀǘ ά²ƘƛƭŜ Mr. Berg might care 

passionately about your political views, Dr. .ŜǊƎ ŘƻŜǎƴΩǘ ƎƛǾŜ ŀ ŘŀƳƴΦέ .ŜŎŀǳǎŜ L ŀƳ ƴƻǘ ǇǊƻƴŜ ǘƻ 

swearing in the classroom, the mild profanity adds to the impact of the statement which I follow up with 

specific examples. Sometimes, I tell the story of a former student who advocated that homosexuality is 

ǎƛƴŦǳƭΦ L ŜȄǇƭŀƛƴ ǘƘŀǘ L ŘƛǎŀƎǊŜŜŘ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀƴŀƭȅǎƛǎ ƴƻǘ ōŜŎŀǳǎŜ L ŀƳ Ǝŀȅ ōǳǘ ōŜŎŀǳǎŜ L ǇǊŜŦŜǊ 

reading scriptureτor any textτin its socio-historical context. The student took a more literal approach 

to scripture. His approach is valid and he earned a 4.0 in a class in which he argued that his professor 

was going to Hell. 

This does not mean that all points of view have equal merit in my classroom. In my classroom, we 

distinguish between educated and uneducated opinions. For example, I once upset a student by asking 

him to provide evidence to support his argument during a class discussion. His response was that he had 

ŀ ǊƛƎƘǘ ǘƻ Ƙƛǎ ƻǇƛƴƛƻƴǎΦ ά²ƘƛƭŜ ǘƘŀǘ ƛǎ ǘǊǳŜΣέ L ǊŜǇƭƛŜŘΣ άƛƴ ǘƘƛǎ Ŏƭŀǎǎ ȅƻǳ Ƴǳǎǘ ǇǊƻǾƛŘŜ ŜǾƛŘŜƴŎŜΦέ IŜ 

decided to drop the course. 

Lƴ ǘƘƛǎ ŎŀǎŜΣ ǘƘŜ ƛǎǎǳŜ ǿŀǎ ƴƻǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇƻƭƛǘƛŎŀƭ ǾƛŜǿǎΦ Lƴ Ƴȅ ǊƻƭŜ ŀǎ ŀǊōƛǘŜǊ ƻŦ ƎǊŀŘŜǎΣ L ŘƛŘ ƴƻǘ ŎŀǊŜ 

abƻǳǘ Ƙƛǎ ǾƛŜǿǎΦ ¢ƘŜ ǎǘǳŘŜƴǘ ŎƻǳƭŘ ƘŀǾŜ ŜŀǊƴŜŘ ŀƴ ά!έ ƛƴ ǘƘŜ ŎƻǳǊǎŜτif he provided evidenceτ

regardless of his personal politics. 

During the 2010 election, I became the darling of the young Republicans on our campus because I 

actively promoted many of their eǾŜƴǘǎΣ ŜǎǇŜŎƛŀƭƭȅ ŀ ǎǇŜŀƪŜǊΩǎ ǎŜǊƛŜǎ ƛƴ ǿƘƛŎƘ ǘƘŜȅ ōǊƻǳƎƘǘ ǘƘŜ aƛŎƘƛƎŀƴ 

gubernatorial candidates to campus. Although I would not have voted for any of these candidates, I 

thought it was great that our students would be able to interact with the people running for governor, 

one of whom was eventually elected. That same year, I served as the faculty chaperone for a Republican 

ŦǳƴŘǊŀƛǎŜǊ ǘƻ ƘŜƭǇ Ǉŀȅ ŦƻǊ ǘƘŜ Ŏƻǎǘǎ ƻŦ ǘƘƛǎ ǎŜǊƛŜǎΦ {ǘǳŘŜƴǘǎ ǿƘƻ ƪƴŜǿ aǊΦ .ŜǊƎΩǎ ǇƻƭƛǘƛŎŀƭ ǾƛŜǿǎ ǿŜǊŜ ƴƻǘ 

surprised to see Dr. Berg show up. 

Sharing political views in the 2020 classroom is much more dicey than it was in 2010. Reaching across 

the aisle is viewed with disdain by core voters who demonize those who disagree with them. When I 

used my letter writing for Vote Forward as part of a lesson during the 2018 campaign, I ran the risk of 

someone claiming that I was being partisan with this example. Yet, as part of the lesson, I explained how 

students could become involved in such Get Out the Vote efforts regardless of their political ideology. 
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Because I am transparent about my political views, use examples that are relevant to the classroom, am 

ǊŜǎǇŜŎǘŦǳƭ ƻŦ ǘƘŜ ǾƛŜǿǎ ƻŦ ƻǘƘŜǊǎΣ ŀƴŘ ǘǊǳƭȅ άŘƻƴΩǘ ƎƛǾŜ ŀ ŘŀƳƴέ ǿƘŜƴ L ǿŜŀǊ Ƴȅ 5ǊΦ .ŜǊƎ ƘŀǘΣ L ƘŀǾŜ 

been able to successfully walk the ever narrowing path we find ourselves in concerning politics in the 

classroom. This allows me more flexibility in the classroom than if I were to follow the lead of the 

ǇƻƭƛǘƛŎŀƭ ǎŎƛŜƴŎŜ ǇǊƻŦŜǎǎƻǊ ǿƘƻ ǿƻƴΩǘ ƭŜǘ Ƙƛǎ ǾƛŜǿǎ ōŜ ƪƴƻǿƴΦ 
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Teaching from an Ethical 
Foundation is Not 

Proselytizing  

 

One of the potential criticisms of 

advocating that professors approach 

their classes from a strong ethical 

foundation is that someone could 

assume that teaching from an ethical 

foundation leads to proselytizing. 

However, there are significant 

differences between adopting a moral 

compass based on an ethical 

foundation, teaching about an ethical 

foundation, and proselytizing the 

tenets of an ethical foundation. 

Having a moral compass assists us in 

making appropriate classroom decisions based on positive values that promote student success. For 

example, an administrator once recommended that I be less flexible in my classroom. My class would be 

improved, the administrator essentially argued, if I did not make accommodations to students who 

needed extra time to do successful projects. The administrator also recommended that I should provide 

fewer choices for students to complete their coursework. These suggestions went so far against my 

ethical foundation that my moral compass directed me to not follow misguided advice that would hurt 

students. 

Because my ethical foundation is student-centered, I find that listening to students improves my 

teaching. One simple example involves reporting on the participation points which students earn by 

ǎǳŎŎŜǎǎŦǳƭƭȅ ŎƻƳǇƭŜǘƛƴƎ ǿƻǊƪǎƘŜŜǘǎΣ ƘƻƳŜǿƻǊƪΣ ŀƴŘ ƻǘƘŜǊ ŀǎǎƛƎƴƳŜƴǘǎ ǘƘŀǘ Ǝƻ ƛƴǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ Ŏƭŀǎǎ 

binder, which I grade at the end of each semester. Participation points are listed in the daily class notes I 

email to students and, at the end of each semester, I provide students with a sheet listing all of the 

documents for which points were earned and how those documents should be organized in the 

ǎǘǳŘŜƴǘΩǎ ōƛƴŘŜǊΦ 

At the end of one semester, a student commented that it would have been easier if I distributed the 

participation points list more often throughout the semester. Other students agreed. Based on the 

ethical foundation in which my pedagogy is rooted, it was easy for me to make the decision to begin 

distributing participation points sheets more frequently.  

Although my ethical foundation is rooted in the Buddha Dhamma, my pedagogical decisions do not 

promote Buddhism. They are the types of decisions that have compassion toward other sentient beings 

as the basis for my decision making; a type of compassion that is found in a variety of religious, secular, 

and personal ethical codes. A Christian colleague can obtain the same results from an ethical foundation 

ǘƘŀǘ ƛƴŎƭǳŘŜǎ ά²ƘŀǘŜǾŜǊ ȅƻǳ Řƻ ŦƻǊ ŜǾŜƴ ǘƘŜ ƭŜŀǎǘ ƻŦ Ƴȅ ōǊƻǘƘŜǊǎ ƻǊ ǎƛǎǘŜǊǎΣ ǘƘŀǘ ȅƻǳ Řƻ ǳƴǘƛƭ ƳŜέ ŀǎ ŀ 

key concept without promoting that their students adopt Christianity. 

Offering Dhamma 
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But what is the difference between rooting our pedagogy in an ethical foundation and crossing the line 

into proselytizing? Aǎ ŀ ƭŀȅ .ǳŘŘƘƛǎǘΣ ƻƴŜ ƻŦ ǘƘŜ ŦƛǾŜ ōŀǎƛŎ ǇǊŜŎŜǇǘǎ L Ŧƻƭƭƻǿ ƻƴ ŀ Řŀƛƭȅ ōŀǎƛǎ ƛǎ ǘƘŀǘ άL 

ǳƴŘŜǊǘŀƪŜ ǘƘŜ ǇǊŜŎŜǇǘ ǘƻ ǊŜŦǊŀƛƴ ŦǊƻƳ ƛƴǘƻȄƛŎŀǘƛƴƎ ŘǊƛƴƪǎ ŀƴŘ ŘǊǳƎǎ ǿƘƛŎƘ ƭŜŀŘ ǘƻ ŎŀǊŜƭŜǎǎƴŜǎǎΦέ L ƘŀǾŜ 

been a teetotaler for many more years than most of my students have been alive and think that alcohol 

and other non-medical drug use is harmful to individuals because it takes us away from mindfulness. 

9ǾŜƴ ǘƘƻǳƎƘ L ŦƛƴŘ Ƴȅ ǎǘǳŘŜƴǘΩǎ ŀƭŎƻƘƻƭ ŀƴŘ ŘǊǳƎ ǳǎŜ ǘƻ ōŜ ǇǊƻōƭŜƳŀǘƛŎ ƻƴ ŀ ǘƘŜƻƭƻƎƛŎŀƭ ōŀǎƛǎΣ Ƴȅ Ƨƻō ƛǎ 

not to try to convince my students not to drink. As a professor, I can be concerned if a drunk student is 

disrupting class or I might refer a student who is exhibiting signs of addiction to counseling, but it is not 

my place to preach to students about their personal choices concerning alcohol use. 

When instructing about Buddhism, it is perfectly acceptable for me to teach students about the five 

precepts and to explain the theological justification for refraining from intoxicating drinks. But teaching 

about Buddhism is not the same as trying to convince students to be Buddhists. In the same way, I can 

teach students about cannibalism without advocating that they eat each other. 

There is a difference between being a teetotaler and a prohibitionist. The teetotaler chooses not to 

drink. The prohibitionist preaches that you should not drink either. By having an ethical foundation from 

which to guide our pedagogy, we are teetotalers; not prohibitionists. 
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Enforcing a Foolish 

Consistency  

 

The last time I tried to become a day sponsor 

for National Public Radio, I was unable to do 

so. This was more than 10 years ago and, at the 

time, I was using a hyphenated last name. The 

problem was that my hyphenated last name 

was too long to fit on the form. I was therefore 

unable to make a $360 contribution to public 

radio; a contribution that I would likely still be 

renewing even though my last name is no 

longer hyphenated.  

!ƭǘƘƻǳƎƘ wŀƭǇƘ ²ŀƭŘƻ 9ƳŜǊǎƻƴ ƛǎ ƻŦǘŜƴ ŎƛǘŜŘ ŦƻǊ Ƙƛǎ ƻōǎŜǊǾŀǘƛƻƴ ǘƘŀǘ άŎƻƴǎƛǎǘŜƴŎy is the hobgoblin of 

ƭƛǘǘƭŜ ƳƛƴŘǎΣέ ƘŜ ŘƛŘ ƴƻǘ ŀŎǘǳŀƭƭȅ ŎƻƴŘŜƳƴ ŎƻƴǎƛǎǘŜƴŎȅΦ Lƴ ά{ŜƭŦ wŜƭƛŀƴŎŜΣέ 9ƳŜǊǎƻƴ ŀŎǘǳŀƭƭȅ ŀǊƎǳŜǎ ǘƘŀǘ 

άŀ ŦƻƻƭƛǎƘ ŎƻƴǎƛǎǘŜƴŎȅ ƛǎ ǘƘŜ ƘƻōƎƻōƭƛƴ ƻŦ ƭƛǘǘƭŜ ƳƛƴŘǎΣ ŀŘƻǊŜŘ ōȅ ƭƛǘǘƭŜ ǎǘŀǘŜǎƳŜƴ ŀƴŘ ǇƘƛƭƻǎƻǇƘŜǊǎ ŀƴŘ 

ŘƛǾƛƴŜǎΦέ 

It might have been reasonable for my local public radio station to want a certain consistency, but it was 

their desire for a type of foolish consistency that Emerson would condemn that caused them to lose my 

donation; a donation I gave to another organization. I am sure that, had he wanted to, the individual at 

my public radio station could have written my name in the margin or back of the form so that I could 

have made my donation.  

One of the things that most students like about my classes is that flexibility is built into my syllabi as are 

alternative methods that students can use to complete projects. We practice the concept of equivalent 

but not identical work.  

For example, if students miss class or plan to miss class, I ask that they complete a Time and Attendance 

Report. The purpose of the form is to encourage students to work with me in a timely fashion so that 

their absence does not cause them to fall behind in the course. In order to best assist students, there 

needs to be a consistency in the information I am provided: date of absence, reason for absence, 

arrangements they have already made to make up work, and whether they need a referral. Consistency 

also requires that I receive this information in a timely fashion. However, consistency does not require 

that I receive this information on the form I provide. Many students submit the information via an e-

mail message or they schedule an appointment with me.15 

Sometimes, the foolish consistency is imposed by administrative fiat and we must be creative to work 

around it. For example, at my college, we cannot schedule due dates in distance learning courses for 

days the college is closed. For valid pedagogical reasons, I want to keep Monday as the due date for 

 
15 ! ƳƻǊŜ ŘŜǘŀƛƭŜŘ ŀōƻǳǘ Ƙƻǿ ǘƘŜ ¢ƛƳŜ ŀƴŘ !ǘǘŜƴŘŀƴŎŜ ǊŜǇƻǊǘ ǿƻǊƪǎ Ŏŀƴ ōŜ ŦƻǳƴŘ ŀǘ .ŜǊƎΣ {ǘŜǾŜƴ [Φ ά¢ƛƳŜ ŀƴŘ 

!ǘǘŜƴŘŀƴŎŜ ŀƴŘ {ǘǳŘŜƴǘ wŜǎǇƻƴǎƛōƛƭƛǘȅΦέ Etena Sacca-Vajjena. 11 August 2013. 

http://www.stevenlberg.info/blog/a-104/  

Because I Can 

http://www.stevenlberg.info/blog/a-104/
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assignments even if we are observing Memorial Day or the college is closed on some other Monday. To 

avoid foolish consistency I follow a two step process. First, I make the due date for assignments as the 

day before Memorial Day. College administrators are satisfied because I have met the letter of the law. 

Then, I add a caveat in which I automatically give students a 24 hour extension. Essentially, I make the 

assignment due on Monday.  

As faculty members, it is important for us to balance the need for consistency without falling into a habit 

of enforcing a foolish consistency. I would never tell a student who emailed me all the necessary 

information concerning their absence that I could not help them because they had not reproduced the 

Time and Attendance Form found in their syllabus. We need to find a middle way to work with our 

students to help ensure their success. We need to consider the essence of our policies and procedures 

and lessons. 

I remember a conversation I had with some students during final conferences. A student mentioned that 

his girlfriend had been in the hospital after having had emergency surgery the previous week; a detail I 

already knew because he had missed one day of class to be with her. 

aȅ ǎǘǳŘŜƴǘ ǊŜǇƻǊǘŜŘ ǘƘŀǘ ƻƴŜ ƻŦ Ƙƛǎ ƎƛǊƭŦǊƛŜƴŘΩǎ ǇǊƻŦŜǎǎƻǊǎ ǘƻƭŘ ƘŜǊ ǘƘŀǘ ǎƘŜ Ƴǳǎǘ ǘŀƪŜ ƘŜǊ Ŧƛƴŀƭ ŜȄŀƳ ƻƴ 

the scheduled day even though she might still be in the hospital. If she did not take the exam, she would 

fail the course. The policy in his syllabus was no make-up exams and he was sticking with his policy 

because he needed to be consistent. There was no middle way for him to deal with the unexpected 

situation of emergency surgery. Fortunately, while her other two professors were going to hold her to 

the same standards as other students, they recognized that the circumstances demanded that 

modifications were needed in course policy. 

After he completed his story, other students shared stories of foolish consistencies that they had 

experienced. None were as dramatic as that of their girlfriend in the hospital, but they all exemplified 

behavior that did not reflect well on our profession.  

Although I might never donate to my public radio station, students will be better served if we do not set 

aside good pedagogy for foolish consistencies. 
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First Birthday 

When Life Gets in the Way  

 

After working with students in the library, I returned to my office and read the following e-mail: 

Dear Dr. Berg: 

I left class early today. Life got in the way. 

[student name redacted] 

I realize that outside the context of the culture established in my classroom, the stǳŘŜƴǘΩǎ ŜƳŀƛƭ ƳƛƎƘǘ 

appear to be rude. Yet, I frequently have students inform me that they missed class or plan to miss class 

because life has gotten in the way. Some provide me with an explanation but I have no requirement that 

they do so. In order to assist them in making up the work they missed, all I require is that they inform 

me that life has gotten in the way. 

I realize that some critics of my approach might argue that I am not preparing students for the real 

ǿƻǊƭŘ ōŜŎŀǳǎŜ άƭƛŦŜ ƎŜǘǎ ƛƴ ǘƘŜ ǿŀȅέ ƛǎ ƴot an acceptable reason for missing work. I would counter that 

the contract under which I am employed at my institution allows me to take days offτwith payτwhen 

life gets in my way. 
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Sometimes, such as when I take a sick or bereavement day, I do need to provide the college with an 

explanation for my absence. But I am not required to provide any explanation when I take a personal 

ōǳǎƛƴŜǎǎ ŘŀȅΦ LŦ L Ŏŀƴ ǎǘƛƭƭ ōŜ ǇŀƛŘ ƻƴ Řŀȅǎ ǿƘŜƴ L Ƴƛǎǎ ǿƻǊƪ ǿƘŜƴ ƭƛŦŜ ƎŜǘǎ ƛƴ Ƴȅ ǿŀȅΣ ǿƘȅ ǎƘƻǳƭŘƴΩǘ L 

give assistance to students who miss class when life gets in the way for them? 

L ŀƳ ŀǿŀǊŜ ǘƘŀǘ ǘƘŜ άƭƛŦŜ ƎŜǘǎ ƛƴ ǘƘŜ ǿŀȅέ ŜȄǇƭŀƴŀǘƛƻƴ ŎƻǳƭŘ ōŜ ŀōǳǎŜŘΣ ōǳǘ ƛǘ ƛǎ ŀ Ǌƛǎƪ L ŀƳ ǿƛƭƭƛƴƎ ǘƻ 

take. Not surprisingly, it is my experience that irresponsible students rarely contact me so that I can 

assist them to make up missed coursework. 

²ƘƛƭŜ ŜŘƛǘƛƴƎ ǘƘƛǎ ŜǎǎŀȅΣ L ǘƻƻƪ ŀ ōǊŜŀƪ ǘƻ ƛƴŦƻǊƳ ǎǘǳŘŜƴǘǎ ǘƘŀǘ άL ƳƛƎƘǘ ƴƻǘ ōŜ ƻƴ ŎŀƳǇǳǎ ǘƻƳƻǊǊƻǿΦέ LŦ 

my symptoms had not improved and I had taken a sick day, no one from the college was going to 

investigate to see if I was really ill. They would have believed me, processed the paperwork, and made 

sure that I was paid while being home sick.  

However, neither students nor I get unlimited opportunities to be absent without explanation. Although 

I have enough sick days to cite illness as the reason for missing class every day for an entire week, were I 

to try to do so, the college would ask for more documentation concerning my illness than they would if I 

took an individual sick day. In a similar way, I tell students that I do not make inquiries if life only gets in 

their way once or twice. But, if there is a pattern of life getting in the way, I will ask them for details. My 

purpose, I explain, is to allow me to make referrals so they can get the assistance they need to take care 

of their life issues. 

A final concern I can see critics making is that students could use life gets in the way to miss class for 

frivolous reasons such as going on a vacation. While I may not approve of students missing class for 

vacations or for many other reasons they choose to be absent, I realize that the college might not 

approve of how I use a personal business day. If, for example, I am not ill but still wanted to miss class so 

that I could spend time relaxing with my little dogs, I am sure that the college would not approve of my 

decision. Yet, they would have no choice but to approve my request to take a personal business day. 

Because a student will take their vacation whether I approve or not, I would prefer that they tell me 

they will be missing class so that I can help insure that their decision has as few negative consequences 

for them as possible. Especially because of the classroom culture I have created, I can engage a student 

in a blunt conversation about their poor decisions for missing class. Such conversations are easier to 

have if I am simultaneously helping them make up the missed work. 

Life gets in the way for all of us. Therefore, I want to make sure that my classroom culture supports 

students whoτlike meτmust sometimes be absent.  
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Faculty Office  
as Food Pantry  

 

At the beginning of each new 

semester, I finish my syllabi and print 

class handouts; the types of activities 

one would expect from a professor 

who wanted to be prepared for the 

new semester. However, I also restock 

the freezer in my office refrigerator 

with microwavable meals which I will 

not eat and make sure I had enough 

apples and bananas to last the week. 

Snack foods that I buy at the dollar 

store or that my husband finds in the 

discount bins in the local grocery 

market are replenished. 

Since I have had my own office, making it a welcoming environment has been important to me. It has 

original art on the walls and sculptures on the shelves. There are plants inside the office and a large 

terrarium outside my door. Sharing food was a foundation of my Polish Catholic upbringing, but having 

an abundance of food in my office has become an increasingly important part of my pedagogy. 

! ŎƻǳǇƭŜ ƻŦ ȅŜŀǊǎ ŀƎƻΣ ŀ ǎǘǳŘŜƴǘ ŘƛŘ ŀ άƎǊŀō ŀƴŘ Ǝƻέ ōŜǘǿŜŜƴ ŎƭŀǎǎŜǎ ǘƻ ǇƛŎƪ ǳǇ ŀ ōŀƎ ƻŦ ŎƘƛǇǎΦ !ǎ ǘƘŜ 

student left, I realized that they had not simply picked up a snack, they had picked up their lunch. It then 

occurred to me that this was not the only student who periodically counted on me for much needed 

food. 

Even though my husband includes extra food for me to share with students when he packs my lunch 

each morning, the next time I went to the supermarket after the grab and go, I brought the frozen meals 

to insure that there would always be food on hand for students. A week later, when the first student ate 

one of the microwaved meals, I realized that it was likely their only hot meal of the day. 

Most of the students with whom I share food do not experience food insecurity, but some of them do. 

And because there is no way to identify students with food insecurity, I let everyone know about my 

ƘǳǎōŀƴŘΩǎ ȅǳƳƳȅ ƭǳƴŎƘŜǎ ŀƴŘ ǎŀȅ ƘŜ ǇŀŎƪǎ ŜƴƻǳƎƘ ŦƻǊ ƳŜ ǎƘŀǊŜΦ !ǘ ƻǘƘŜǊ ǘƛƳŜǎΣ L ŦƛƴŘ ǿŀȅǎ ǘƻ ƳŜƴǘƛƻƴ 

that I always have food in my office.  

I know that I speak from a privileged position when I write about the office food pantry. I am a full-time 

tenured professor with his own office who has enough income to purchase extra food. I am aware that 

adjunct faculty frequently do not have offices and their salaries are such that they might be visiting food 

pantries themselves. Furthermore, I am not arguing that faculty members should provide food for 

students. I am suggesting that those of us who have that ability might consider what we can do on an 

individual level. 

aŀƪƛƴƎ ƻƴŜΩǎ ƻŦŦƛŎŜ ƛƴǘƻ ŀ Ƴƛƴƛ ŦƻƻŘ ǇŀƴǘǊȅΣ ŀǘ ǿƻǊǎǘΣ ǇǊƻƳƻǘŜǎ ŀ ǿŜƭŎƻƳƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ǘƘŀǘ 

encourages students to visit. But for students who are food insecure, having food in my office allows me 

to provide physical sustenance as well as intellectual stimulation. 

Food Distribution 
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Since January 2019, I have expanded what I do in my office into the bay outside my office where I had 

previously established a Little Free Library. Students can now get food there: single serving meals, 

energy bars, fresh fruit, and other snacks. A colleague donated a microwave. Colleagues and students 

drop off food to share.  

Although the office as food pantry is helpful, there are things that professors can't provide that prevent 

students from being able to commit all they want to to their work. For example, structural constraints 

and oppressions prevent students from getting what they need. We don't have sufficient health care in 

this country. Our students have explicit roadblocks to getting insurance. Even if students have insurance, 

it is unlikely as good as the insurance full time faculty enjoy. Adjunct faculty rarely have insurance as 

part of their college compensation packages. Public transportation is often not available or accessible 

(either physically or financially). This is especially true in more rural areas as well as areas where 

gentrification has forced many students of color with low income to live. 

While doing all we can to assist our students, faculty members need to realize that much of what our 

students face is out of their control. But that does not mean that we are exempt from doing what we 

can to provide flexibility to assist them. 
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Everyday Tips and Tricks for 
Providing a Flexible 

Classroom  

 

Moving to a flexible classroom is not 

something to jump into. Otherwise, we can 

become overwhelmed by the changes. 

Instead, providing flexibility is a gradual 

process that should be taken a step at a time. 

For example, moving away from formal 

textbooks was a gradual process that I could 

not have accomplished in a single semester. 

To revise all of the courses I teach in two 

departments would have resulted in chaos. 

Even though I began the process before there 

were so many Open Educational Resources 

available, it is not feasible to switch to all new 

OER textbook in a single semester unless you 

only have one prep. 

 Openly address political issues. 
 Share your expertise even if it shows your politics. 
 Be aware of how students will read politics into our class assignments. 
 Make clear and repeat often your version ƻŦ ǘƘŜ ƳŀƴǘǊŀ ά²ƘƛƭŜ aǊΦ .ŜǊƎ ƳƛƎƘǘ ŎŀǊŜ 
ǇŀǎǎƛƻƴŀǘŜƭȅ ŀōƻǳǘ ȅƻǳǊ ǇƻƭƛǘƛŎŀƭ ǾƛŜǿǎΣ 5ǊΦ .ŜǊƎ ŘƻŜǎƴΩǘ ƎƛǾŜ ŀ ŘŀƳƴΦέ 

 Cite examples of students who passed your course even though they disagreed with your 
politics or position on an issue. 

 Be transparent about your views. 
 Remind students that not all opinions are equally valid. Make the distinction between opinions 

that are supported with evidence and those that are not. 
 Realize that the cost of textbooks can be a barrier for students 
 Adopt Open Educational Resources 
 Help develop a departmental textbook and make it available online 
 Whenever possible, adopt a trade book instead of a textbook. 
 Consider if you even need a textbook for the course. Is there a cheaper way to present the 

material? 
 Put a copy of your textbook on reserve in the library. 
 Realize that other requirements can be barriers 
 Do students really need to wear business attire? For in-class presentations, do students really 

need to wear business attire?  
 Do students really need to buy a specific type of binder or notebook or some other supply 
 Genuinely integrate student feedback into your teaching 
 [ƛǎǘŜƴ ŦƻǊ Ŏŀǎǳŀƭ ǎǘŀǘŜƳŜƴǘǎ ǎǳŎƘ ŀǎΣ άLǘ ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƘŀƴŘȅ ǘƻ ƘŀǾŜ ǘƘƛǎ ŜŀǊƭƛŜǊ ƛƴ ǘƘŜ 

semester. 
 Provide formal opportunities for feedback 

Tricks and Tips #02 
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 Adopt the concept that students should do equivalent but not necessarily identical work. 
 ֙ Ask students how they want to be graded or what types of assignments do they want to 

do 
 ֙ tǊƻǾƛŘŜ ƻǇǘƛƻƴǎΥ ά¸ƻǳ Ŏŀƴ ǎƘŀǊŜ ȅƻǳǊ ƪƴƻǿƭŜŘƎŜ Ǿƛŀ ŀ ǇŀǇŜǊΣ ǾƛŘŜƻΣ Ŏƭŀǎǎ ǇǊŜǎŜƴǘŀǘƛƻƴΦέ 
 ֙ Allow students to modify assignments.  

ƴ You can reject proposed changes that would not meet course competencies or 
skills embedded into the assignment. 

 Teach from an ethical foundation that supports student achievement. 
 Remember that life gets in the way. 
 Make referrals 
 You do not need to approve of student choices in order to support them academically. 
 If you have an office, have snacks to encourage students to visit. 
 Use creativity to get around foolish consistencies. 
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Learning as Collaborative Equals   

 

Introduction  

 

To illustrate this chapter with Horror 

Story might seem like an unusual 

choice. A gothic image that includes 

a man who has flayed himself 

arguably does not seem appropriate 

to highlight a discussion on 

collaborative learning. Yet, Horror 

Story shows what can be 

accomplished when learning is a 

collaboration among equals.  

During a presentation about gothic 

influences, a student asked us to 

complete an exercise to help us 

better understand the concepts he 

wanted to address. The class was excited to pull out crayons and markers to begin their sketching. I was 

so thrilled with the work I was doing that I used my sketch as the draft for Horror Story. The 

photomontage now hangs in my office and I enjoy discussing the collaboration with current students.  

LŦ ǘƘŜǊŜ ƛǎ ŀƴȅ άƘƻǊǊƻǊέ ƛƴ ǘǊŜŀǘƛƴƎ ǎǘǳŘŜƴǘǎ ŀǎ Ŏƻƭƭaboratives and colleagues and peers, it is that so many 

of them come to us having been battered by the structural inequities of the world and the education 

system. Some of this is due to their socio-economic status or family situations. Since joining the faculty 

at my current college 20 years ago, I have witnessed the demographic shift of our student body 

becoming both more ethnically diverse and also poorer. I need to note that this is a correlation without 

causation. We do not have a poorer student body because we have a higher percentage of non-white 

students. Our student body is poorer because of a decline in the job market and the lingering effects of 

the economic decline of 2008 and following. 

Furthermore, almost all of our students are products of an education system that relies too heavily on 

high stakes testing than it does on promoting creativity. Others live with the stigma and structural 

barriers associated with being defined as developmental, remedial, disabled, or some other trait. As we 

establish a classrooms of collaborative equals, we need to simultaneously introduce a spirit of loving 

kindness into our approach to students. 

[ƻǾƛƴƎ YƛƴŘƴŜǎǎ ƛǎ ǘƘŜ ƭƻǾŜ ƻŦ ˒ʽ˂ʾʰ [Philia], which is the love of friendship between equals. Professors 

practicing loving kindness view their students as colleagues and learning as a collaboration. Viewing 

students as friends is a line that ought not be crossed, but the metaphor of friendship is a good one 

when considering classroom interactions. Friendship takes an investment of time. It also connotes a 

mutual respect.  

Horror Narrative: A Student-Faculty Collaboration 
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In this chapter, I begin with a theoretical essay concerning reaching out to students with loving kindness. 

I then deal with the need to help students rediscover that they are valuable in their own right as we give 

them choices and rebuilt their trust. The chapter ends with a reflection that argues that classrooms work 

best when we realize that all of our studentsτas well as ourselvesτare developmental. 
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ñIf you are without 

power and seek 
warmthéò 

 

One Christmas morning, as I sat in my 

warm home surrounded by little 

dogs, I received a text from my 

cousin, who was still without power 

ǎƛƴŎŜ ǘƘŜ ǇǊŜǾƛƻǳǎ ǿŜŜƪŜƴŘΩǎ ǎǘƻǊƳΦ 

Her home had been cold for the past 

several days. As she and her husband 

headed out of town to spend the day 

with family, her Christmas would not 

be lacking. 

I consider myself close to my cousin 

and I knew that she lost power a few 

days earlier, but I was unaware that she was still without power. Too often, we do not know the day-to-

day details of the lives of the people to whom we are the closest. 

As faculty members, we rightly know even less about the students who pass through our classrooms. 

These are students whoτlike usτlead complicated lives. Unlike my cousin who has years of experience 

navigating the joys and difficulties of life, most of our students do not have the same wealth of 

experience. Therefore, it is important that we provide space where struggling students can develop 

strategies for success. 

The argument that our job as faculty members is to teach our subject matterτand that we cannot 

ŎƻƴǎŜǉǳŜƴǘƭȅ ōŜ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎ ƻǳǘǎƛŘŜ ǘƘŜ ŎƭŀǎǎǊƻƻƳτdoes have merit. Yet such a 

position can be cited to justify a callousness that is unbecoming to members of our profession. 

²ƘŜƴ ǎǘǳŘŜƴǘǎ ƳŀƪŜ ǇƻƻǊ ŘŜŎƛǎƛƻƴǎΣ ǿŜ ƘŀǾŜ ŎƻƭƭŜŀƎǳŜǎ ǿƘƻ ŜǎǎŜƴǘƛŀƭƭȅ ǇǊƻŎƭŀƛƳΣ ά¢ƻ ƘŜƭƭ ǿƛǘƘ ǘƘŜƳΦ 

¢ƘŜȅΩǊŜ ŀŘǳƭǘǎΦέ Lƴ ǎǳŎƘ ŎŀǎŜǎΣ ŀ ōŀŘ ŘŜŎƛǎƛƻƴ ƛǎ ƻŦǘŜƴ ǘŀƪŜƴ ŀǎ ŀ ǇŜǊǎƻƴŀƭ ŀŦŦǊƻƴǘ ǿƘƛŎƘ Ŏŀƴ ƭŜŀŘ ǘƻ ŀƴger 

toward the student. This is an anger that can lead to pervasive dissatisfaction. Like a person who tries to 

throw a hot coal, we are the ones burned by our anger; not our students. 

Instead of becoming angry with students who become overwhelmed when they are stripped of their 

power by social, economic, and bureaucratic situations beyond their control, we should attempt to react 

with understanding and loving kindness. When an online student contacted me that her power was out 

because of Hurricane Michael, I did not expect her to find an alternative power source. Nor did I expect 

her to immediately catch up on her assignments once power was restored. Loss of power was only one 

of the issues she faced as a result of being in the path of a hurricane and her personal situation rightly 

needed to take precedence over her coursework.  

¦ƴŘŜǊǎǘŀƴŘƛƴƎ ŘƻŜǎ ƴƻǘ ƳŜŀƴ ǘƘŀǘ ǿŜ Ƴǳǎǘ ŀŎŎŜǇǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇƻǎƛǘƛƻƴΦ ¢ƘŜǊŜ ŀǊŜ ǘƛƳŜǎ ǿƘŜƴ ƛǘ 

seems clear that students are behaving irresponsibly when that is not the case. I still remember the 

ǎǘǳŘŜƴǘ ƛƴ ŀ ƴƛƎƘǘ Ŏƭŀǎǎ ǿƘƻ ƪŜǇǘ ŘǊƛŦǘƛƴƎ ƛƴ ŀƴŘ ƻǳǘ ƻŦ ǎƭŜŜǇΦ Iƛǎ άƛǊǊŜǎǇƻƴǎƛōƛƭƛǘȅέ ǿŀǎ ǎǘŀǊǘƛƴƎ Ƙƛǎ Řŀȅ 

If You Are Without Warmth 
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twelve hours before class began because he worked full time while going to school. At the time, his only 

realistic choice was to take a night course or to not attend college. During the early 1990s, weekend 

classes and online courses were not being offered. 

I can understand why a student makes a decision without condoning the actions that result from that 

decision. During most semesters, there are usually one or two students whom I watch fail the course as 

they compound their bad decisions. I do intervene with these students. However, at a certain point, I 

must accept that I cannot change their choices. I must also realize that systemic issues outside a 

ǎǘǳŘŜƴǘΩǎ ŎƻƴǘǊƻƭ Ŏŀƴ ŎƻƴǘǊƻƭ ǘƘŜƛǊ ŎƘƻƛŎŜǎ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŘŜǎƛǊŜΦ  

Understanding fosters compassion and compassion makes it easier for us to direct students to the help 

that they require. Sometimes, assistance can take the form of tutoring or providing academic advice. At 

other times, we can direct students to the Learning Assistance Center or some other campus office. In 

more serious cases, we can help the student make an appointment with an academic counselor who is 

trained ǘƻ ŘŜŀƭ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊǎƻƴŀƭ ƛǎǎǳŜǎτsomething I did at least 10-15 times per semester 

before my institution eliminated our counseling services. 

Acting with loving kindness does not mean that students will not suffer the consequences of their 

actions. It is not always possible for a student to recover from a bad decision during a particular 

semester or in a particular course; especially when the college does not offer services such as counseling 

that would assist the student. However, our compassionate actions, inspired by loving kindness, can lay 

the groundwork for future success. I remember sitting in my office discussing how a student could 

salvage his grade in my course while also agreeing with him that dropping his math class seemed like a 

reasonable decision. It is not that my math colleague had less compassion than I do, but the nature of 

the course was such that catching up would be impossible.  

As a faculty member, I can neither legally nor ethically care too much about the details of my studenǘǎΩ 

lives. Fortunately, acting with loving kindness does not require knowing personal details about our 

students. It does, however, require that we be willing to provide opportunities for students to learn 

skills that can bring equanimity into their lives. For example, in my syllabus I include a Time and 

Attendance process which provides students with the opportunity to make up missed work if they 

ŎƻƴǘŀŎǘ ƳŜΦ L ƎŜƴŜǊŀƭƭȅ ǊŜǉǳƛǊŜ ƴƻ ƳƻǊŜ ŜȄǇƭŀƴŀǘƛƻƴ ǘƘŀƴ ά[ƛŦŜ Ǝƻǘ ƛƴ ǘƘŜ ǿŀȅέ ǿƘŜƴ ǎǘǳŘŜƴǘǎ ǘŜƭƭ ƳŜ 

why they have missed class or need an extension. 

On Christmas evening after she returned home from visiting family, my cousin posted a message in 

Facebook that she had returned home to heat and that the temperature in her house was already 46 

degrees. She continued, άLŦ ȅƻǳ ŀǊŜ ǿƛǘƘƻǳǘ ǇƻǿŜǊ ŀƴŘ ǎŜŜƪ ǿŀǊƳǘƘΣ ȅƻǳ ŀǊŜ ǿŜƭŎƻƳŜ ƘŜǊŜΦέ Lǘ ƛǎ ŀ 

sentiment that belongs on our office doors. 
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To Reteach Students  
Their Loveliness  

 

Many a brisk October day, I am on my hands 

and knees, covered with dirt, planting flower 

bulbs: tulips and daffodils and snowdrops and 

crocuses. Externally, the bulbs appear very 

bland and uninteresting. Their roots are 

practically nonexistent and do not seem to 

hold much promise. Yet, because I have faith 

in their ability, I tell theses bulbs that they are 

lovely through my actions. 

I delude myself if I think that I can force the 

bulbs I plant in my garden to grow. Nor can I 

force my students to learn. Growth and 

learning can only come from within. They are 

self-blessings, not blessings that I bestow. Yet, 

both are assisted in an environment shaped 

by loving kindness. 

One of my cousins has discovered that, by the 

third grade, her students have already been 

taught not to express their creativity. I 

remember attending a Harry Chapin concert in 

ǿƘƛŎƘ ƘŜ ǎŀƴƎ ǘƘŜ ǊŜŦǊŀƛƴ ŦƻǊ Ƙƛǎ άCƭƻǿŜǊǎ ŀǊŜ wŜŘέ ǘƘŀǘ ǊŜǇŜŀǘ ǘƘŜ ǿƻǊŘǎ ǘƘŀǘ ŀ ǎǘǳŘŜƴǘ ƛǎ ǘƻƭŘ ǘƘŜ ŦƛǊǎǘ 

day of class: 

Flowers are red young man 

Green leaves are green 

There's no need to see flowers any other way 

Than the way they always have been seen 

The boy was taught that, if he were to succeed in school, he would not be permitted to express the truth 

ǘƘŀǘ ǘƘŜǊŜ ŀǊŜ άǎƻ Ƴŀƴȅ ŎƻƭƻǊǎ ƛƴ ǘƘŜ ŦƭƻǿŜǊΦέ Lƴ ŦŀŎǘΣ ƘŜ ǿƛƭƭ ƭƛƪŜƭȅ ōŜ ǇǳƴƛǎƘŜŘ ŦƻǊ ǎŜŜƛƴƎ ŜǾŜǊȅ ƻƴŜ ƻŦ 

the flowers. 

Because of tƘƛǎΣ ǇŀǊǘ ƻŦ ƻǳǊ Ƨƻō ŀǎ ŜŘǳŎŀǘƻǊǎ ƛǎ ǘƻ ǊŜŀƭƛȊŜ ǘƘŀǘ ƛǘ ƛǎ ǎƻƳŜǘƛƳŜǎ ƴŜŎŜǎǎŀǊȅ άǘƻ ǊŜǘŜŀŎƘ ŀ 

ǘƘƛƴƎ ƛǘǎ ƭƻǾŜƭƛƴŜǎǎΣέ ŀǎ Dŀƭǿŀȅ YƛƴƴŜƭƭ ŜȄǇƭŀƛƴǎ ƛƴ ά{ǘΦ CǊŀƴŎƛǎ ŀƴŘ ǘƘŜ {ƻǿΦέ16 Sharon Salzberg explains 

ǘƘŀǘ άΨǘƻ ǊŜǘŜŀŎƘ ŀ ǘƘƛƴƎ ƛǘǎ ƭƻǾŜƭƛƴŜǎǎΩ ƛǎ ǘƘŜ ƴŀǘǳǊŜ of metta [loving kindness]. Through loving kindness, 

ŜǾŜǊȅƻƴŜ ŀƴŘ ŜǾŜǊȅǘƘƛƴƎ Ŏŀƴ ŦƭƻǿŜǊ ŀƎŀƛƴ ŦǊƻƳ ǿƛǘƘƛƴΦέ17 

 
16 ²ƛƭǎƻƴΣ !ƴǘƘƻƴȅΦ ά[ƻǾƛƴƎ tƻŜƳǎΥ Dŀƭǿŀȅ YƛƴƴŜƭƭΩǎ Ψ{ǘΦ CǊŀƴŎƛǎ ŀƴŘ ǘƘŜ {ƻǿΦΩέ Anthony WIlson: Poetry, Education, 

Research. 5 February 2013. 
17 Salzberg, Sharon. Lovingkindness: The Revolutionary Art of Happiness. Shambhala, 2002. 

Growing Dendrites 
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!ǎ ŜŀǊƭȅ ŀǎ ǘƘŜ ǘƘƛǊŘ ƎǊŀŘŜΣ Ƴȅ ŎƻǳǎƛƴΩǎ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ōŜŜƴ ǘŀǳƎƘǘ ǘƻ ǾƛŜǿ ǘƘŜƳǎŜƭǾŜǎ ŀǎ ŘǊŀōƭȅ ŎƻƭƻǊŜŘ 

lumps that must go through the motions dictated by their teachers. They have learned, as Harry Chapin 

ǎƛƴƎǎΣ ǘƘŀǘ ά¢ƘŜǊŜ ƛǎ ƴƻ ƴŜŜŘ ǘƻ ǎŜŜ ŦƭƻǿŜǊǎ ŀƴȅ ƻǘƘŜǊ ǿŀȅ ǘƘŀƴ ǘƘŜ ǿŀȅ ǘƘŜȅ ŀƭǿŀȅǎ ƘŀǾŜ ōŜŜƴ ǎŜŜƴΦέ18 

If they see flowers in any other way, they will receive poor grades. And grades are seen as more valuable 

than learning. 

Approaching students with a spirit of loving kindness can often be met with suspicion by the students 

we are trying to help. They have been successful in their educational careers because they have 

internalized the message that creativity is not rewarded and that their own interests are not interesting. 

To take the risk of putting down roots is too daunting a task. Therefore, we must be patient and 

repeatedly reteach them their loveliness. 

Some of the bulbs I plant in October find the courage to push up through the still frozen earth in late 

January or early February. Snowdrops have the most courage. While surviving the harsh realities of 

February in Michigan, they give inspiration to the crocuses that will soon follow them in March. Later 

the tulips and daffodils will find their flowers within. 

Unfortunately, I cannot expect all of the bulbs I plant to flourish. Some will be so damaged on their trip 

to me that there will be nothing I can do to revive them. Others will be dug up and eaten by squirrels. 

Others will take too long to send down their roots and will not survive the winter. And when I am 

honest, I realize that sometimes I will not properly prepare the soil or I will overlook a bulb and forget to 

plant it. Sometimes, I will even harm one bulb while nourishing others around it. 

While gardening in the spirit of loving kindness, I am able to reteach the bulbs that they are lovely and 

to help them find their flowers within. Approaching students with loving kindness gives them the same 

ability, a self blessing. 

 

 

 

 

 

 

 
18 IŀǊǊȅ /ƘŀǇƛƴΩǎ άCƭƻǿŜǊǎ ŀǊŜ wŜŘέ ǿŀǎ ǊŜŎƻǊŘŜŘ ŦƻǊ Ƙƛǎ мфту Living Room Suite. 
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Trimming the Yuzu Tree #2: 

Reflection on Giving Students 
Choices  

 

After watching Dominic trim the Yuzu tree in 

Ƴȅ ŎƻǳǎƛƴΩǎ ȅŀǊŘΣ L ƘŜŀǊŘ ƘƛƳ ŜȄǇǊŜǎǎ Ƙƛǎ 

concern that the tree will likely not bear much 

fruit because the area in which it was planted 

does not provide enough light. As Dominic 

ŜȄǇƭŀƛƴŜŘΣ άLǘ ƛǎ ƴƻǘ ǿƘŜǊŜ ȅƻǳ want it to be. 

LǘΩǎ ǿƘŜǊŜ ƛǘ ǿŀƴǘǎ ǘƻ ōŜΦέ  

5ƻƳƛƴƛŎΩǎ ǿƻǊŘǎ ŀǊŜ ƴƻǘ ƳŜŀƴǘ ǘƻ ƛƳǇƭȅ ǘƘŀǘ 

the tree should get anything it wants. After all, 

he had just pruned it. 

L ƻŦǘŜƴ ŀǊƎǳŜ ǘƘŀǘ άǘƘŜ ƭŜǎǎ L ǘŜŀŎƘ ǘƘŜ ƳƻǊŜ 

Ƴȅ ǎǘǳŘŜƴǘǎ ƭŜŀǊƴΦέ L ŀƭǎƻ ŜƳǇƘŀǎƛȊŜ ǘƘŜ 

importance of giving students choices, and I 

have gone so far as to turn major sections of 

my courses over to students. 

My goal in the classroom is to produce quality educational experiences for my students by allowing 

them to be shareholders in their educational endeavors. I have learned the art of the vague syllabus that 

includes the required components for a class without going into too much detail about how those 

components will be realized. For example, I might say that there will be an assignment that needs a 

ǎǘǳŘŜƴǘ ǘƻ άǘƻ ŘŜƳƻƴǎǘǊŀǘŜ ȅƻǳǊ ŀōƛƭƛǘȅ ǘƻ ŎƻƎƴƛǘƛǾŜƭȅ ƛƴǘŜƎǊŀǘŜ ŀƴŘ ŀƴŀƭȅȊŜ ǘƘŜ ǾŀǊƛƻǳǎ ŘƛƳŜƴǎƛƻƴǎ ƻŦ 

ǘƘŜ ƘǳƳŀƴƛǘƛŜǎΤέ ŀ ŘŜǇŀǊǘƳŜƴǘŀƭ ǊŜǉǳƛǊŜƳŜƴǘ ƻŦ ǘƘŜ ƘƛǎǘƻǊȅ ŎƻǳǊǎŜǎ L ǘŜŀŎƘΦ IƻǿŜǾŜǊΣ L Řƻ ƴƻǘ ǎǇŜƭƭ ƻǳǘ 

what constitutes the project. As a class we decide how to meet this requirement. Because I believe that 

students need to do equivalent work rather than identical work, there might be different ways in which 

students meet this requirement.19 

If they can choose topics and take responsibility to teach sections of the course, they are more invested 

in their education and learn more. As an added benefit, the class becomes more interesting for all of us. 

I am sure that some people would argue that students in an introductory course are not qualified to 

take responsibility for ensuring that course competencies are coveredτthat allowing students to be 

where they want to be would not lead to academic success. These individuals are correct. However, 

allowing students to be where they want to be instead of where I want them to be each day does not 

mean that I give up my responsibilities as a professor. 

Plotting out a course plan with a specific schedule which ensures that course competencies are met, is 

much easier than allowing students to stand in their own light. Generally, I prepare multiple lessons for 

 
19 When students are doing equivalent work instead of identical work, transparency is especially important. 

Various approaches to assignments need to be discussed during class. 

The Scholar Athlete as Artist 
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the same day so that I can both accommodate student interests while insuring necessary concepts are 

covered. Often, I am modifying course plans while the class is in session. 

Because I know the course material and realize that there are multiple ways to communicate course 

content, modifying my plans on the fly is not as difficult as it may seem. For example, while revising this 

chapter, I had just taught a class in which a student wondered out loud how the French thought of the 

CǊŜƴŎƘ ŀƴŘ LƴŘƛŀƴ ǿŀǊΦ L ǳǎŜŘ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǎƘƻǿ ǎǘǳŘŜƴǘǎ Ƙƻǿ ǘƻ ǳǎŜ DƻƻƎƭŜ ǘƻ ǘǊŀƴǎƭŀǘŜ ά{ŜǾŜƴ 

¸ŜŀǊǎ ²ŀǊέ ǘƻ άDǳŜǊǊŜ ŘŜ ǎŜǇǘ ŀƴǎΦέ L ǘƘŜƴ ǎƘƻǿŜŘ Ƙƻǿ ǘƘŜȅ ŎƻǳƭŘ ǘǊŀƴǎƭŀǘŜ ǘƘŜ ǿŜōǎƛǘŜǎ ǘƘŜȅ ŦƻǳƴŘ 

after doing a Google search in French. This was not a lesson I had planned to teach until a few weeks 

ƭŀǘŜǊΦ .ǳǘ ƛǘ ƛǎ ōŜǘǘŜǊ ǘƻ ǘŜŀŎƘ ƳŀǘŜǊƛŀƭ ǿƘŜƴ ǎǘǳŘŜƴǘǎ ŀǊŜ ŀǎƪƛƴƎ ŦƻǊ ƛǘΦ ¢ŜŀŎƘƛƴƎ ƳŀǘŜǊƛŀƭ άƻǳǘ ƻŦ ƻǊŘŜǊέ 

is easy because I have designed a flexible syllabus. 

Although this is a simple example, I do the same thing for larger assignments. For example, a student 

screened a short film at the beginning of a film class I was teaching. I then decided not to screen the film 

on which I had planned to base my lesson and, instead, used her film to teach the lesson I had planned 

for the following week. Because I was planning to cover the material anyway, it was really not much 

work to make this transition. 

A too strong rigidity can actually impede student learning. I think of the time when Fred Krager, the first 

openly gay Presidental candidate made an unexpected stop at Schoolcraft College. When I contacted 

some colleagues about whether they would like candidate Krager to discuss the election with their 

students, a political science professor told me that theȅ ŘƛŘƴΩǘ ƘŀǾŜ ǘƛƳŜ ƛƴ ǘƘŜƛǊ ǎȅƭƭŀōǳǎ ǘƻ ƘŀǾŜ YǊŀƎŜǊ 

spend 15 minutes in their classroom. It was an opportunity missed.  

Especially on days when students are presenting, I have no idea idea what I might be covering. During 

student presentations, I take copious notes not only about the topic being presented but also about 

what I might be able to contribute to the discussion following the presentation. For example, while a 

student is giving a presentation on the French Revolution or the Reign of Terror, I might include 

άƳŀƴŘŀǘŜ ŦǊƻƳ IŜŀǾŜƴΣέ άaŀǊŀǘκ{ŀŘŜΣέ ƻǊ άǇƻǘŀǘƻŜǎέ ƛƴ Ƴȅ ƴƻǘŜǎΣ ŜǾŜƴ ƛŦ ǘƘŜȅ ŀǊŜ ƴƻǘ ƳŜƴǘƛƻƴŜŘ ōȅ 

the student. 

[ŀǘŜǊΣ ǿƘŜƴ L ōǳƛƭŘ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴΣ L ƳƛƎƘǘ ŎƻƴǘǊŀǎǘ ǘƘŜ 9ǳǊƻǇŜŀƴ ŎƻƴŎŜǇǘ ƻŦ 5ƛǾƛƴŜ wƛƎƘǘ 

of Kings to the Chinese Mandate of Heaven. If students ask questions about the negative attitudes 

ǘƻǿŀǊŘ ǘƘŜ CƛǊǎǘ 9ǎǘŀǘŜ όǘƘŜ ŎƭŜǊƎȅύΣ L ǿƛƭƭ ǎŎǊŜŜƴ άaŀǊŀǘΩǎ [ƛǘǳǊƎȅέ ŦǊƻƳ tŜǘŜǊ ²ŜƛǎǎΩ Marat/Sade. And 

the subject of potatoes as a way to understand socio-economic issues and culture is fascinatingτeven 

to my students who give me odd looks when I tell them about my interest in the history of potatoes. 

In order to help prepare students to approach course material from the perspective of their interests, I 

take them to the library and ask them to spend an hour reading anything that interests them. With each 

student, I then discuss their interests and suggest ways in which they can use their interestsτand the 

background that comes from those interestsτto approach course materials. 

UnfortunateƭȅΣ ƳƻǊŜ ŀƴŘ ƳƻǊŜ ǎǘǳŘŜƴǘǎ ŀǊŜ ŦƛƴŘƛƴƎ ǘƘƛǎ ŀǎǎƛƎƴƳŜƴǘ ŘƛŦŦƛŎǳƭǘ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƻƴΩǘ ƪƴƻǿ 

ǘƘŜ ŎƻǊǊŜŎǘ ŀƴǎǿŜǊ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴΣ ά²Ƙŀǘ ƛƴǘŜǊŜǎǘǎ ȅƻǳΚέ ¢ƘŜȅ ƴŜŜŘ ǊŜŀǎǎǳǊŀƴŎŜ ǘƘŀǘ L ŀƳ ƴƻǘ ŀǎƪƛƴƎ ŀ 

trick question. 

{ƻƳŜ ǿƛƭƭ ŀǎƪΥ ά5ƻ ȅƻǳ ƳŜŀƴ ǘƘŀǘ ǿŜ ǎƘƻǳƭŘ ǊŜŀŘ something that interests us in the historical period we 

ŀǊŜ ǎǘǳŘȅƛƴƎΚέ  

άbƻΣέ L ŀƴǎǿŜǊΣ άȅƻǳ Ŏŀƴ ǊŜŀŘ ŀōƻǳǘ ŀƴȅǘƘƛƴƎ ǘƘŀǘ ƛƴǘŜǊŜǎǘǎ ȅƻǳΦέ 
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¢ƘŜ ǿƛƭƭ ŀǎƪΥ ά/ŀƴ L ǊŜŀŘ ŀōƻǳǘ ώŦƛƭƭ ƛƴ ǘƘŜ ōƭŀƴƪϐΚ έ  

ά5ƻŜǎ ώŦƛƭƭ ƛƴ ǘƘŜ ōƭŀƴƪϐ ƛƴǘŜǊŜǎǘ ȅƻǳΚέ L ǊŜǎǇƻƴŘΦ 

ά¸ŜǎΦέ 

ά¢ƘŜƴ ȅƻǳ Ŏŀƴ ǊŜŀŘ ŀōƻǳǘ ƛǘΦέ 

It is a sad commentary that the results of high-stakes testing and parents who micromanage their 

ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ŦǊŜŜ ǘƛƳŜ ǇǊƻŘǳŎŜ ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜ ŦǊŜǉǳŜƴǘƭȅ ōŀŦŦƭŜŘ ōȅ ǘƘƛǎ ŀǎǎƛƎƴƳŜƴǘ 

ōŜŎŀǳǎŜ ǘƘŜȅ ŘƻƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ǉǳŜǎǘƛƻƴΣ ά²Ƙŀǘ ƛƴǘŜǊŜǎǘǎ ȅƻǳΚέ 

It has become harder to convince students that they can take responsibility for their educations; that 

they do not need to be content to stay within the lines their previous experiences have drawn for them. 

But it is worth the effort. 
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Little Dogs Riding Fish 

 

Rebuilding Trust  

 

When Abuela entered our home, she was a fragile teacup chihuahua who had come from an abusive 

ǎƛǘǳŀǘƛƻƴΦ {ƘŜ ǿƻǳƭŘ ƭŀȅ ǎƛƭŜƴǘƭȅ ƛƴ Ƴȅ ƘǳǎōŀƴŘΩǎ ƭŀǇ ǿƛǘƘ ƘŜǊ ŜȅŜǎ closed. When not in his lap, Abuela 

would tentatively creep around the house cowering in fear when either of us approached her. Two 

weeks later, Abuela still moved awkwardly because of her past injuries, but she had gained weight and 

would run to the door, tail wagging, when she saw her Papi. 

Abuela was the twelfth dog that my husband has rescued from a bad situation and joined two other 

rescue dogs in our home: Snooki and Lil Mama. Other dogs have entered our home since Abuela first 

made her appearance. Before I met him, my husband had rescued and rehabilitated dogs who went to 

ƭƛǾŜ ƛƴ ǎŀŦŜ ƘƻƳŜǎ ǿƘŜǊŜ ǘƘŜȅ ŀǊŜ ƭƻǾŜŘΦ !ŎŎƻǊŘƛƴƎ ǘƻ Ƴȅ ƘǳǎōŀƴŘΣ ά¢ƘŜǊŜ ƛǎ ƴƻǘƘƛƴƎ ǘƘŀǘ ŀ ƭƛǘǘƭŜ ƭƻǾŜ 

ŎŀƴΩǘ ŦƛȄΦέ 

It is amazing to watch the new dogs respond to the loving kindness they encounter in our home. Six 

months before Abuela joined our household, Snooki suffered from a very similar disposition. He 

cowered when anyone approached him, was skinny from lack of food, and so on. He is now a confident 

little man who explores the yard and takes care of Lil Mama who entered our home a month before 

Abuela.  

Lil Mama, too, grew in confidence and has developed her unique personality. And, with time, Abuela 

ǊŜŀŎƘŜŘ [ƛƭ aŀƳŀΩǎ ƭŜǾŜƭ ƻŦ ŎƻƴŦƛŘŜƴŎŜΦ 9ǾŜƴǘǳŀƭƭȅΣ ōƻǘƘ ōŜŎŀƳŜ ŀǎ ǎǳǊŜ ƻŦ ǘƘŜƳǎŜƭǾŜǎ ŀǎ {ƴƻƻƪƛΦ ²Ƙŀǘ 

we assumed would be less than six months of hospice care for Abuela ended up being a three year 

relationship.  
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The world has changed since I was a youth. Technological advances have given rise to problems of over 

ŜȄǇƻǎǳǊŜΦ tŜƻǇƭŜ ƴƻ ƭƻƴƎŜǊ Ŧŀƭƭ ƛƴǘƻ ƻōǎŎǳǊƛǘȅ ŀŦǘŜǊ ŜȄǇŜǊƛŜƴŎƛƴƎ !ƴŘȅ ²ŀǊƘƻƭΩǎ Ψмр ƳƛƴǳǘŜǎ ƻŦ ŦŀƳŜΦΩ 

Instead, they launch their own reality shows or simply become famous for being famous. They are not 

ǘƘŜ ōŜǎǘ ǊƻƭŜ ƳƻŘŜƭǎ ŦƻǊ ǘƻŘŀȅΩǎ ȅƻǳǘƘΦ ¢ƘŜ ŘƛǾƻǊŎŜ ǊŀǘŜ ƛǎ ƘƛƎƘŜǊ ŀǎ ƛǎ ǘƘŜ ŀŎŎŜǎǎƛōƛƭƛǘȅ ƻŦ ŘǊǳƎǎΦ ¢ƘŜ 

economic situation, lack of jobs, and political ŜȄǘǊŜƳƛǎƳ ƳŀƪŜ ƭƛǾƛƴƎ ƛƴ ǘƻŘŀȅΩǎ !ƳŜǊƛŎŀ ƳǳŎƘ ǎŎŀǊƛŜǊ 

than the one in which I grew up. 

Referencing the world in which I grew up is both natural and problematic. Our personal experiences can 

be both a source of knowledge as well as a limitation as to how we respond to students. While I believe 

that the world in general is scarier, I do not want to discount that the parents and grandparents of many 

of my students--especially students of color--grew up experiencing fears I cannot imagine. 

Especially when I see students who are struggling with an uncertain future, I am grateful that I am not a 

teenager today. Many of our students have been damaged because they come from or remain in 

difficult situations. Because the educational system with the backing of socio-political realities in 

modern America has so brutalized students, many students are convinced that they cannot succeed. 

When I was still a graduate student, I read an article by a professor concerning traumatized students. He 

ŀǎƪŜŘ ǉǳŜǎǘƛƻƴǎ ǎǳŎƘ ŀǎΣ ά²Ƙŀǘ am I supposed to do with a student from [insert type of traumatizing 

ǎƛǘǳŀǘƛƻƴϐΚ ¢ŜŀŎƘ ǘƘŜƳ Ƙƻǿ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘΚέ20 aȅ ǊŜǎǇƻƴǎŜ ŀǘ ǘƘŀǘ ǘƛƳŜ ǿŀǎΣ άhŦ ŎƻǳǊǎŜΦ ¢ƘŀǘΩǎ 

ƻǳǊ ƧƻōΦέ !ƴŘ ǿƘƛƭŜ L ǎǘƛƭƭ ōŜƭƛŜǾŜ ǘƘŀǘ ǘƘƛǎ ƛǎ ƻǳǊ ƧƻōΣ Ƴȅ ŀǘǘƛǘǳŘŜ Ƙŀǎ ōŜŜƴ ǘŜƳǇŜǊed. Now, I believe that 

if we hope to teach our subject matters, it is more important than ever to prioritize creating a safe 

classroom environment.  

!ŎŎƻǊŘƛƴƎ ǘƻ Ƴȅ ƘǳǎōŀƴŘΣ ƛǘ ǘŀƪŜǎ άƭƻǾŜΣ ŀ ƭƻǘ ƻŦ ǇŀǘƛŜƴŎŜΣ ŀƴŘ ǘƛƳŜΣέ ǘƻ ǊŜōǳƛƭŘ ǘǊǳǎǘ ƛƴ ƻƴŜ ǿƘƻ Ƙŀǎ 

been traumatized. How many of our students have heard a professor or someone else in their lives say, 

ά¢Ǌǳǎǘ ƳŜΣέ ƻƴƭȅ ǘƻ ōŜ ǘǊŜŀǘŜŘ ǿƛǘƘ ŀōǳǎŜΚ 

Whether we call it agape or metta or being decent human beings, we need to create classrooms where 

students can feel safe. We must do this before we can hope to effectively teach English or history or 

math or science or whatever academic discipline we profess. Love, a lot of patience, and time can 

rebuild the trust of our damaged students and give all students a firm basis for success. 

 

 

 

 

 

 
20 !ƭǘƘƻǳƎƘ ǘƘƛǎ Ŝǎǎŀȅ ƳŀŘŜ ŀƴ ƛƳǇŀŎǘ ƻƴ ƳŜΣ ŀŦǘŜǊ ƳƻǊŜ ǘƘŀƴ ол ȅŜŀǊǎΣ L Ŏŀƴƴƻǘ ǊŜƳŜƳōŜǊ ǘƘŜ ŀǳǘƘƻǊΩǎ ƴŀƳŜΣ ǘƘŜ 

essay, or where it was published.  
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LƳŀƎŜ ¢ƛǘƭŜΥ ¦ƴŘŜǊǇǊŜǇŀǊŜŘ Ҧ tǊŜǇŀǊŜŘ Ҧ !ŘǾŀƴŎŜŘ Ҧ 9ȄŎŜƭ 

 

Working with ñDevelopmentalò Students 

 

{ƻƳŜǘƛƳŜǎ ǇǊƻŦŜǎǎƻǊǎ ŀǎƪΣ ά²Ƙŀǘ Řƻ ǿŜ Řƻ ǿƘŜƴ ǿŜ ƘŀǾŜ ōƻǘƘ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŀƴŘ ǊŜƎǳƭŀǊ ǎǘǳŘŜƴǘǎ ƛƴ 

ƻǳǊ ŎƭŀǎǎǊƻƻƳΚέ ¦ƴŦƻǊǘǳƴŀǘŜƭȅΣ ǘƘƛǎ question is problematic. We should not make a distinction between 

άŘŜǾŜƭƻǇƳŜƴǘŀƭέ ŀƴŘ άǊŜƎǳƭŀǊέ ǎǘǳŘŜƴǘǎΦ ²Ŝ ƴŜŜŘ ǘƻ ǊŜŀƭƛȊŜ ǘƘŀǘ ŀƭƭ ƻŦ ƻǳǊ ǎǘǳŘŜƴǘǎ ŀǊŜ ŘŜǾŜƭƻǇƳŜƴǘŀƭΤ 

at least in the classic meaning of the word as reflected in the motto of the former National Association 

ƻŦ 5ŜǾŜƭƻǇƳŜƴǘŀƭ 9ŘǳŎŀǘƛƻƴΥ άHelping underprepared students prepare, prepared students advance, 

advanced students excelΦέ  

Unfortunately, in contemporary American education, developmental has become equated with 

remedial. Although I would like to continue to discuss developmental education as a process of 

transforming students, I am a realist who realizes that the conversation has changed and those of us 

interested in developing our students must change with the times. This reality was acknowledged when, 

in March 2019, the National Association of Developmental Education changed its name to the National 

Organization for Student Success. However, they did not change their motto which can remain an 

important roadmap for our work with students.  
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 LƴǎǘŜŀŘ ƻŦ ǘŀƭƪƛƴƎ ŀōƻǳǘ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ƻǊ ǊŜƳŜŘƛŀƭ ǎǘǳŘŜƴǘǎΣ ŀ ōŜǘǘŜǊ ǉǳŜǎǘƛƻƴ ŦƻǊ ǳǎ ǘƻ ŀǎƪ ƛǎ ά²Ƙŀǘ 

do we do when we have students at different stages on the underprepared-prepared-advanced 

ŎƻƴǘƛƴǳǳƳ ƛƴ ǘƘŜ ǎŀƳŜ ŎƭŀǎǎǊƻƻƳΚέ IƻǿŜǾŜǊΣ ŀƴ ŜǾŜƴ ōŜǘǘŜǊ ŀǇǇroach is to not worry about 

distinctions and instead focusing on universal design. 

I focus on universal designs that allow me to appropriately challenge all students during the semester. I 

have found that if I first spent the time creating my course so that it will meet the basic needs of 

remedial students as well as those who require ADA accommodations, I make life easier for all students 

as well as for myself.  

Whenever possible, I provide students with my teaching notes and PowerPoint presentations in 

advance. I make students aware in advance of readings that we will do during class time or videos that I 

plan to screen. While such reasonable accommodations are required for certain students under the 

Americans with Disabilities Act, there is no harm in making them available to everyone. In the same way 

that curb cuts make life easier for people in wheelchairs, they are also an advantage for someone 

pushing a stroller, on a bicycle, or who has trouble walking. Last year, I began converting all of my 

classes so that videos are ADA compliant; something that proved very helpful when I had a deaf student 

enroll in one of my classes last semester. Universal design before the semester begins, allows me to 

spend more time during the semester working directly with stǳŘŜƴǘǎ ōŜŎŀǳǎŜ L ŘƻƴΩǘ ƘŀǾŜ ǘƻ 

rememberτor care aboutτwhich students require accommodations. Nor do I have to spend time 

converting course materials in the middle of the semester. 

When students walk in on the first day of class, they see that I change the classroom geography to 

ŦŀŎƛƭƛǘŀǘŜ ŎƻƴǾŜǊǎŀǘƛƻƴǎΦ ¢ŀōƭŜǎ ŀǊŜ ǘǳǊƴŜŘ ƛƴǘƻ ǿƘŀǘ L Ŏŀƭƭ άƛǎƭŀƴŘǎέ ŀǊƻǳƴŘ ǿƘƛŎƘ ŦƻǳǊ ǘƻ ǎƛȄ ǎǘǳŘŜƴǘǎ ǎƛǘΦ 

On the first day, students have to move multiple times to meet as many of their colleagues as possible. 

After the first day, they settle into the seats that will be theirs for the rest of the semester; not because I 

assign them but because that is how human nature works. These random groups of students then grow 

into strong teams whose members support each other. 

It is not uncommon for me to get emails such as these two: 

5ǊΦ .ŜǊƎΣ L ǿƻƴϥǘ ōŜ ƛƴ Ŏƭŀǎǎ ǘƻŘŀȅΦ LΩƳ ƴƻǘ ŦŜŜƭƛƴƎ ƎǊŜŀǘΦ aȅ ŎƭŀǎǎƳŀǘŜǎ ǿƛƭƭ Ŧƛƭƭ ƳŜ ƛƴ ƻƴ ǿƘŀǘ 

needs to be done with editing our paper. I apologize. Thank you, [name redacted] 

Dr. Berg, for the last few days L ƘŀǾŜƴΩǘ ōŜŜƴ ŦŜŜƭƛƴƎ ǿŜƭƭ ώǎƻ ƘŀǾŜ ƳƛǎǎŜŘ ŀ ǿŜŜƪ ƻŦ 

ŎƭŀǎǎΦϐΦΦΦ9ǾŜǊȅƻƴŜ ƛƴ Ƴȅ ƎǊƻǳǇ Ƙŀǎ ŘƛǎŎǳǎǎŜŘ ǿƛǘƘ ƳŜ ǿƘŀǘ L ƴŜŜŘ ǘƻ Řƻ ŦƻǊ ǘƘŜ ǇǊƻƧŜŎǘ ǎƻ LΩƳ ǎǘƛƭƭ 

ŎŀǳƎƘǘ ǳǇΧΦ 

Lƴ ōƻǘƘ ƻŦ ǘƘŜǎŜ ŎŀǎŜǎΣ L ŘƻƴΩǘ ƴŜŜŘ ǘƻ Řƻ ŀƴȅǘƘƛƴƎ ǘƻ ŎŀǘŎƘ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎ ǳǇ ƛƴ ǘƘŜ Ŏƻǳrse except to 

send them a two sentence reply thanking them for letting me know and wishing them a quick recovery. 

Because students get to know each other, they become peer mentors. As the skills being taught change, 

so do the roles of the students. Not everyone excels at everything and the student who would be 

considered underprepared one week might be excelling during the next. This process is facilitated by 

having a variety of pedagogical strategies: art, presentations, readings, videos, lectures, projects, and 

more.  
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Often, students are asked to teach all or part of a class with their teammates. Among other pedagogical 

benefits of team work, students on the underprepared-prepared-advanced continuum work together to 

assist each other move to the next level. Although the course and classroom geography is designed so 

that students will rely on each other, I work with the teams to master a concept and then they teach itτ

in their own waysτǘƻ ǘƘŜƛǊ ŎƻƭƭŜŀƎǳŜǎΦ L ǿƛƭƭ ƘŜƭǇ ǘƘŜƳ ǇƻƭƛǎƘ ǘƘŜƛǊ ƛŘŜŀǎΣ ōǳǘ L ǿƻƴΩǘ ŎƻƳŜ ǳǇ ǿƛǘƘ ǘƘŜ 

ideas for them. When a student or team asks if I would approach a presentation or assignment in a 

ceǊǘŀƛƴ ǿŀȅΣ L ŀƭƳƻǎǘ ŀƭǿŀȅǎ ŀƴǎǿŜǊΣ άbƻΦέ L ǘƘŜƴ ŎƻƴǘƛƴǳŜΣ ά.ǳǘ ȅƻǳ ƘŀǾŜ ŀ ǾŜǊȅ ƎƻƻŘ ŀǇǇǊƻŀŎƘ ǘƘŀǘ L 

ǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ŎƻƴǎƛŘŜǊŜŘΦέ  

In order to make it easier to work with students from where they are at, I create a vague syllabus. This 

strategy allows me maximum flexibility during the semester to work with students on an individual level. 

Lƴ Ƴȅ ŎƭŀǎǎŜǎΣ ǿŜ ǘŀƭƪ ŀōƻǳǘ άŜǉǳƛǾŀƭŜƴǘέ ǊŀǘƘŜǊ ǘƘŀƴ άƛŘŜƴǘƛŎŀƭέ ǿƻǊƪΦ !ǎ ŀ ǊŜǎǳƭǘΣ L ǎƘȅ ŀǿŀȅ ŦǊƻƳ ǎǘǊƛŎǘ 

rubrics that tend to be prescriptive rather than serve as a path toward excelling. Just because one can 

tick off that they have completed certain tasks does not mean that they are learning or producing 

quality work. Instead, I talk about what makes up good writing based on a variety of audiences and then 

have students aǎƪ ŎŜǊǘŀƛƴ ǉǳŜǎǘƛƻƴǎ ǎǳŎƘ ŀǎ ά²Ƙȅ ǎƘƻǳƭŘ Ƴȅ ƛƴǘŜƴŘŜŘ ŀǳŘƛŜƴŎŜ ŎŀǊŜΚέ ŀƴŘ άIƻǿ ŘƻŜǎ 

ǿƘŀǘ L ŀƳ ǿǊƛǘƛƴƎ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŜ ƭŀǊƎŜǊ ŘƛŀƭƻƎǳŜ ǘƘŀǘ ƛǎ ǘŀƪƛƴƎ ǇƭŀŎŜ ƻƴ ǘƘƛǎ ǘƻǇƛŎΚέ  

Answering these questions serve in lieu of a rubric and is more effective than the standard check off 

rubric.  

Standard Rubric 

ṉ Specific audience identified 

Question as Rubric 

aȅ ƛƴǘŜƴŘŜŘ ŀǳŘƛŜƴŎŜ ǎƘƻǳƭŘ ŎŀǊŜ ōŜŎŀǳǎŜ ΧΦ  

Before the students can answer the question, they need to identify their intended audience 

which would get them a ṉon the rubric. But answering the question provides a richer writing 

experience. 

Finally, I spent time working individually or with small groups of students. The geography of the 

classroom facilitates such discussions. For example, I will ask students to work together in their teams 

on a certain task. Then I will go from island to island discussing issues with students. Often, the issues 

that come up are not directly related to the task at hand. However, this proves beneficial because it 

gives me a window into ǿƘŀǘ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘΦ 

I also meet individually with students. Especially in my Composition II course and other courses that 

have a research component, we spend class time meeting in the library. All students are expected to talk 

to me during the class about their research and I coach them on the next steps each individually has to 

take. I will also schedule some classes where I meet with students in my office. I plan these days when 

most students are prepared or advanced and, therefore, can work on their own. I then meet with 

ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜ ǳƴŘŜǊǇǊŜǇŀǊŜŘ ƻǊ ǿƘƻ ǘƘƛƴƪ ǘƘŜȅ ŀǊŜ ǳƴŘŜǊǇǊŜǇŀǊŜŘΦ L ŘƻƴΩǘ ǊŜǉǳƛǊŜ ǘƘŀǘ ŀƴȅ ǎǇŜŎƛŦƛŎ 

student come to these conferences, but students who need the individual support generally show up. 

Best teaching practices require that we adopt the principles of universal design. Fortunately, by 

adopting these principles, we free up time for us to use our advanced skills to do targeted coaching in 
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the classroom, the library, andτfor those of us fortunate to have oneτour offiŎŜǎΦ ²ƘŜƴ ǿŜ ŘƻƴΩǘ ƘŀǾŜ 

to worry about the barriers that separate us, adopting universal design allows us to facilitate 

collaborations of equals. 
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Everyday Tips and Tricks for 

Learning as Collaboration  

 

There is no way to get around the fact that 

the professor is the most powerful person in 

the classroom. Yet we can take steps so that 

we can interact with students as valued 

colleagues. By providing flexibility and 

encouraging students to participate in 

decision making, we become collaborators. 

One of the added benefits of this is that we--

like our students--will learn new things during 

the semester. My students are always amused 

at how excited I get when they present 

ƛƴŦƻǊƳŀǘƛƻƴ L ŘƛŘƴΩǘ ƪƴƻǿ ƻǊ ŀ Ǉƻƛƴǘ L had not 

considered before.  

 Remember that we are burned by our 
anger; not our students. 

 Adopt universal design in the 
classroom. 

 Provide flexibility in your syllabus. 
 Give sections of the course over to students. 
 Allow students to help decide how course requirements will be met. 
 Allow students to build on their interests. 
 Avoid rigid rubrics. 
 Write a vague syllabus. This allows for greater flexibility throughout the semester. 
 LƴŎƭǳŘŜ ŀ ǘƛƳŜ ŀƴŘ ŀǘǘŜƴŘŀƴŎŜ ǎŜŎǘƛƻƴ ƛƴ ǿƘƛŎƘ ȅƻǳ ŀŎƪƴƻǿƭŜŘƎŜ ǘƘŀǘ ǎƻƳŜǘƛƳŜǎ ά[ƛŦe gets in 
ǘƘŜ ǿŀȅΦέ 

 We need to realize that all of our students are experts in their own respects. Let the syllabus 
reflect that their expertise will be part of the course. 

 Allow students to become peer mentors. 
 Do not spell out what constitutes the project. Whenever possible, allow students to discuss 

ways to meet course competencies.  
 Include the location and telephone numbers for campus support offices.  
 Include art in your syllabus. 
 We need to create classrooms where students feel safe. 
 We need to be conscious of the assumptions we make about the world when they are based on 

our personal experience. 
 What appears to be irresponsibility might have its roots in systemic issues over which the 

student have no control. 
 If you give quizzes or exams, assure students that you will not ask trick questions. And tell them 

that if they find any to let you know because such questions are unacceptable and you will want 
to revise them. 

 ²Ŝ Řƻ ƴƻǘ ƴŜŜŘ ǘƻ ƪƴƻǿ ǘƘŜ ŘŜǘŀƛƭǎ ƻŦ ǎǘǳŘŜƴǘΩǎ ǎƛǘǳŀǘƛƻƴ ƛƴ ƻǊŘŜǊ ǘƻ ƘŜƭǇ ǘƘŜƳΦ 

Tips and Tricks #03 
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 Remember that our students have been brutalized by an education system that forces them to 
abandon creativity. 

 Change the seating in the classroom from lecture style into a way that promotes discussion. 
 Talk to students individually about their research. 
 Whenever possible, I provide students with my teaching notes and PowerPoint presentations in 

advance.  
 Adopt a variety of pedagogical strategies. 
 Practice universal design. 
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Teaching with Compassion  

 

 

Introduction  

 

By acting with compassion, we help our students 

diminish anxiety that can lead to a pervasive 

dissatisfaction in their lives. Before considering what 

needs to be included in a pedagogy of compassion, let 

me detail what is not part of such a pedagogy: 

lowered standards, giving some students an unfair 

advantage over others, and treating the student as 

customer. Nor does it presuppose that we consider 

our students as anything other than responsible 

adults. 

If we have compassion for our students, we need to 

take actions to help them develop course 

competencies, but also skills that allow them to 

develop in their personal and professional lives. For 

example, when I receive a rude email or comment for 

a student, I will try to turn it into an educational 

experience. For example:  

May I make a suggestion concerning tone in 

writing to a professor?  

If I were in your situation, I would send a polite email which followed the course email 

guidelines (e.g. making sure that the subject line begins with [course redacted]). I would be sure 

to address the email using the professor's title and name (e.g. Dr. Berg). I would then apologize 

for overlooking the portion of the grading rubric that said a title page was required. I would 

thank the professor for already allowing me to revise and resubmit the assignment and ask if the 

professor would allow me one more opportunity to correct my mistakes.  

As written, the only response you can expect from the email you sent is the answer "No." 

In this case, the student wrote a very nice response and I quickly granted his request. I would never send 

such an email unless I was willing to work with the student. In another case, I wrote: 

I know that you sometimes get impatient with email responses, so I now take such email [from 

you] in stride. However, in the future, you might come across as unreasonable at best and rude 

at worse. I know this is not your intent which I why I am bringing this to your attention. If 

everything is urgent, then nothing is urgent and people could just sǘŀǊǘ ǘƻ ŘƛǎǊŜƎŀǊŘ ȅƻǳΦ άhƘΣέ 

ǎƘŀƪƛƴƎ ǘƘŜƛǊ ƘŜŀŘΣ άLǘΩǎ ŀƴƻǘƘŜǊ ƻƴŜ ƻŦ ǘƘƻǎŜ ŜƳŀƛƭǎ ŦǊƻƳ ώƴŀƳŜ ǊŜŘŀŎǘŜŘϐΦέ ¢ƘŜȅ ƳƛƎƘǘ ƴƻǘ 

Cakkhupala 
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even bother opening it. I mention this because I fear that you could set yourself up for 

difficulties in the future unless you make some modifications as to how you approach 

professorsτor colleagues in the workplace. Ironically, the more time you are willing to give 

others to respond, the more likely it is that you will move to the top of their priority list. 

L ŘƻƴΩǘ ƪƴƻǿ ƛŦ ǘƘŜ ǎǘǳŘŜƴǘ ǿƛƭƭ ƘŜŜŘ Ƴȅ ŀŘǾƛŎŜΣ ōǳǘ ƛǘ ŘƻŜǎƴΩǘ ƘǳǊǘ ǘƻ ƎƛǾŜ ƛǘΦ  

In arguing for compassion, I am not saying that we cannot give up on a student. There are times when all 

of our efforts will come to naught. For example, I am no longer surprised at the number of students who 

will not take advantage of my offers to revise and resubmit their assignments for a higher grade.  

We must also be conscious to not cross the line between being compassionate and being enabling. 

¢ƘŜǊŜ ŀǊŜ ǘƛƳŜǎ ǿƘŜƴ ǘƘŜ ŎƻƳǇŀǎǎƛƻƴŀǘŜ ǊŜǎǇƻƴǎŜ ƛǎ άbƻΦέ  

This chapter begins with two essays concerning establishing compassion in our professional lives. I then 

give an example concerning bereavement days that can serve as a model to change our thinking about 

the lives of students as well as an essay which encourages us to consider how teaching without having 

experienced a cognitive disability can sometimes cause us to lose compassion. The chapter ends with an 

essay arguing that we need to be like Maasai Warriors who use their power to advocate for compassion. 
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Trimming the Yuzu Tree 
#3: Reflection on the 

Complicated Lives of 
Students  

 

After watching Dominic trim the Yuzu 

ǘǊŜŜ ƛƴ Ƴȅ ŎƻǳǎƛƴΩǎ ȅŀǊŘΣ L ƘŜŀǊŘ ƘƛƳ 

express his concern that the tree will 

likely not bear much fruit because the 

area in which it was planted does not 

provide enough light. As Dominic 

ŜȄǇƭŀƛƴŜŘΣ άLǘ ƛǎ ƴƻǘ ǿƘŜǊŜ ȅƻǳ want it 

ǘƻ ōŜΦ LǘΩǎ ǿƘŜǊŜ ƛǘ ǿŀƴǘǎ ǘƻ ōŜΦέ  

5ƻƳƛƴƛŎΩǎ ǿƻǊŘǎ ǇǊƻǾƛŘŜ ŎƻƳŦƻǊǘ ǘƻ ǘƘƻǎŜ ƻŦ ǳǎ ǿƘƻ ƘŀǾŜ ŎƻƳǇŀǎǎƛƻƴ ŦƻǊ ƻǳǊ ǎǘǳŘŜƴǘǎ ŀƴŘ ŦŜŜƭ ŀ ǎŜƴǎŜ 

of frustration as we watch their personal lives overshadow their potential academic achievement. 

Our students have complicated lives. Too often, demands of family or work or other personal concerns 

overshadow their educational goals. While we want them in class, these outside influences encourage 

them to be elsewhere, often for very good reasons. 

I, too, have a complicated life, and I have more life experience, which gives me skills at juggling various 

responsibilities. However, because I am human, the personal sometimes interferes with my educational 

responsibilities. For example, there was the time I cut my finger ŀƴŘ ƘŀŘ ǘƻ ǎŎƘŜŘǳƭŜ ŀ ŘƻŎǘƻǊΩǎ 

appointment during class time. While I would have preferred that he check the stitches at a time when I 

was not teaching, I knew the doctor would not be willing to adjust his office schedule to accommodate 

my desires. My students were very understanding of my situation because they, too, have experienced 

the necessity of making hard choices between personal and academic commitments. 

Over the years, instead of coming to campus, I have accompanied my father to the hospital for a medical 

procedure. There have also been times when I stayed home from campus when I was ill. Although my 

students do not have sick days or personal business days built into the syllabus as I have such days built 

into my contract, their illnesses and other personal business are no less legitimate than mine. As a 

result, I do my best to work with students who have to miss class. 

Yet, there are limits when it is not possible to assist students even if they are dedicated. I once had a 

dedicated student, who had many legitimate personal reasons for missing class. As a result of her 

absences, she kept falling further and further behind. Unfortunately, it reached the point where it was 

no longer possible for me to work effectively with her in such a way that she could pass the course. 

While I wanted her to be in the classroom, she needed to be elsewhere.  

I have heard colleagues callously take the position that such a student deserves to fail. Yet, it is possible 

to recognize that a student cannot pass a course because of circumstances that are no fault of her own. 

²Ŝ ǿƻǳƭŘ ƴƻǘ ōƭŀƳŜ Ƴȅ ŎƻǳǎƛƴΩǎ ¸ǳȊǳ ǘǊŜŜ ŦƻǊ ƛǘǎ ŦŀƛƭǳǊŜ ǘƻ ǇǊƻŘǳŎŜ ƳƻǊŜ ŦǊǳƛǘΦ LƴǎǘŜŀŘΣ ǿŜ ǿƻǳƭŘ 

recognize that external factors contributing to its lack of success. If we can be charitable to the Yuzu 

And Yet She Persisted 
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ǘǊŜŜΣ ǿŜ ǎƘƻǳƭŘ ōŜ ŀōƭŜ ǘƻ ƘƻƴƻǊ ŀ ǎǘǳŘŜƴǘΩǎ ŘŜŎƛǎƛƻƴ ǘƻ ŀǘǘŜƴŘ ǘƻ ǇŜǊǎƻƴŀƭ ƳŀǘǘŜǊǎ ǿƛǘƘƻǳǘ ōƭŀƳƛƴƎ ƘŜǊ 

ŦƻǊ ƘŜǊ άŦŀƛƭǳǊŜΦέ 

Several years ago, personal issues caused a colleague to drop his classes in the middle of the semester. 

Even though he could not fulfill his responsibilities by remaining in the classroom, we did not condemn 

him for being irresponsible. While we would have preferred that he continue to teach, we recognized 

that it was not about where we wanted him to be. It was about where he needed to be. 

In the case of my student, I had to make the hard decision that there was nothing further I could do to 

assist her in passing the class. She needed to be elsewhere and I understood and supported her 

decision. But it did not end there. I intervened on Ƴȅ ǎǘǳŘŜƴǘΩǎ ōŜƘŀƭŦ ŀƴŘ ǇǊƻǾƛŘŜŘ ƘŜǊ ǿƛǘƘ 

information about how she could get a medical withdrawal which would allow her to repeat the course 

without having to pay for it again. I also made phone calls and sent emails to appropriate individuals on 

this stuŘŜƴǘΩǎ ōŜƘŀƭŦ ǎƻ ǘƘŀǘ ǎƘŜ ŎƻǳƭŘ ƎŜǘ ŀŘŘƛǘƛƻƴŀƭ ǎǳǇǇƻǊǘΦ 

While some students fail because of irresponsibility, any student can become overwhelmed by their 

personal lives. Whenever possible, I do my best to work with students so that they can successfully 

complete their courseworkτeven if they must complete the work after the semester ends. When such a 

response is not possible, I make appropriate referrals to colleagues who are trained to provide the 

necessary assistance. 
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A Pedagogy of Compassion  

 

My friend and colleague Clark Iverson has 

ǿǊƛǘǘŜƴ ǘƘŀǘ άŎƻƳǇŀǎǎƛƻƴ ƛǎ ŀ ŎǊǳŎƛŀƭ ŜƭŜƳŜƴǘ 

of a transactional production of meaning in 

classroom discourse, as opposed to the 

unidirectional pouring of knowledge into the 

ǎǘǳŘŜƴǘǎΩ ŜƳǇǘȅ ŎǳǇǎΦέ ! ǇŜŘŀƎƻƎȅ ƻŦ 

compassion is meant to facilitate learning and 

to enhance discourse. 

Our students are responsible adults who have 

adult responsibilities. They are also adults in 

transition who do not always know the 

unwritten rules that guide the academic 

classroom. Even as responsible adults, they 

are bound to make mistakes or bad decisions. 

hǘƘŜǊǎ ƭŀŎƪ ǎƪƛƭƭǎ ǘƘŜȅ άǎƘƻǳƭŘ ƘŀǾŜ ƭŜŀǊƴŜŘέ 

before entering our classrooms. A pedagogy 

of compassion encourages us to recognize 

that serving as mentors is an important role, 

which we play as faculty. 

I was once assigned to be a mentor to a new 

faculty member who was very talented and experienced. Yet, as a college, we recognized that she would 

need assistance in navigating the new environment in which she found herself. If an experienced faculty 

member can benefit from a mentor, mentoring is even more needed by our students. 

Sometimes, while juggling complex lives, students make poor choices. Whenever possible, I try to turn 

choices into educational experiences. I will meet with students, discuss strategies for making better 

decisions in the future, and refer them to support systems on campus. Critics of a pedagogy of 

compassion argue that such an approach gives an unfair advantage to these students. While I 

understand their concern, a pedagogy of compassion is transparent and something knowingly available 

to all students. 

During class, I talk about second chances and a willingness to work with students even if they make a 

poor decision. I acknowledge that many of my assignments are tough and that the worst-case scenario is 

ǘƘŀǘΣ ŀŦǘŜǊ ǘƘŜȅ ǎǳōƳƛǘ ǘƘŜ ǇǊƻƧŜŎǘΣ L ǿƛƭƭ ǿƻǊƪ ǿƛǘƘ ǘƘŜƳ ǘƻ ƛƳǇǊƻǾŜ ƛǘΦ L ǳǎŜŘ ǘƻ ƎǊŀŘŜΣ άtŀǎǎκbƻ-

/ǊŜŘƛǘκwŜŘƻΦέ bƻǿ L Řƻ Ƴƻǎǘ ƻŦ Ƴȅ ƎǊŀŘƛƴƎ ŀǎ άtŀǎǎκbƻǘ-¸ŜǘΦέ Lƴ ŀ άtŀǎǎκbƻǘ ¸Ŝǘέ ǎȅǎǘŜƳΣ ǎǘǳŘŜƴǘǎ ǿƘƻ 

do not demonstrate the competency that is being assessed are allowed to revise assignments until they 

ŀŎƘƛŜǾŜ ƳŀǎǘŜǊȅΦ LŦ ǘƘŜȅ ŘƻƴΩǘ ǊŜǾƛǎŜ ƻǊ ŀŎƘƛŜǾŜ ƳŀǎǘŜǊȅΣ ǘƘŜȅ ǿƻǳƭŘ ŜǾŜƴǘǳŀƭƭȅ Ŧŀƛƭ ǘƘŜ ŀǎǎƛƎƴƳŜƴǘΦ Lƴ 

reaƭƛǘȅΣ ǘƘŜǊŜ ƛǎ ƴƻ ǇǊŀŎǘƛŎŀƭ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ άtŀǎǎκbƻǘ ¸Ŝǘέ ŀƴŘ άtŀǎǎκbƻ /ǊŜŘƛǘκwŜŘƻΦέ IƻǿŜǾŜǊΣ 

άtŀǎǎκbƻǘ-¸Ŝǘέ ǇƭŀŎŜǎ ƳƻǊŜ ŦƻŎǳǎ ƻƴ ǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ǇŀǎǎƛƴƎ ŀƴŘ ƛǎ ŀ ƭŜǎǎ ǘƘǊŜŀǘŜƴƛƴƎ ǿŀȅ ǘƻ ŘŜǎŎǊƛōŜ ŀ 

pedagogical approach that is usually foreign to them. 

Gesture of Teaching: Karuἶņ wŀŘƛŀǘŜǎ CǊƻƳ aŜǘǘŀ 
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Critics of a pedagogy of compassion rightly point out that, during conferences, students might mention 

issues we are not qualified to address. But compassion does not mean that we need to delve into our 

ǎǘǳŘŜƴǘǎΩ ǇŜǊǎƻƴŀƭ ƭƛǾŜǎ ƻǊ ǘƻ ǘǊȅ ǘƻ ŦƛȄ ǘƘŜƛǊ ǇǊƻōƭŜms. 

When I meet with a student, I will sometimes ask if they are having personal difficulties, for which they 

might want assistance. In doing so, I do not inquire about the nature of the problem and, if a student 

attempts to tell me something that is outside my role as professor or academic mentor, I tell them that I 

ŘƻƴΩǘ ƴŜŜŘ ǘƘŜ ŘŜǘŀƛƭǎΦ LƴǎǘŜŀŘΣ L ǊŜŦŜǊ ǘƘŜƳ ǘƻ ŀƴƻǘƘŜǊ ǎǳǇǇƻǊǘ ǇŜǊǎƻƴ ƻƴ ŎŀƳǇǳǎΦ ! ǇŜŘŀƎƻƎȅ ƻŦ 

compassion requires interventions and referrals. It does not require that we provide the services 

ourselves. 

When given the opportunity to revise a paper or project, some students react to a pedagogy of 

compassion with a sense of gratitude. They take the necessary steps to improve both the assignment 

and their academic performance more generally. Others, as the critics of a pedagogy of compassion 

point out, take compassion for weakness and act as if I will accept any revision, even if it is superficial. A 

pedagogy of compassion provides an opportunity not multiple opportunities. 

A pedagogy of compassion does not mean that the student needs to be coddled. I recall one instance in 

which a student informed a colleague that he was too busy to meet any time before 9:30 pm. My 

ŎƻƭƭŜŀƎǳŜ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ǊŜǎǇƻƴŘŜŘ άbƻΦέ ²ƘŜƴ ŀ ǎǘǳŘŜƴǘ ǎǘŀƴŘǎ ƳŜ ǳǇ ŦƻǊ ŀƴ ŀǇǇƻƛƴǘƳŜƴǘΣ L ǎŀȅ άbƻέ 

to future appointments unless they are scheduled during office hours. Instead of enabling self-

ŘŜǎǘǊǳŎǘƛǾŜ ƻǊ ƛǊǊŜǎǇƻƴǎƛōƭŜ ōŜƘŀǾƛƻǊǎΣ ǎƻƳŜǘƛƳŜǎ ǘƘŜ ŎƻƳǇŀǎǎƛƻƴŀǘŜ ǊŜǎǇƻƴǎŜ ƛǎ άbƻΦέ 

When life interferes with our academic responsibilities or we make a bad decision, we depend on the 

compassion of our students, colleagues, and administrators. Our students deserve no less from us. 
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Bereavement Days for 
Students  

 

As I was preparing to take a personal business 

day, I could not help but think about a recent 

discussion concerning students whose 

grandmothers die during the semester. Often, 

these discussions begin with snarky comments 

about how convenient it is that grandmothers 

die during exam week.  

Generally, my contribution to such discussions 

ƛƴŎƭǳŘŜǎ ǘƘŜ ǊƘŜǘƻǊƛŎŀƭ ǉǳŜǎǘƛƻƴΣ ά²Ƙŀǘ Řƻ ȅƻǳ 

Řƻ ǿƘŜƴ ŀ ǎǘǳŘŜƴǘΩǎ ƎǊŀƴŘƳƻǘƘŜǊ ŘƛŜǎΚέ aȅ 

ŀƴǎǿŜǊΣ ά{ŜƴŘ ŀ ƴƻǘŜ ƻŦ ŎƻƴŘƻƭŜƴŎŜΦέ Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜ ŎƻƴŘƻƭŜƴŎŜ ƴƻǘŜΣ L ŀƭǎƻ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘ 

to make up missed assignments and to stay current in the class. 

The tricky issue of faculty determining the legitimacy of bereavement days is exemplified when I took 

personal business day to attend the funeral of Frank Arvid Cederwall (1924-2018). As a genealogist, I 

would describe Frank as my first cousin twice removed; a seemingly distant relationship. But, in terms of 

ŦŀƳƛƭȅ ŘȅƴŀƳƛŎǎΣ ά¦ƴŎƭŜ CǊŀƴƪέ ǿŀǎ ŎƭƻǎŜǊ ǘƘŀƴ ŀ Řƛǎǘŀƴǘ ǊŜƭŀǘƛǾŜΦ {ƻƳŜǘƛƳŜǎΣ ŀ ƴƻƴ-biological 

relationship might be much closer than the relationship a student has with their grandmother or some 

other relative. 

When my students experience a death, I do not set myself up as a judge who decides if their biological 

relationship or lack thereof with the deceased justifies them missing class to attend the funeral. When a 

student simply tells me that they have to attend a funeral, that is enough for me. 

²ƘŜƴ L ǊŜŀŘ ǘƘŜ ǎƴŀǊƪȅ ŎƻƳƳŜƴǘǎ ŀōƻǳǘ ƛǘ ōŜƛƴƎ άŎƻƴǾŜƴƛŜƴǘέ ǘƘŀǘ ƎǊŀƴŘƳŀ ŘƛŜǎ ŘǳǊƛƴƎ Ŧƛƴŀƭǎ ǿŜŜƪΣ L 

realize that grandma does not choose to die to get her grandchild out of an exam. And when a student 

ǘŜƭƭǎ ƳŜ ǘƘŀǘ ǘƘŜȅ ƴŜŜŘ ǘƻ Ƴƛǎǎ Ŏƭŀǎǎ ŦƻǊ ŀ ŦǳƴŜǊŀƭΣ L ŘƻƴΩǘ ŎŀǊŜ ƛŦ ǘƘŜȅ ŀǊŜ ǇŀȅƛƴƎ ǊŜǎǇŜŎǘǎ ǘƻ ƎǊŀƴŘƳŀ ƻǊ 

to their first cousin twice removed or to someone who has no biological relationship with them. 

 

 

 

 

 

When a Grandmother Dies 
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Teaching While Underimpaired  

 

άtŜƻǇƭŜ ǿƘƻ Řƻ ƴƻǘ ƘŀǾŜ ŎƻƎƴƛǘƛǾŜ ŘƛǎŀōƛƭƛǘƛŜǎ 

think they know what it means to have 

ƭƛƳƛǘŀǘƛƻƴǎ ōǳǘ ǘƘŜȅ Řƻ ƴƻǘΦέ 

τ Eve Kosofsky Sedgwick 
vǳƻǘŜŘ ōȅ /ŀǘƘȅ bΦ 5ŀǾƛŘǎƻƴ ƛƴ άIŀƴŘƛŎŀǇǇŜŘ ōȅ 

Being ¦ƴŘŜǊƛƳǇŀƛǊŜŘέ21 

I clearly remember a 24-hour period during 

which I suffered cognitive disabilities; a period 

during which I was not sure if my cognitive 

abilities would return. 

I had just suffered a ministroke. In the 

emergency room, I was unable to fill out the 

admission form because it was too difficult for 

me to form my letters. The effort to write the 

ά.έ ŦƻǊ Ƴȅ ƭŀǎǘ ƴŀƳŜ ǿŀǎ ǎƻ ǘŀȄƛƴƎ ǘƘŀǘ L ƘŀŘ 

to ask someone else to complete the form for 

me. With difficulty, I could process thoughts 

and answer questions, but I knew that I was 

not functioning at the same level I had been 

less than one hour earlier. 

Fortunately, my cognitive skills returned and I 

suffered no permanent damage. But I still 

remember the fear of knowing that I might continue to live in a cognitively impaired state. 

Even though I wear glasses without which I could not function in the classroom, I remain fairly 

underimpaired; much less impaired than many of my students. In bringing up my glasses, I am not trying 

ǘƻ ǘǊƛǾƛŀƭƛȊŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ άǊŜŀƭέ ŘƛǎŀōƛƭƛǘƛŜǎΦ Lƴ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎΣ ƛǘ ƛǎ ǊŜƭŀǘƛǾŜƭȅ Ŝŀǎȅ ǘƻ ƎŜǘ ƎƭŀǎǎŜǎ ŀƴŘ ǘƻ 

simply need glasses is not considered a disability because of the social construction and connotation of 

the word. Instead, it allows me to bring up the issue of who gets accommodations. For example, to 

qualify for accommodations, a student at my college--and other colleges as wellτmust first be certified 

by our Disabilities Office as needing accommodations.  

At the beginning of every semester, I receive a list of students who officially qualify for accommodations 

in my classes. Sometimes the reason is cognitive. Sometimes physical. Sometimes mental. Never for 

socio-economic reasons which are not covered by the Americans with Disabilities Act. Yet the 

 
21 5ŀǾƛŘǎƻƴΣ /ŀǘƘȅΦ άIŀƴŘƛŎŀǇǇŜŘ ōȅ .ŜƛƴƎ ¦ƴŘŜǊƛƳǇŀƛǊŜŘΥ ¢ŜŀŎƘƛƴƎ ǿƛǘƘ 9ǉǳŀƭƛǘȅ ŀǘ ǘƘŜ /ƻǊŜΦέ HASTAC. 7 July 

2015. 

Teaching While Underimparied 



62 
 

accommodation letter is not sufficient for students to receive accommodations until the student 

discusses the letter with their professors. No conversation means no accommodations. 

Students transitioning from high school often do not realize that the rules for accommodations change; 

that just because they had accommodations in high school does not mean that they automatically get 

accommodations in college. In fact, it can come as a shock to those students that they no longer have a 

district paid advocate working with them and their professors as they had in high school. Often, they do 

not realize that they need to be their own advocates without any training on how to do so. For example, 

I used to be very annoyed when a student wanted to discuss their accommodations three minutes 

before the first class of the semester. Eventually, I realized that these students are acting in good faith 

but were ignorant of how to best approach their professor. I continue to handle the situation the same 

way by making an appointment with the student, but I no longer suffer from the self-imposed irritation 

that resulted in my own ignorance of how the dynamics of our exchange were playing out. 

Because I have already built accommodationsτwhich can also be called best practicesτinto the courses 

I teach, most of my students who qualify for accommodations do not need to ask me to accommodate 

them. For example, in the notes I send to students after each class, I include a section called 

άCƻǊǘƘŎƻƳƛƴƎΣέ ǿƘŜǊŜ L ƭƛǎǘ ǊŜŀŘƛƴƎǎΣ ǾƛŘŜƻǎΣ ƻǊ tƻǿŜǊtƻƛƴǘ ǇǊŜǎŜƴǘŀǘƛƻƴǎ that I intend to use during the 

next class. Having access to these materials in advance is not just beneficial for students whose 

impairments officially qualify them for accommodations. 

Recently, I have come to realize that there is an even more important aspect to universal design as it 

ŘƛǊŜŎǘƭȅ ǊŜƭŀǘŜǎ ǘƻ ǎǘǳŘŜƴǘǎ ǿƘƻ ƴŜŜŘ ŀŎŎƻƳƳƻŘŀǘƛƻƴǎ ōǳǘ Řƻ ƴƻǘ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ōŜŎƻƳƛƴƎ άǇǊƻǇŜǊƭȅέ 

certified to receive them. In a universally designed classroom, students have access to accommodations 

anyway. Policy at many colleges do not permit a professor to offer accommodations to students who do 

not officially qualify for them. Yet there is no policy prohibiting professors for using universal design 

which offers the most common types of accommodations to all students.  

Recognizing that we can be handicapped by our underimpairment allows us to realize that not all brains 

ǿƻǊƪ ǘƘŜ ǎŀƳŜΦ Lƴ нлмнΣ /ŀǘƘȅ 5ŀǾƛŘǎƻƴ ǿǊƻǘŜΥ άaȅ ōǊŀƛƴ ŘƻŜǎƴΩǘ Řƻ ŎƻƳƛŎǎΣ ƴŜǾŜǊ Ƙŀǎ Φ Φ Φ ōǳǘ ƳŀȅōŜ 

some day it will. I used to marvel at my Dad, my brother, and my sister who would fight for the comics 

page. When my partner Ken shows me a hilarious New Yorker cartoon, I spend maybe ten minutes 

ǘǊȅƛƴƎ ǘƻ ŦŀǘƘƻƳ ƛǘ ŀƴŘ ƘŀƭŦ ǘƘŜ ǘƛƳŜ ƘŀƴŘ ƛǘ ōŀŎƪΣ ǇǳȊȊƭŜŘΦ LǘΩǎ ŀ ŦƻǊƳ L ŀŘƳƛǊŜ ǎƻ ƳǳŎƘ ōǳǘ ƛǘ ŜƭǳŘŜǎ ƳŜ Φ 

. Φ ǳƴǘƛƭ L ƳŜǘ bƛŎƪ ώ{ƻǳǎŀƴƛǎϐΦέ22 This was three years before she experienced cognitive impairment due 

to excessive blood loss and just after her Now You See It (2012) was published. Just a few years ago, the 

acclaimed educator, who is now a Distinguished Professor and Director of the Futures Initiative at the 

City University of New York Graduate Center, could not understand comics. 

²ƘŜƴ L ŦƛǊǎǘ ǊŜŀŘ bƛŎƪ {ƻǳǎŀƴƛǎΩ Unflattening (2015), I could not fully understand it because I was not 

used to reading comics. The academic content as demonstrated in the text was easy for me to 

comprehend, but I really did not begin to appreciate the relationship between image and text until my 

third reading of the book and after discussing the book with students. My students embraced the book 

 
22 5ŀǾƛŘǎƻƴΣ /ŀǘƘȅΦ ά! 5ƛǎǎŜǊǘŀǘƛƻƴ !ōƻǳǘ /ƻƳƛŎǎ ¢Ƙŀǘ ƛǎ ŀ /ƻƳƛŎΥ DǊŜŀǘ LƴǘŜǊǾƛŜǿ ǿƛǘƘ bƛŎƪ {ƻǳǎŀƴƛǎΦέ HASTAC. 5 

March 2012. 
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because they are used to reading comics and graphic novels. However, they struggled with the academic 

and historical references. We were both underimpaired in different ways. 

Like Davidson, I do my best to acknowledge my underimpairment so that it does not negatively impact 

my teaching my teaching. Teaching Unflattening challenged me, but tackling the challenge allowed me 

to better understand what my students experience when I challenge them, especially those students 

who are grappling with their own underimpairments. 

Fortunately, one does not need to experience cancer or a stroke or a significant amount of blood loss in 

order to have empathy for students who require accommodations. Some of us just need to remove our 

glassesτor read a comicτin order to see the world more clearly. 
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Standing With Power and Compassion 

 
Using Our Power to Advocate For Compassion; or, What We Can 

Learn from Maasai Warr iors  

 

Because of a project on which I was working with my colleague Jessica Worden-Jones and some 

students, I had the opportunity to meet several members of the Maasai Cricket Warriors including 

Sonyanga Ole Ngais and Richard Turere. These Maasai Warriors have much to teach us about power and 

compassion. 

Several years ago, using their power as warriors and cricketers, Nagis and other Maasai Warriors took on 

campaigns advocating against nonconsensual female genital mutilation, supporting of HIV/AIDS 

awareness, advancing conservation efforts, and building peace. They stood up against the prevailing 

cultural norms and worked to educate the Maasai elders. And they are making changes.  

¢ǳǊŜǊŜΩǎ ŀŘǾŀƴŎŜƳŜƴǘǎ ƛƴ ŎƻƳǇŀǎǎƛƻƴ ǿŜǊŜ ƛƴƛǘƛŀƭƭȅ ŘƛǊŜŎǘŜŘ ŀǘ ǘƘŜ ƭƛƻƴǎ ƘŜ ǳǎed to hate. As a boy of 

ƴƛƴŜΣ ƘŜ ōŜƎŀƴ ǘƻ ōŜ άǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ƘŜǊŘƛƴƎ ŀƴŘ ǎŀŦŜƎǳŀǊŘƛƴƎ Ƴȅ ŦŀƳƛƭȅΩǎ ŎŀǘǘƭŜΦέ ¢ƘŜ ƘŀǘǊŜŘ ǘƻǿŀǊŘ 

ƭƛƻƴǎ ǊŜǎǳƭǘŜŘ ōŜŎŀǳǎŜ άƭƛǾƛƴƎ ƻƴ ǘƘŜ ŜŘƎŜ ƻŦ ǘƘŜ ǳƴŦŜƴŎŜŘ bŀƛǊƻōƛ bŀǘƛƻƴŀƭ tŀǊƪ ƻǳǊ ǾŀƭǳŀōƭŜ ƭƛǾŜǎǘƻŎƪ 

would be raided by the lioƴǎ ǊƻŀƳƛƴƎ ǘƘŜ ǇŀǊƪΩǎ ǎǿŜŜǘ ǎŀǾŀƴƴŀƘ ƎǊŀǎǎŜǎΣ ƭŜŀǾƛƴƎ ƳŜ ǘƻ Ŏƻǳƴǘ ǘƘŜ 

ƭƻǎǎŜǎΦέ ¢ƻ ŎƻǳƴǘŜǊ ǘƘŜ ŀǘǘŀŎƪǎΣ aŀŀǎŀƛ ǿŀǊǊƛƻǊǎ ǿƻǳƭŘ ƪƛƭƭ ǘƘŜ ƭƛƻƴǎΥ ǘƘŀǘ ƛǎΣ ǳƴǘƛƭ ¢ǳǊŜǊŜ ǳǎŜŘ Ƙƛǎ 

ƪƴƻǿƭŜŘƎŜ ǘƻ άŎƻƳŜ ǳǇ ǿƛǘƘ ŀƴ ƛƴƴƻǾŀǘƛǾŜΣ ǎƛƳǇƭŜ ŀƴŘ ƭƻǿ-cost system to scare the prŜŘŀǘƻǊǎ ŀǿŀȅΦέ 

Iƛǎ ƛƴƴƻǾŀǘƛƻƴ ǿŀǎ ǘƻ ŎƻƴƴŜŎǘ [95 ƭƛƎƘǘǎ ǘƻ ŀƴ ƻƭŘ ŎŀǊ ōŀǘǘŜǊȅΦ ά¢ƘŜ ƭƛƎƘǘǎ ŦƭŀǎƘ ƛƴ ǎŜǉǳŜƴŎŜΣ ǘǊƛŎƪƛƴƎ 

ƭƛƻƴǎ ƛƴǘƻ ōŜƭƛŜǾƛƴƎ ǘƘŀǘ ǎƻƳŜƻƴŜ ƛǎ ŎŀǊǊȅƛƴƎ ŀǊƻǳƴŘ ǘƘŜ Ŏƻǿǎ ǎƘŜŘΦέ .ŜŎŀǳǎŜ ǘƘŜ ƭƛƻƴǎ ǎǘŀȅ ŀǿŀȅ ŦǊƻƳ 
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the cow sheds, there is no need to kill them. The lions, the cows, and the Maasai are all winners as 

Turere used his power to work with other warriors in their conservation efforts.23 

Especially those of us who are tenured professors need to follow the lead of Maasai warriors by using 

our power to advocate for compassion. Because we do not think about the non-consensual genital 

mutilation widely practiced on intersex infants, we generally do not consider female genital mutilation 

as a cultural norm in the United States. Nor do we need to worry about lions killing our cattle. But we 

have many opportunities to use our power to advocate for compassionate responses on behalf of 

students, adjunct faculty members, and staff. We cannot ignore those things that do not directly impact 

us, but need to stand up to injustices, bad policies, and other decisions that have a negative impact on 

the individuals at our institutions.  

L ƘŀǾŜ ƘŜŀǊŘ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎ ŜȄǇǊŜǎǎ ŎƻƴŎŜǊƴ ǘƘŀǘ άLŦ ǿŜ ǎŀȅ ǎƻƳŜǘƘƛƴƎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ǿƛƭƭ ǇǳƴƛǎƘ ǳǎΦέ 

That can happen. But what can the administrator really do to a tenured faculty member? For someone 

on probation or is working on a renewable contract, speaking up can cause a loss of job. But even if an 

administrator goes out of their way to make our tenured lives miserable, they cannot take away our 

livelihood without just cause.  

Even before I was tenured, I was advocating for my students. I remember a professional development 

ǎŜǎǎƛƻƴ ǿƘŜƴ L ǿŀǎ ǎǘƛƭƭ ƛƴ ƎǊŀŘǳŀǘŜ ǎŎƘƻƻƭ ŎƻƴŘǳŎǘŜŘ ōȅ 5ǊΦ άtƻƳǇƻǳǎΦέ !ǘ ƻƴŜ ǇƻƛƴǘΣ 5ǊΦ tƻƳǇǳǎ 

suggested that we have students write about something they know about; someting such as their first 

date. Even though I was new to teaching, I knew that this was a terrible writing prompt. Some students 

might not have had a first date. Others may have been sexually assaulted on their first date. The prompt 

was too specific and did not allow students the flexibility to avoid writing about a potentially traumatic 

experience unless they lied.  

!ŦǘŜǊ 5ǊΦ tƻƳǇƻǳǎ ƎŀǾŜ Ƙƛǎ ǎǳƎƎŜǎǘƛƻƴΣ L ǊŀƛǎŜŘ Ƴȅ ƘŀƴŘ ŀƴŘ ŀǎƪŜŘΣ ά²ƛǘƘ ŀ Ƴŀƴ ƻǊ ŀ ǿƻƳŀƴΚέ Lƴ ǘƘŜ 

late 1980s, it is not surprising that Dr. Pompous became very flustered; but not as flustered as a student 

who had been raped on their first date might have responded to his ill-informed prompt. 

! ŦǊƛŜƴŘ ŀǘ ŀƴƻǘƘŜǊ ƛƴǎǘƛǘǳǘƛƻƴ ǿǊƻǘŜ ŀōƻǳǘ ǘŜŎƘƴƛŎŀƭ ǇǊƻōƭŜƳǎ ǎƘŜ ŜƴŎƻǳǊŀƎŜŘ ōŜŎŀǳǎŜ άL¢ made 

ŎƘŀƴƎŜǎ ǿƛǘƘƻǳǘ ǘŀƭƪƛƴƎ ǘƻ ǳǎ ŦƛǊǎǘΦέ !ǎ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎΣ ǿŜ ƴŜŜŘ ǘƻ ŀŘǾƻŎŀǘŜ ŦƻǊ ƻǳǊ ǾƻƛŎŜǎ ŀǎ ǿŜƭƭ ŀǎ 

the voices of staff and students to be part of discussions; especially when bad decisions are being made. 

And if we are not included, we need to find ways to make our voices heard. Several years ago, a 

department at my institution kept claiming that a certain problem was unique to each of the faculty 

members who reported it. To counteract the official denial, we began to send emails to the dean each 

and every time the problem came up while we were teaching. Soon, the problem began to be addressed 

at the institutional level. 

One of the risks of using our power to advocate for compassion is that we can lose the equanimity and 

drift into a pervasive dissatisfaction. Sometimes institutions move very slowly. I once spent four years 

trying to have an error corrected in an institutional document. This was despite the fact that there was 

100% agreement that a change needed to be made. Sometimes, we find that we are Don Quixotes 

fighting windmills. 

 
23 CƻǊ ƳƻǊŜ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ wƛŎƘŀǊŘ ¢ǳǊŜǊŜΩǎ ǿƻǊƪΣ ǇƭŜŀǎŜ Ŏƻƴǎǳƭǘ Ƙƛǎ ǿŜōǎƛǘŜΥ ƭƛƻƴōƻȅΦƻǊƎΦ  
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The advice a senior colleague gave to a new faculty member who had just been made to feel powerless 

is important: 

I must admit, I step away from situations I cannot change and work like heck in situations I can. 

ThatΣ ƛƴ ŦŀŎǘΣ Ƴŀȅ ōŜ Ƴȅ ǎǳǊǾƛǾŀƭ ƎǳƛŘŜΦ ά{ǘŜǇ ŀǿŀȅ ŦǊƻƳ ǎƛǘǳŀǘƛƻƴǎ ȅƻǳ Ŏŀƴƴƻǘ ŎƘŀƴƎŜΣ ǿƻǊƪ ƭƛƪŜ 

heck in situations where you think you can make a difference and where the process is good and 

feeds you so that, even if you fail to make a difference, you grow stronger and learn from the 

ǇǊƻŎŜǎǎ ƛǘǎŜƭŦΦέ ¢Ƙŀǘ ŘƻŜǎ ƴƻǘ ƳŜŀƴ ŀŎŎŜǇǘƛƴƎ ǘƘŜ ǎƛǘǳŀǘƛƻƴǎ ȅƻǳ Ŏŀƴƴƻǘ ŎƘŀƴƎŜΦ bƻǘ ŀǘ ŀƭƭΦ .ǳǘ ƛǘ 

does mean accepting where your particular reach and power cannot have an impact on a 

situation--and making choices for those situations that feed you, inspire you, and where you can 

be powerful and a force for change. 

This advice cannot, however, be used to excuse inaction without analysis. It would have been too easy 

for Sonyanga Ole Ngais to think that as a lone individual he would be powerless to stand up with the 

women in his community against a strong cultural tradition supported by the elders. He would have 

been wrong. Richard Turere could have accepted the prevailing attitude that the only way to deal with 

lions was to kill them. He was willing to consider where he had power and how far it could reach before 

ŀŎŎŜǇǘƛƴƎ ŘŜŦŜŀǘ ǿƛǘƘƻǳǘ ǘǊȅƛƴƎ ŀƴȅǘƘƛƴƎΦ ¢ƘŜǊŜ ŀǊŜ ƴƻǿ ƻǾŜǊ трл ŦŀƳƛƭƛŜǎ ǿƘƻ ŀǊŜ ǳǎƛƴƎ ¢ǳǊŜǊŜΩǎ 

invention to protect their cattle. 

Although comparing our students and colleagues to cattle is problematic, we need to accept that 

metaphors have their limits. That being said, it is important that we fight the lions at our own 

institutions while realizing that there is no need to kill them. 
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Ev eryday Tips and Tricks 

for Teaching with 
Compassion  

 

The Buddhist tradition has the Karaniya 

aŜǘǘŀ {ǳǘǘŀ ǿƘƛŎƘ ōŜƎƛƴǎ ά¢Ƙƛǎ ƛǎ ǿƘŀǘ 

should be done by one who is skilled in 

goodness, and who knows the path of 

ǇŜŀŎŜέ ōŜŦƻǊŜ ƭƛǎǘƛƴƎ ƛƴǎǘǊǳŎǘƛƻƴǎ ƻƴ 

how to radiate loving kindness from self 

to the world. Matthew 25:40 from the 

Christian scripture tells us that 

whatever we do to even the least of my 

brothers or sisters, you do until Jesus. In 

the Islamic tradition, there is a text--recorded in the illustration for this section--ǘƘŀǘ ƛƴǎǘǊǳŎǘǎ άYƛƴŘƴŜǎǎ 

ƛǎ ŀ ƳŀǊƪ ƻŦ ŦŀƛǘƘΣ ŀƴŘ ǿƘƻŜǾŜǊ Ƙŀǎ ƴƻǘ ƪƛƴŘƴŜǎǎ Ƙŀǎ ƴƻǘ ŦŀƛǘƘΦέ !ƭǘƘƻǳƎƘ ǘƘŜǊŜ ŀǊŜ ǎƻƳŜ ǇƘƛƭƻǎƻǇƘŜǊǎ 

such as Ann Randwho reject altruism, most religious and philosophical systems rightly recognize that it is 

through compassion that we make our world better on both the macro and micro level. 

 DƛǾŜ ǎǘǳŘŜƴǘǎ άǎƛŎƪ Řŀȅǎέ ŀƴŘ άǇŜǊǎƻƴŀƭ ōǳǎƛƴŜǎǎ ŘŀȅǎΦέ ¢Ƙƛǎ ƛǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ŎƻǳƭŘ ōŜ ƭƛǎǘŜŘ ƛƴ 
the syllabus as well as discussed in class. 

 Recognize that outside ƛƴŦƭǳŜƴŎŜǎ Ŏŀƴ ŎŀǳǎŜ ŀ ǎǘǳŘŜƴǘΩǎ άŦŀƛƭǳǊŜΦέ 
 Students often do not know the processes that are required to get assistance. That should not 

annoy us; even if we include that information in our syllabi. 
 Proactively work with a student who is having difficulties. 
 ²Ŝ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ǇǊƻǾƛŘŜ ŀƭƭ ƻŦ ǘƘŜ ǎŜǊǾƛŎŜǎ ƻǳǊǎŜƭǾŜǎΦ ²Ŝ Ŏŀƴ ƳŀƪŜ ǊŜŦŜǊǊŀƭǎΦ 
 ²Ŝ Řƻ ƴƻǘ ƴŜŜŘ ǘƻ ƪƴƻǿ ǘƘŜ ŘŜǘŀƛƭǎ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ǇŜǊǎƻƴŀƭ ƭƛŦŜ ǘƻ ƳŀƪŜ ŀ ǊŜŦŜǊǊŀƭΦ 
 Serve as mentors to our students. 
 5ƻƴΩǘ ǎŜǊǾŜ ŀǎ ƧǳŘƎŜ ǘƻ ŘŜǘŜǊƳƛƴŜ ǿƘŀǘ ƛǎ ŀ άƭŜƎƛǘƛƳŀǘŜέ ƛƭƭƴŜǎǎ ƻǊ ŦǳƴŜǊŀƭ ǿƘŜƴ ŀ ǎǘǳŘŜƴǘ ƴŜŜŘǎ 

to miss class. 
 Whenever possible, allow students to know what is forthcoming so that they can review 

readings, videos, and other course materials in advance. 
 ֙ Making this as part of universal design means that we doƴΩǘ ƘŀǾŜ ǘƻ ǿƻǊǊȅ ŀōƻǳǘ 

accommodating students who require such services because they are already built into 
the course. 

 Let students know about special circumstances withdrawals24 and other special considerations 
that the college can make. 

 /ƻƳǇŀǎǎƛƻƴ ŘƻŜǎ ƴƻǘ ƳŜŀƴ ǿŜ Ŏŀƴƴƻǘ ǎŀȅ άbƻΦέ 

 
24 Special circumstances withdrawals are the name of the process my college uses that allow students who are ill 

or whom have had some other extraordinary circumstance to drop a class after the deadline without having the 

class appear on their transcript. In some cases, students are even given a refund for the course or a retake credit 

which allows them to take the course again without paying for it. 

Tips and Tricks #04 
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 !ŘƻǇǘ ŀ άtŀǎǎκbƻǘ ¸Ŝǘέ ƻǊ ǎƻƳŜ ƻǘƘŜǊ ŦƻǊƳ ƻŦ ƎǊŀŘƛƴƎ ǎȅǎǘŜƳ ǘƘŀǘ ŀŎƪƴƻǿƭŜŘƎŜǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ 
master course skills at different times. 

  Using our power does not presuppose that we consider our students as anything other than 
responsible adults. 
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Finding Joy in Student Success 

 

Introduction  

 

Lƴ ά²Ƙŀǘ ǘƘŜ .ƛǊŘ ǿƛǘƘ ǘƘŜ IǳƳŀƴ IŜŀŘ 

YƴŜǿΣέ !ƴƴŜ {ŜȄǘƻƴ ƻōǎŜǊǾŜǎΣ ά!ōǳƴŘŀƴŎŜ 

is scooped from abundance yet abundance 

ǊŜƳŀƛƴǎΦέ25 In our work with students, there 

ƛǎ ŀƴ ǳƴŜƴŘƛƴƎ ŀōǳƴŘŀƴŎŜ ƻŦ Ƨƻȅ ƛŦ ǿŜ ŘƻƴΩǘ 

lose sight of the daily benefits they put out 

into the world. 

Unfortunately, as discussed in Chapter 1, a 

pervasive dissatisfaction can creep into our 

lives if we lose perspective. Sometimes, our 

Ƨƻȅ Ŏŀƴ ǿŀƴŜ ǿƘŜƴ ǎǘǳŘŜƴǘǎ Řƻ ƴƻǘ ǊŜŎƻƎƴƛȊŜ ƻǳǊ ŜŦŦƻǊǘǎ ƻƴ ǘƘŜƛǊ ōŜƘŀƭŦ ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜ άƻƴƭȅέ 

ŀǘǘŜƴŘƛƴƎ ŀ ŎƻƳƳǳƴƛǘȅ ŎƻƭƭŜƎŜΦ Lǘ ƛǎ ǿƘŀǘ ƘŀǇǇŜƴǎ ƛƴ άōƛƎ ōƻȅ ŎƻƭƭŜƎŜέ ǘƘŀǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǘƘŜƳΦ {ƛƳƛƭŀǊ 

disregard for the work of community colleges can also come from politicians, the public, and even some 

of our colleagues. Yet we cannot allow these individuals to make us forget the abundance with which we 

are surrounded by the majority of our students. 

Before we can accept what the bird with the human head knew, it is necessary for us to accept the 

ǊŜŀƭƛǘȅ ƻŦ ƻǳǊ ƻǿƴ ƛƎƴƻǊŀƴŎŜΦ LŦ ǿŜ Ŏŀƴƴƻǘ ōŜ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ ǿƘŀǘ ǿŜ ŘƻƴΩǘ ƪƴƻǿΣ ƛǘ ƛǎ ŘƛŦŦƛŎǳƭǘτif not 

impossibleτto design the type of student-centered classroom from which abundant joy can flow. 

In addition to finding joy in the success of students, we should also share in the joy of our colleagues. By 

celebrating in the accomplishments of others, we can increaǎŜ ǘƘŜ ǿƻǊƭŘΩǎ ǎǳǇǇƭȅ ƻŦ ƧƻȅΦ 

 

 

 

 

 

 

 
25 {ŜȄǘŀƴΣ !ƴƴŜΦ ά²Ƙŀǘ ǘƘŜ .ƛǊŘ ²ƛǘƘ ǘƘŜ IǳƳŀƴ IŜŀŘ YƴŜǿΦέ Complete Poems. Houghton Mifflin, 1984. 

The Bird with the Human Head 
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Equanimity Surrounded By Detractors 

 

 ñBig Boy Collegeò and Community College Voices 

 

! ǎǘǳŘŜƴǘ ǇƻǎǘŜŘ ŀ ƳŜǎǎŀƎŜ ƛƴ ŀ ǇǳōƭƛŎ ŦƻǊǳƳ ƛƴŦƻǊƳƛƴƎ ǊŜŀŘŜǊǎ ǘƘŀǘ Ƙƛǎ ƴŜǿ ǎŜƳŜǎǘŜǊ ŀǘ άōƛƎ ōƻȅ 

ŎƻƭƭŜƎŜέ ǿŀǎ ŀōƻǳǘ ǘƻ ōŜƎƛƴΦ {ƛƴŎŜ transferring from a community college, he periodically posts about 

Ƙƛǎ άōƛƎ ōƻȅ ŎƻƭƭŜƎŜέ ŜȄǇŜǊƛŜƴŎŜǎΦ Lǘ ƛǎ ǳƴŦƻǊǘǳƴŀǘŜ ǘƘŀǘ ƘŜ ŘƻŜǎ ƴƻǘ ŀǇǇǊŜŎƛŀǘŜ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴǘ 

advantages he received as a student at his community college; advantages he could not hope to 

ŜȄǇŜǊƛŜƴŎŜ ŀǘ άōƛƎ ōƻȅ ŎƻƭƭŜƎŜέ ƘŀŘ ƘŜ ƎƻƴŜ ǘƘŜǊŜ ŦƻǊ Ƙƛǎ ŦƛǊǎǘ ǘǿƻ ȅŜŀǊǎ ƻŦ ŎƻƭƭŜƎŜΦ26 Yet, he continues to 

take a demeaning stance toward his community-college alma mater and the professors with whom he 

studied. 

I remember one spring semester when a university student taking one of my courses informed me that 

certain requirements for the community college class were not necessary at his university. My response 

ǿŀǎ ǘƘŀǘ άƳŀȅōŜ ƻǳǊ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀǊŜ ƘƛƎƘŜǊΚέ IŜ ƛǎ ƴƻǘ ǘƘŜ ŦƛǊǎǘ ǳƴƛǾŜǊǎƛǘȅ ǎǘǳŘŜƴǘ ǿƛǘƘ ǿƘƻƳ I have 

worked who was anticipating a blow-off class because it was offered by a community college. University 

students frequently struggle to meet community-college quality standards when they attempt to pick up 

ŀ ŎƻǳǇƭŜ ƻŦ άŜŀǎȅέ ŎƭŀǎǎŜǎ ŘǳǊƛƴƎ ǘƘŜƛǊ ǎǳƳmer breaks. 

 
26 I cannot cite specific advantages this student received because the list could be used to identify him. 
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When I first started teaching at Schoolcraft College, students would refer to our institution as Haggerty 

High, a reference to the road on which we are located. Then, the economy faltered, and students took a 

serious look at their education options. They began to realize that Haggerty High was not something on 

ǿƘƛŎƘ ǘƘŜȅ ƘŀŘ ǘƻ ǎŜǘǘƭŜ ōŜŎŀǳǎŜ ǘƘŜȅ ŎƻǳƭŘƴΩǘ ŀŦŦƻǊŘ ŀ ƎƻƻŘ ŎƻƭƭŜƎŜΦ ¢ƘŜȅ ōŜƎŀƴ ǘƻ ǊŜŀƭƛȊŜ ǘƘŀǘ 

although inexpensive, Haggerty High and other community colleges provide them with a quality 

education. 

What is more disturbing than when students assume that community colleges are inferior is when 

community-college faculty members conduct themselves as if we are inferior. One year, while 

coordinating a digital-literacy competition for Michigan community-college students, I arranged to have 

three university professors serve as judges: a co-founder of HASTAC who was then teaching at Duke 

University; the Director and CEO of Hybrid Pedagogy who was then teaching at the University of 

Wisconsin at Madison; and a former Andrew W. Mellon Fellow who is now teaching at Washington State 

¦ƴƛǾŜǊǎƛǘȅΦ !ŦǘŜǊ ǘƘŜ ƧǳŘƎŜǎ ǿŜǊŜ ŀƴƴƻǳƴŎŜŘΣ ŀ ŦŀŎǳƭǘȅ ƳŜƳōŜǊ ǎŜƴǘ ƳŜ ŀƴ ŜƳŀƛƭ ŀǎƪƛƴƎ άǿƘŀǘ Ŏŀƴ ǘƘŜ 

community college student from an open-admissions school like [college name deleted] hope for from 

ǘƘŀǘ ƭŜǾŜƭ ƻŦ ƧǳŘƎƛƴƎΚέ 

Ironically, when inviting these university professors to judge our contest, I was not as concerned about 

what our students could learn from them. I wanted those judges to learn from our students. The judges 

provided feedback that was extremely helpful for our students, butτmore importantlyτthey were able 

to interact with and see the quality work produced by community college students. They have since 

incorporated that knowledge into their work promoting digital literacy.  

While discussing vital educational issues, the voices of community-college students are practically non-

existent. This is a problem that we can easily change. 

Frequently, my students post comments to online articles. They join discussions that take place on 

Hybrid Pedagogy and HASTAC. They have also posted comments on articles published in The Chronicle of 

Higher Education and Inside Higher Ed. While engaging in public writing, community college students 

have no difficulty holding their own with university students, faculty members, and administrators. 

In a conversation I once had with the author of two of the Hybrid Pedagogy articles which my students 

were discussing, he commeƴǘŜŘΣ άLΩƳ ŜȄŎƛǘŜŘ ǘƻ ǊŜŀŘ ǎƻƳŜ ǎǘǳŘŜƴǘ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘƛǎ ǎǳōƧŜŎǘΦέ IŜ 

recognizes that, while considering effective syllabi and the pedagogy of classroom discussions, student 

voices are vital. In fact, I often find student observations to be more perceptive than comments posted 

by faculty membersτincluding myselfτand administrators.  

Our students will either live up to or down to our expectations. When we believe that their voices count 

and translate that belief into our pedagogies, our students can start to believe that their voices count in 

our classrooms. When students engage in public writing, they are empowered. They learn that they are 

individuals who deserve to be taken seriously because they have serious contributions to make. The 

positive responses they receive from their contributions in the public square confirm the faith we have 

in them and the confidence they have in themselves. 
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Accepting the Reality of Our 

Ignorance  

 

In February 1989, I defended my dissertation 

on AA, Spiritual Issues, and the Treatment of 

Lesbian and Gay Alcoholics in which I traced 

the competing trends of individualism and 

perfectionism from the colonial period to 1935. 

I argued that Alcoholics Anonymous was 

successful, in part, because it was able to 

marry these two trends. I then analyzed the 

effect of the God talk in AA using lesbians and 

gay men as a model. 

After successfully defending my dissertation, 

5ǊΦ aŀǊȅ [Ŝŀ {ŎƘƴŜƛŘŜǊ ǇǊŜǎŜƴǘŜŘ ά5ǊΦ .ŜǊƎέ ǘƻ 

my friends, family, and colleagues who had 

attended my defense. It was an exciting 

moment both academically and personally. 

After Dr. Schneider introduced Dr. Berg, I 

headed across the street with my family, 

friends, and colleagues to the Peanut Barrel 

where we threw our peanut shells on the floor 

while waiting to be served great sandwiches. 

[ŀǘŜǊ ǘƘŀǘ ŜǾŜƴƛƴƎΣ L ƘŀŘ ŀ ǇŀǊǘȅ ŀǘ /ŀǎǘŜƭƭŀƴƛΩǎ aŀǊƪŜǘΣ ƻƴŜ ƻŦ ǘƘŜ ŦƛǊǎǘ ŎƻŦŦŜŜ ǎƘƻǇǎ ƛƴ 9ŀǎǘ [ŀƴǎƛƴƎΣ 

Michigan where my guests were treated to an open bar and enjoyed a latte or cappuccino or one of the 

other new types of coffee drinks which were not as common in 1989 as they have become in the 

twenty-first century. 

On the day I defended my dissertation, I had the rare experience of knowing that I knew more than 

anyone else in the world on my topic. No one anywhere, including the talented professors27 with whom I 

had studied, knew more than I did concerning my area of research. 

Too often, newly minted PhDs stop there. We like the feeling of being the celebrated expert and desire 

to remain the celebrated expert. We cling to the illusion that we can hold onto the excitement of 

knowing more than anyone else. Unfortunately, faculty members who must feed their desire to remain 

the most knowledgeable person in the room are ill-equipped to design a class centered on their 

students instead of themselves. 

 
27 Mary Lee Schneider. Victor Howard, and Milt Powell. W. Fred Graham served as the outside readers. Cathy N. 

Davidson resigned from my committee when she left Michigan State University for Duke University after years of 

working with me and just months before I defended my dissertation. Her resignation made it easier to set up the 

dissertation defense than if she had had to return to Michigan. Stephen Botein, my major professor in history, died 

in 1986 just after I had completed my comprehensive examination. Glenn Wright briefly served on my committee 

until my research interests changed. After he formally left the committee, he did continue to advise me. 

Accepting the Reality of Ignorance Leads to Wisdom 
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Fortunately, the act of defending my dissertation also provided the antidote that can keep me from 

clinging to the sense of self-importance that I felt on the day I knew more than anyone else in the world 

concerning my research. That antidote was to realize the extent of my ignorance. In the grand scheme 

of knowledge, AA, Spiritual Issues, and the Treatment of Lesbian and Gay Alcoholics is pretty 

insignificant. 

As professors interested in developing student-centered classes, we must first accept the reality of our 

ignorance and allow each student to become a content expert who can beτat various points during the 

semesterτthe most knowledgeable person in the room. 

This is no false modesty. If I did not have confidence in my abilities, I would be too threatened by 

students discovering that I was not the all-knowing Dr. Berg who, one day almost 30 years agoτfor the 

only time in his lifeτknew more than anyone else in the world on a particular research topic that was 

both important and insignificant. At best, I could only act as the fearful all-knowing Oz hiding behind a 

curtain in hopes that students would not see any hint of a lack of knowledge. 

When I walk into the classroom on days I am responsible for ǘƘŜ ŎƻǳǊǎŜ ŎƻƴǘŜƴǘΣ L ƻŦǘŜƴ ƘŀǾŜ ŀ άtƭŀƴ .έ 

ŀƴŘΣ ǎƻƳŜǘƛƳŜǎΣ ŜǾŜƴ ŀ άtƭŀƴ /έ ŘŜǇŜƴŘƛƴƎ ƻƴ Ƙƻǿ ǎǘǳŘŜƴǘǎ ǊŜǎǇƻƴŘ ǘƻ ǘƘŜ ƭŜǎǎƻƴΦ L ŀƭǎƻ ƘŀǾŜ ȅŜŀǊǎ ƻŦ 

experience which allows me to do impromptu mini lessons when the need arises. 

When students are responsible foǊ ǘƘŜ ŘŀȅΩǎ ŎƻǳǊǎŜ ŎƻƴǘŜƴǘΣ L Ŏŀƴ ƴŜǾŜǊ ōŜ ŜȄŀŎǘƭȅ ǎǳǊŜ ǿƘŀǘ ǘƻ ŜȄǇŜŎǘΦ 

As students give their presentations, I am listening, taking notes on what I am learning, and jotting down 

ideas I can use to build on what is being presented. Iτlike the studentsτam both teacher and learner. 

Even though there are days when students are assigned content responsibility, I have found that 

students sense that there is something different about the student centered class that allows them to 

begin taking responsibility for course content as early as the first day of class. A few years ago on the 

first day of class, Jacob Mulcahy-Miller suggested that we go to Candy Mountain and, after screening 

Charlie the Unicorn28 we discussed unicorns and stolen kidneys instead of the lesson I had planned. Yet I 

was still able to teach the substance of my lesson using his example. 

Although I complain about Mulcahy-Miller taking us to Candy Mountain, I know that my complaint is 

one of pride; of realizing that I was able to teach the lesson I had planned by treating his contribution as 

an alternative route to success and not a detour to be endured. 

When I asked Mulcahy-Miller for permission to use this example and his name in an essay that I was 

writing, he replied: 

Lol, wow. I feel special. First class of my first year in college and I was already teaching the 

teach! :)  

It takes confidence to create a class where students can make significant contributions. Yet, at the time 

he took us to Candy Mountain, I was three times older than Mulcahy-Miller and had been teaching 

college level courses longer than he had been alive. However, as someone committed to learning, I can 

be mentored and learn from a distinguished professor who wrote her dissertation on The Problem of 

Expiration in the Thought of Teilhard de Chardin: A Story of the Structural Limitations of the Teilhardian 

Synthesis and an eighteen-year-old who was attending his first college class. 

 

 
28 Steele, Jason. Charlie the Unicorn. Two Cows. 2008. 
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Non - Teaching and 

Sympathetic Joy  

 

Once when I took some personal time to 

attend a funeral service, students in my 

research-writing class met without me. Later 

that evening, I received the following note: 

You missed a marvelous class session 

today. I thought it was very 

productive and the bulk of the class 

stayed until the end of the class 

period despite you not being there. 

I was neither surprised that the students had 

a very productive session without me nor 

that most of the students stayed until the 

ŜƴŘ ƻŦ ǘƘŜ ǇŜǊƛƻŘΦ ²Ƙȅ ǿƻǳƭŘƴΩǘ ǘƘŜȅΚ ¢ƘŜȅ 

were designing a fascinating project in which 

they took a personal interest. Two of their 

representatives met with someone, who had 

been recommended by the dean of students. 

The representatives then invited this person 

to attend classτthe class I missed. 

From the two-sentence report I received, I 

knew that the day was productive. I also 

knew that, once I finally received the details, I 

would be expected to do everything possible to support a project that I already knew did not fit the 

specifics of what I had planned to teach this semester. 

{ŜǾŜǊŀƭ ȅŜŀǊǎ ŀƎƻΣ ŘǳǊƛƴƎ ŀ ŎƻƴŦŜǊŜƴŎŜ ǎŜǎǎƛƻƴ ƻƴ ά¢ƘŜ [Ŝǎǎ L ¢ŜŀŎƘΣ ǘƘŜ aƻǊŜ aȅ {ǘǳŘŜƴǘǎ [ŜŀǊƴΣέ ƻƴŜ 

of my student co-presenters29 explained that the class he had taken had done something specific. Then 

he said that the class had done something else and then they had done something else. He concluded by 

ŜȄŎƛǘŜŘƭȅ ǇǊƻŎƭŀƛƳƛƴƎΣ ά!ǘ ǘƘƛǎ ǇƻƛƴǘΣ 5ǊΦ .ŜǊƎ ƘŀŘƴΩǘ ǘŀǳƎƘǘ ǳǎ ŀƴȅǘƘƛƴƎΗέ ¢ƘŜ ŀǳŘƛŜƴŎŜ ƭŀǳƎƘŜŘΦ ¢ƘŜȅ 

also realized that the student had obviously learned a great deal in a class where I had not taught him 

anything. He had learned as much as he did because students were given the opportunity to take 

responsibility for their own learning. 

Then there was the day when I became so sick after arriving on campus that I had to leave early even 

though I had no way to warn students that class was being cancelled.30 The next class period, I said that 

we would start with the student who was to present the day I cancelled class. It was then that students 

 
29 To say that this student was a co-presenter is a bit of a misrepresentation. I was sitting in the back of the room 

ŘǊƛƴƪƛƴƎ ŎƻŦŦŜŜ ǿƘƛƭŜ ƘŜ ŀƴŘ Ƙƛǎ ǎǘǳŘŜƴǘ ŎƻƭƭŜŀƎǳŜǎ ŘƛŘ άƳȅέ ǇǊŜǎŜƴǘŀǘƛƻƴ ŦƻǊ ƳŜΦ 
30 I now use Remind.com to communicate with students via text message. 

Enjoying a Hot Beverage 



75 
 

informed me that this student had given his presentation during the previous class period. In confusion I 

ŀǎƪŜŘΣ ά.ǳǘ ǿŀǎƴΩǘ ǘƘŜǊŜ ŀ ǎƛƎƴ ƻƴ ǘƘŜ ŘƻƻǊ ŎŀƴŎŜƭƭƛƴƎ ŎƭŀǎǎΚέ Lǘ ǘǳǊƴǎ ƻǳǘ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƻƻƪ Řƻǿƴ 

ǘƘŜ ǎƛƎƴΦ ¢ƘŜȅ ǿŜǊŜ ǇǊŜǎŜƴǘ ŀƴŘ ǇǊŜǇŀǊŜŘ ŦƻǊ Ŏƭŀǎǎ ŀƴŘ ŘƛŘƴΩǘ ǎŜŜ ŀƴȅ ǊŜŀǎƻƴ ǿƘȅ ƛǘ ƴŜŜŘŜŘ ǘƻ ōŜ 

cancelled. 

Once, when I told the story of the uncancelled class tƻ ŀ ŎƻƭƭŜŀƎǳŜΣ ǘƘŜƛǊ ŦƛǊǎǘ ǊŜǎǇƻƴǎŜ ǿŀǎ ǘƻ ŀǎƪΣ άIƻǿ 

ŎƻǳƭŘ ȅƻǳ ƎǊŀŘŜ ǘƘŜ ǎǘǳŘŜƴǘ ƛŦ ȅƻǳ ǿŜǊŜƴΩǘ ǘƘŜǊŜΚέ ¢Ƙƛǎ ǇŜǊǎƻƴ ƘŀŘ ǘƻǘŀƭƭȅ ƳƛǎǎŜŘ ǘƘŜ Ǉƻƛƴǘ ƻŦ ǘƘŜ ǎǘƻǊȅΦ 

.ŜŎŀǳǎŜ L ǿƻǊƪ ǎƻ ŎƭƻǎŜƭȅ ǿƛǘƘ ǎǘǳŘŜƴǘǎΣ L ŀƭǊŜŀŘȅ ƪƴŜǿ ƘŜ ǿƻǳƭŘ ŜŀǊƴ ŀƴ ά!έ ŦƻǊ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ. What 

was important is that the students felt empowered to take down the sign and meet without me. 

!ƭǘƘƻǳƎƘ L ŀƳ ŦƻƴŘ ƻŦ ǎŀȅƛƴƎ ǘƘŀǘ άL ǘǊȅ ǘƻ ǘŜŀŎƘ ŀǎ ƭƛǘǘƭŜ ŀǎ ǇƻǎǎƛōƭŜΣέ L ŀƳ ŀǿŀǊŜ ǘƘŀǘ ǘƘŜ ǊƻƭŜ ƻŦ ŦŀŎǳƭǘȅ 

members in the classroom is vital for student success. It is faculty members who create a culture of 

learning in our classrooms and provide students with the skills they need to be successful scholars. If we 

do not lay the groundwork, students would be unable to take responsibility for their own learning. 

Unfortunately, the less we try to teach in the traditional sense, the more we open ourselves for critique. 

Extrinsic rewards for those who try to change systemic problems are rare; especially from those whose 

systems we are trying to change. FortunateƭȅΣ ǎȅƳǇŀǘƘŜǘƛŎ Ƨƻȅ ŀƭƭƻǿǎ ǳǎ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŜŀŎƘ ƻǘƘŜǊǎΩ 

successes. For example, when I was telling a team of students that they would need to consider certain 

issues as they designed a survey, one of the students told me that they had already discussed those 

ǇƻƛƴǘǎΦ !ŦǘŜǊ ŀƭƭΣ ǎƘŜ ŜȄǇƭŀƛƴŜŘΣ άL ƘŀǾŜ ǘŀƪŜƴ ǇǎȅŎƘƻƭƻƎȅΦέ  

I rarely have the opportunity to hear a student explain what he or she learned in my class. But, if I listen 

ǘƻ ǎǘǳŘŜƴǘǎ ǘŀƭƪ ŀƳƻƴƎ ǘƘŜƳǎŜƭǾŜǎ ǿƘƛƭŜ L ŀƳ άƴƻǘ ǘŜŀŎƘƛƴƎ ǘƘŜƳ ŀƴȅǘƘƛƴƎΣέ L am able to see them 

apply the knowledge they learned in other classes. These were classes in which my colleagues placed a 

value on student learning instead of simply teaching students. And I have faith that my colleagues 

benefit from my non-teaching as I benefit from their focus on student success. 
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Losing Control in a 

Student - Centered Class  

 

Before I was able to begin my 

presentation in Ancient World History, 

a student asked a question that 

turned into an hour-long discussion. 

The sidebar lead to me scrap my 

presentation. Scrapping my 

presentation required that I totally 

revise the first unit I was in the middle 

of teaching in such a way that nothing 

I had prepared would work anymore. 

Students left class that day with a 

ƘƻƳŜǿƻǊƪ ŀǎǎƛƎƴƳŜƴǘ ǘƘŀǘ Ǉǳǘ ǘƘŜƳ ƛƴ ŎƻƴǘǊƻƭ ƻŦ ǘƘŜ ƴŜȄǘ ŎƭŀǎǎΩǎ ƭŜǎǎƻƴ ŀƴŘ Ǉƻǎǎƛōƭȅ ƴŜȄǘ ǿŜŜƪ ƻŦ 

classes as well. Eventually, they will have to design an appropriate assessment for the unit because the 

assessment I designed had become irrelevant. As they were walking out of class, they were already 

ǘŀƭƪƛƴƎ ŀōƻǳǘ ǘƘŜƛǊ Ǉƭŀƴǎ ŦƻǊ ǘƘŜ ƴŜȄǘ Ŏƭŀǎǎ ŀƴŘ Ƙƻǿ ŜȄŎƛǘŜŘ ǘƘŜȅ ǿŜǊŜ ǘƻ ŎƻƴǘƛƴǳŜ ǘƘŀǘ ŘŀȅΩǎ ŘƛǎŎǳǎǎƛƻƴ 

which was far more sophisticated than what I had planned to teach that day. 

It was only the fourth day of class, and I had already lost control. 

²ƘŜƴ L ǊŜŎƻǳƴǘŜŘ ǘƘƛǎ ǎǘƻǊȅ ǘƻ ŀ ŦǊƛŜƴŘΣ ƘŜ ŀǎƪŜŘΣ ά{ƻΣ ŦƻǊƎƛǾŜ ƳŜΣ ōǳǘ ƛŦ ǘƘŜ ǎǘǳŘŜƴǘǎ ŀǊŜ ƛƴ ŎƻƴǘǊƻƭ ƻŦ 

aƻƴŘŀȅΩǎ ƭŜǎǎƻƴ ŀƴŘ ǿƛƭƭ ǇǊŜǇŀǊŜ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜ ŀǎǎŜǎǎƳŜƴǘ ǘƻ ǎƘƻǿ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎΣ ǘƘŜƴ ²HAT DO 

¸h¦ 5hΚέ aȅ ŦǊƛŜƴŘ ŀǎƪŜŘ Ƙƛǎ ǉǳŜǎǘƛƻƴ ǘƻ ǘŜŀǎŜ ƳŜ ƛƴ ǘƘŜ ǎŀƳŜ ǿŀȅ L ƴŜŜŘƭŜ ŀ ƳƛƴƛǎǘŜǊ ŦǊƛŜƴŘ ŜŀŎƘ 

time I suggest that he only has to work one day a week. But there is a serious component to the 

question that should be considered. 

If our classes are student centered in such a way that students teach significant portions of the class, 

what do we do as professors? Or, in other words, why should the college pay me to sit in the back of the 

room with my cup of tea while my Ancient World History students teach class? 

It would have been much easier for me to show up for class and discuss the videos I had already 

prepared than it was for me to sit in the back of the room feverishly taking notes so that I can 

appropriately respond to the information my students present. Because I was not in control of the 

ǇǊŜǎŜƴǘŀǘƛƻƴΩǎ ŎƻƴǘŜƴǘΣ L ƘŀŘ ǘƻ ōŜ ŜȄǘǊŜƳŜƭȅ ŀǘǘŜƴǘƛǾŜ ŀƴŘ ŀŎǘƛǾŜƭȅ ŜƴƎŀƎŜŘ ƛƴ ǘƘŜ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ǎƻ 

that I could make sure that, regardless of what students choose to present, the skills they need to 

develop in terms of the course competencies were met. Fortunately for students, I am not unique in my 

interest in providing student-centered classes that provide them with both course content as well as 

skills to succeed in the 21st century. 

I once read a Facebƻƻƪ Ǉƻǎǘ ōȅ ŀ ǳƴƛǾŜǊǎƛǘȅ ŎƻƭƭŜŀƎǳŜ ǿƘƻ ŀƴƴƻǳƴŎŜŘΣ άaȅ wƻƳŀƴǘƛŎƛǎƳ ŎƻǳǊǎŜ ƛǎ 

ōǊƻƪŜƴΦ bƻǿ LΩƳ ƘƻǇƛƴƎ ǘƘŀǘΧ ǘƘŜ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƻŦ Ƴȅ Ŏƭŀǎǎ Ŏŀƴ ƘŜƭǇ ƳŜ Ǉǳǘ ƛǘ ōŀŎƪ ǘƻƎŜǘƘŜǊ ŀƎŀƛƴΦέ !ǎ 

part of the discussion, he admitted that it was he who broke the class by destroying the assumptions 

that were found in the syllabus. I knew he had laboriously taken time to develop that syllabus. Now he 

ŀƴŘ Ƙƛǎ ǎǘǳŘŜƴǘǎ ŀǊŜ άǎǇŜƴŘƛƴƎ ǘƘŜ ǊŜǎǘ ƻŦ ǘƘŜ ǎŜƳŜǎǘŜǊ ǊŜƛƴǾŜƴǘƛƴƎ ŀ wƻƳŀƴǘƛŎ [ƛǘ ǎǳǊǾŜȅ ŦƻǊ 9ƭŜŎǘǊŀŎȅΦέ 

Of Caffeinated Goats and Students 



77 
 

Through the grapevine, I have heard that someone with whom I work believes that my non-teaching 

makes a mockery of our work as professors. Because I do not know the identity of my critic, I can only 

ǎǇŜŎǳƭŀǘŜ ŀǎ ǘƻ Ƴȅ ŎƻƭƭŜŀƎǳŜΩǎ ǿƻǊƭŘǾƛŜǿΤ ŀ ǿƻǊƭŘǾƛŜǿ ǘƘŀǘ ŘƻŜǎ ƴƻǘ ǊŜŎƻƎƴƛȊŜ ǘƘe benefits of the 

student-centered classroom or the work involved in allowing students to make significant course 

decisions. Although my friend was joking when he posed the question to me, I could imagine someone 

who has been successful in a traditional classroom all of their life viewing my non-teaching and seriously 

ŀǎƪƛƴƎΣ ά²I!¢ 5h ¸h¦ 5hΚέ 

Fortunately, we have answers to the hard questions. Our willingness to lose control of our classes or to 

announce that our well-designed syllabus is broken is actually a sign of dedicated teaching, rooted in 

sound pedagogy. Our non-teaching produces student engagement that leads to learning, and we take 

joy in the accomplishments that grow from such engagement. 

After one class discussion, I received the following message from a student enrolled in the ancient world 

history course in which I lost control.  

This article was given to me by a Muslim friend of mine. I remember you had said you were not 

very clear on [a Muslim] creation story, and neither was I, but this link should be a very good 

representation of their beliefs.  

Discussing class with a friend and finding this article does not benefit the student in terms of their grade. 

But, as of the second week in a student-centered class, this student was no longer primarily motivated 

to get a good grade. They had become engaged with subject matter and wanted to learn. And they 

wanted to help me learn as well. 

What do we do as student-centered teachers willing to lose control? Among other things, we provide a 

foundation of student engagement that allows students to focus on learning instead of grades. Instead 

of trying to game the syllabus, they can spend their time enjoying a learning process where they will 

learn more than what is required by the syllabus. 
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Come ƻƴ ƛǘΣ ǘƘŜ ²ŀǘŜǊΩǎ CƛƴŜ 

 

Swimming in the Deep End  

 

A colleague once commented that she admired the quality of work that I am able to get my students to 

achieve. She continued by telling me that she often feels as if she were watching me swim in the deep 

end, while she hugs the edge of the pool wearing a life preserver. Concerning the pedagogical strategy 

we were discussing, her observation was accurate. But that is not the entire story. 

I often watch my very dedicated colleague swim in the deep end as I clutch the edge. I cannot hope to 

get the quality work from my students that her students are able to produce under her guidance. 

L ŀƳ ǾŜǊȅ ƎǊŀǘŜŦǳƭ ǘƘŀǘ Ƴȅ ŎƻƭƭŜŀƎǳŜΩǎ ƭŜŀŘŜǊǎƘƛǇ ǎƪƛƭƭǎ ƘŀǾŜ ŦŀŎƛƭƛǘŀǘŜŘ ǾŀǊƛƻǳǎ ŎŀƳǇǳǎ ŜǾŜƴǘǎΦ ¢ƘŜǎŜ ŀǊŜ 

events that I have neither the skill nor the temperament to organize. Students at our college profit from 

her commitment to quality education and her willingness to venture into the deep end. She swims by 

while most of us watch while clinging on to our life preservers. 

Students in my classes learn important skills which they do not have the opportunity to learn in most of 

the other classes they take. But, if all faculty members taught like I did, students would obtain neither 

the quality education nor the transformative experience a college education offers. 

First, not all students are well suited for the radically student-centered type of class I teach. Many need 

the structure that some of my valued colleagues provide. Other students find that some quality courses, 

taught by colleagues, are too rigid and welcome the freedom I offer them. We cannot each be all things 

to all students. 

The second issue is that I cannot adequately teach all of the skills students need for success. I do what I 

do very well. But I am not very good at covering the skills that my colleague incorporates into her 

classes. Students need to swim in the deep end with both of us, as well as other faculty members who 

excel using pedagogical approaches very different from our own. 
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Several years ago, I had a student who really liked my teaching style and did very well in the course he 

had taken with me. I enjoyed working with him throughout the semester. But because he wanted to be 

a high-school history teacher, I told him that he should not enroll in any other history courses I taught. 

As a future history teacher, he needed to be exposed to a variety of approaches to the study of history 

and he could only get that exposure by enrolling in classes that were taught by professors whose 

approach was different from mine. 

Too often, educational debates forget that students need to be exposed to a variety of best practices. 

Students would be harmed if a specific best practice were to be universally adopted. I can imagine 

ǎƻƳŜƻƴŜ ŀǊƎǳƛƴƎ ά.ǳǘ ŘƻƴΩǘ ȅƻǳ ǘƘƛƴƪ ǘƘŀǘ ŎƻƳǇŀǎǎƛƻƴate teaching practices should be universally 

ŀŘƻǇǘŜŘΚέ hŦ ŎƻǳǊǎŜ L ŘƻΦ .ǳǘ L ǿƻǳƭŘ ƳŀƪŜ ŀ ŘƛǎǘƛƴŎǘƛƻƴ ōŜǘǿŜŜƴ ŀŘƻǇǘƛƴƎ ŎƻƳǇŀǎǎƛƻƴ ŀƴŘ ǊŜǉǳƛǊƛƴƎ 

specific types of compassionate practices. For example, I would not want to see a requirement that 

professors must allow students to revise assignments because doing so is compassionate. As I argue 

ŜƭǎŜǿƘŜǊŜΣ ǎƻƳŜǘƛƳŜǎ ǎŀȅƛƴƎ άbƻέ ƛǎ ǘƘŜ ŎƻƳǇŀǎǎƛƻƴŀǘŜ ǊŜǎǇƻƴǎŜΦ !ƭǎƻΣ ǎƘƻǳƭŘ ǎǘǳŘŜƴǘǎ ōŜ ŀƭƭƻǿŜŘ ǘƻ 

revise assignments in which they exhibit gross academic dishonesty? Or what if they submit their 

revision after the semester ends? 

In her TED talk (which I learned about while watching another colleague swim in the deep end), 

Chimamanda Ngozi Adichie explains in The Dangers of a Single Story that while we can learn valuable 

lessons from a single story, a single story is dangerous because it never gives the full perspective. If, to 

ǳǎŜ ƻƴŜ ƻŦ !ŘƛŎƘƛŜΩǎ ŜȄŀƳǇƭŜǎΣ ǿŜ ǿŜǊŜ ǘƻ ǊŜƭȅ ƻƴ ǘƘŜ ǎƛƴƎƭŜ ǎǘƻǊȅ ŦƻǳƴŘ ƛƴ American Psycho, we would 

ƴŜŜŘ ǘƻ ŎƻƴŎƭǳŘŜ άǘƘŀǘ ƛǘ ǿŀǎ ǎǳŎƘ ŀ ǎƘŀƳŜ ǘƘŀǘ ȅƻǳƴƎ !ƳŜǊƛŎŀƴǎ ǿŜǊŜ ǎŜǊƛŀƭ ƳǳǊŘŜǊŜǊǎΦέ31 

Lƴ ŀ ƭŜǎǎƻƴ ƻƴ ƴŀǊǊŀǘƛǾŜΣ L ƛƴŎƻǊǇƻǊŀǘŜŘ !ŘƛŎƘƛŜΩǎ ŀƴŘτby extensionτƳȅ ŎƻƭƭŜŀƎǳŜΩǎ ǾƛŜǿ ƻŦ ƴŀǊǊŀǘƛǾŜ 

by screening The Dangers of a Single Story. Yet, the course remained primarily my narrative. The 

narrative of my class is a valuable single story taught from the deep end of the pool, but it remains a 

single story that needs to be supplemented with other narratives, taught from the deep ends of other 

pools. 

It felt good to have my colleague recognize the hard work that it takes to swim in the deep end, while 

promoting student success. But, as someone committed to quality education, I am equally excited to put 

on my life preserver and cheer her on as she, too, swims in the deep end. 

 

 

 

 

 

 

 

 

 

 
31 Adichi, Chimamanda. The Dangers of a Single Story. TED Talk. July 2009. Retrieved 29 November 2018. 
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Everyday Tips and Tricks 

for Finding Joy in 
Student Success  

 

Working with just one irresponsible 

student can dominate our time in 

such a way that the pervasive 

dissatisfaction discussed in the first 

chapter can seep into our lives like a 

spreading fog that obscures the 

abundance of joy around us. Yet we 

have so many student successes on a 

day to day basis. We can increase 

those successes and the joy we find 

in them by adopting practices that 

support student transformation and 

achievement. 

 Our students will live up or down to our expectations. 
 As professors in a student centered classroom, we provide the foundation that leads to student 

success. 
 When possible, allow students to conduct class even when you are absent.32 
 Give control of classes to students. 
 Students are empowered when they do public writing. 

 ֙ While engaging in public writing, community college students have no difficulty holding 
their own with university students, faculty members, and administrators. 

 ֙ Frequently, my students post comments to online articles. They join discussions that 
take place on Hybrid Pedagogy and HASTAC. They have also posted comments on 
articles published in The Chronicle of Higher Education and Inside Higher Ed.  

 Allow students to become content experts in our classes. 
 ֙ Allow students to teach the teacher. 

 Encourage students to incorporate their knowledge from other classes into your classroom. 
 In the course methodology or some other section of the syllabus, invite students to share course 

content from their previous experiences. Reinforce this with announcements in class and other 
class activities. 

 ֙ I sometimes tell students that I am preparing nothing for the specific class period 
because they are supplying the content. Content might be videos or memes or 
something else that they bring to class. 

 
32 Be sure to check your college policies before doing this. Because of liability issues, I have had to stop allowing 

students to meet in the classroom when I am not present. However, they can meet in the library without me. 

Tips and Tricks #05 
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 Remember that a best practices are not universal. Students need to be provided with a number 
of best practices from a variety of professors. 

 When you walk into the classroom on days you are responsible for the course content, have a 
άtƭŀƴ .έ ŀƴŘΣ ǎƻƳŜǘƛƳŜǎΣ ŜǾŜƴ ŀ άtƭŀƴ /έ ȅƻǳ Ŏŀƴ ǳǎŜ ŘŜǇŜƴŘƛƴƎ ƻƴ Ƙƻǿ ǎǘǳŘŜƴǘǎ ǊŜǎǇƻƴŘ ǘƻ 
the lesson.  

 ²ƘŜƴ ǎǘǳŘŜƴǘǎ ŀǊŜ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ǘƘŜ ŘŀȅΩǎ ŎƻǳǊǎŜ ŎƻƴǘŜƴǘΣ ȅƻǳ Ŏŀƴ ƴŜǾŜǊ ōŜ ŜȄŀŎǘƭȅ ǎǳǊŜ ǿƘŀǘ 
to expect. As students give their presentations, you need to listen, take notes on what you are 
learning, and jot down ideas you can use to build on what is being presented. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



82 
 

Reducing Fear  
and Empowering Students  

 

Introduction  

 

Gil CǊƻƴǎŘŀƭŜ ŜȄǇƭŀƛƴǎ ǘƘŀǘ άƘƻƴŜǎǘ ŀǿŀǊŜƴŜǎǎ 

of what makes us imbalanced helps us to 

ƭŜŀǊƴ Ƙƻǿ ǘƻ ŦƛƴŘ ōŀƭŀƴŎŜΦέ33 Unfortunately, 

our students generally have not reached the 

level of emotional maturity to find balance on 

their own. This is not because of some failing 

on their part, but because they are young. 

Even non-traditionally aged students are going 

through periods of transition that can keep 

them imbalanced. As such, they are unable 

άǘƻ ƭƻƻƪ ƻǾŜǊ ǘƘŜ ǿƘƻƭŜ ǎƛǘǳŀǘƛƻƴΣ ƴƻǘ ōƻǳƴŘ 

by one side or the other."34  

Much of the imbalance that students 

experience stems from fear combined with a 

lack of agency in their lives. When I say that 

students have a lack of agency, I am not 

arguing that they have no agency. What I 

want to do is emphasize that there are 

systemic issues both within and outside the 

college that students cannot control or over 

which they have minimal control. For example, when local K-12 districts close for a snow day yet the 

college remains open, students often need to miss class in order to care for younger brothers and 

sisters. Other students miss because they have no child care for their own children. To argue that these 

students have the agency to choose whether or not to attend class recognizes that there really is no 

viable choice for these students.  

When a potential snow day is anticipated, I plan a lesson that students can do at home. The revised 

lesson often includes a video that students can watch with their children or younger brothers and 

sisters. I then screen the same video on campus for students who are able to attend class. Even if the 

 
33 CǊƻƴǎŘŀƭŜΣ DƛƭΦ ά9ǉǳŀƴƛƳƛǘȅΦέ Insight Meditation, 2004. 
34 Hahn, Thich Nhat. ¢ƘŜ IŜŀǊǘ ƻŦ ǘƘŜ .ǳŘŘƘŀΩǎ ¢ŜŀŎƘƛƴƎΥ ¢ǊŀƴǎŦƻǊƳƛƴƎ {ǳŦŦŜǊƛƴƎ ƛƴǘƻ tŜŀŎŜ, Joy, and Liberation. 

Broadway Books, 1999. 

You Forgot I Was a Seed 
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storm knocks out Internet service or the student does not have Internet at home, it is easy for them to 

make up the missed work at a later time. 

Not just do I make alternate plans, I let students know in advance that I am making these plans. That 

ǿŀȅΣ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ǿƻǊǊȅ ŀōƻǳǘ ŎƘƛƭŘ ŎŀǊŜ ŀƴŘ ǘƘŜƛǊ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ŀǘ ƘƻƳŜΦ 

We can also reduce fear by speaking of our own failures. It is no secret that I almost failed out of 

graduate school because of excessive drinking. I will joke with students that my recipe for a mixed drink 

was when you dropped ice into your Scotch or vodka; something I discuss in more detail later in this 

chapter. 

I also share my writing failures with students and share stories about when I have run into problems in 

professional settings; such as when a laptop computer jumped out of the back seat of my car and self 

destructed on the pavement as I was walking into a meeting during which I and some colleagues were 

asking for a $2,000,000 donation from a company for the non-profit agency for which I worked. Or there 

was the time I had a manuscript rejected simply because I used MLA formatting instead of APA 

formatting. 

Finally, I set up my classes to allow students to fail assignments without failing the class. Elsewhere in 

this book, I go into more detail about my Pass/Not-Yet grading, my views on universal design, and other 

techniques techniques to help insure student success. 

Students need to know that they can succeed or they might not try. The level of fear and uncertainty is 

so much higher today than it was even just a few years ago. As professors, we have a responsibility to 

assist students to reduce their fear. While doing so, we are able to empower them. 
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Speaking of Failure  

 

Lƴ ά¢ƘŜ LƴǾŜƴǘƛƻƴ ƻŦ CŀƛƭǳǊŜΣέ 5ǊΦ /ŀǘƘȅ bΦ 

Davidson rightly argues that we should 

ŜƭƛƳƛƴŀǘŜ άŦƭǳƴƪ ƻǳǘέ ŎƻǳǊǎŜǎΣ ǿƘƛŎƘ ƘŀǾŜ 

traditionally been defined as rigorous and 

demanding simply because so many students 

fail them. Instead, she proposes developing 

rigorous and demanding courses, which both 

set a high bar of excellence and where all 

ǎǘǳŘŜƴǘǎ ŎƻǳƭŘ ǘƘŜƻǊŜǘƛŎŀƭƭȅ ŜŀǊƴ ŀƴ ά!Φέ35 

While considering the invention of failure and 

its legacy, we also need to address the fear of 

failure that millennial students bring to the 

classroom. 

¢ƻŘŀȅΩǎ ȅƻǳƴƎŜǊ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ǘƻƻ ƻŦǘŜƴ ōŜŜƴ ǊŀƛǎŜŘ ƛƴ ŜƴǾƛǊƻƴƳŜƴǘǎ ǘƘŀǘ ŀǊŜ ƻǾŜǊƭȅ ǇǊƻǘŜŎǘƛǾŜΦ ¢ƘŜȅ 

ƘŀǾŜ ŜȄǇŜǊƛŜƴŎŜŘ άŎƻƳǇŜǘƛǘƛǾŜέ ǎǇƻǊǘǎ ǿƘŜǊŜ ƴƻ ǎŎƻǊŜ ƛǎ ƪŜǇǘ ŀƴŘ ŜǾŜǊȅƻƴŜ ƎŜǘǎ a trophy for simply 

showing up. These students have lived with helicopter parents who solve difficulties for their children 

instead of letting their children grow into adulthood by learning from their mistakes. Unfortunately, 

ǎƻƳŜ ƻŦ ǘƘŜǎŜ άŎƘƛƭŘǊŜƴέ ŀǊŜ already in their 20s. 

Rigorous standards can be threatening to students who have not been permitted to experience failure. 

!ǎ ŀ ǎǘǳŘŜƴǘ ƻƴŎŜ ǘƻƭŘ Ƴȅ ŘŜŀƴΣ άL ŘƻƴΩǘ ǿŀƴǘ ǘƻ ǘƘƛƴƪΦ L ǿŀƴǘ 5ǊΦ .ŜǊƎ ǘƻ ǘŜƭƭ ƳŜ ǿƘŀǘ ƘŜ ǿŀƴǘǎΦέ ¢Ƙƛǎ 

was a bright student who could have easily met the expectations of the course, but they were too afraid 

of failure to even risk starting out on the path to creating substantive, original work. 

Some of the strategies I have been incorporating in my syllabi to address the fear of failure include: 

Participation = 100% 

LŦ ǎǘǳŘŜƴǘǎ ŀǘǘŜƴŘ Ŏƭŀǎǎ ǊŜƎǳƭŀǊƭȅ ŀƴŘ Řƻ ǘƘŜƛǊ ƘƻƳŜǿƻǊƪΣ ǘƘŜȅ ŀǊŜ ŜǎǎŜƴǘƛŀƭƭȅ ƎǳŀǊŀƴǘŜŜŘ ŀƴ ά!έ ƛƴ ǘƘŜ 

course. Yet, while the guaranteed 100% is comforting to students who fear failure, high expectations 

mean that students cannot get a trophy by simply showing up for class. Students must be present and 

ǇǊŜǇŀǊŜŘΦ CƻǊ ŜȄŀƳǇƭŜΣ ǎǘǳŘŜƴǘǎ ǿƘƻ ŘƻƴΩǘ ŎƻƳǇƭŜǘŜ ǘƘŜ ǊŜǉǳƛǊŜŘ ǊŜǎŜŀǊŎƘ ŦƻǊ Ŏƭŀǎǎ ǿƛƭƭ ōŜ ǇŜǊƳƛǘǘŜŘ 

to participate in the discussion, but they will not earn any participation points.  

In addition to daily activities, students also receive participation points for more substantial work. An 

ŀǎǎƛƎƴƳŜƴǘΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ Ǉƻƛƴǘǎ Ŏŀƴ ōŜ ǿƻǊǘƘ р҈-15% of the total course grade. To include such 

assignments as part of a participation grade makes them less threatening to those students who fear 

failure.  

 
35 5ŀǾƛŘǎƻƴΣ /ŀǘƘȅΦ ά¢ƘŜ LƴǾŜƴǘƛƻƴ ƻŦ CŀƛƭǳǊŜΣέ I!{¢!/Φ мм WŀƴǳŀǊȅ нлмрΦ 

Overcoming the Fear of Failure 
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It needs to be noted that participation is not as simply as I present it here. In my classes, we have an 

understanding that sometimes life gets in the way. When that happens, it is possible for students to 

make up participation points even if they were not physically present on a certain day or had not fully 

ǇǊŜǇŀǊŜŘ ŦƻǊ ǘƘŀǘ ŘŀȅΩǎ ŀŎǘƛǾƛǘƛŜǎΦ CǳǊǘƘŜǊƳƻǊŜΣ ŀǎ L ŀǊƎǳŜ ŜƭǎŜǿƘŜǊŜ ƛƴ ǘƘƛǎ ōƻƻƪΣ ǘƘŜǊŜ ŀǊŜ Ƴŀƴȅ 

reasons why a student might not be present or prepared.  

CƻǊ ŜȄŀƳǇƭŜΣ άL ŎƻǳƭŘ ƴƻǘ ƎŜǘ ƻǳǘ ƻŦ ōŜŘ ǘƻŘŀȅέ ƳƛƎƘǘ ōŜ ŀ ƭŜƎƛǘƛƳŀǘŜ ǊŜŀǎƻƴ ŦƻǊ ŀ ǎǘǳŘŜƴǘ ǎǳŦŦŜǊƛƴƎ ŦǊƻƳ 

ŀƴȄƛŜǘȅ ƻǊ ŘŜǇǊŜǎǎƛƻƴΦ hǊ ŀƴ άƛǊǊŜǎǇƻƴǎƛōƭŜέ ǎǘǳŘŜƴǘ ƳƛƎƘǘ ƘŀǾŜ ǎǇŜƴǘ ǘƘŜƛǊ ǘŜȄǘōƻƻƪ ƳƻƴŜȅ ŦƻǊ ŀ ƴŜǿ 

car tire so that they could make it to class. Even a student who is physically present in the classroom 

ƳƛƎƘǘ ƴƻǘ ōŜ ŜƴƎŀƎŜŘ ōŜŎŀǳǎŜ ǘƘŜȅ ƘŀǾŜ ƴƻǘ ŜŀǘŜƴ ŀƴŘ ŘƻƴΩǘ ƪƴƻǿ ǿƘŜǊŜ ǘƘŜƛǊ ƴŜȄǘ ƳŜŀƭ ǿƛƭƭ ŎƻƳŜ 

from. As someone who arrives to campus a minimum of one hour before his first class, I once had to call 

the college to let my students know that I was running late because I-275 had turned into a parking lot 

in which I had already been sitting for 45 minutes. 

False Rubrics 

Because I do not assign topics and instead insist that student projects grow out of broad-based reading, 

students can fear failure because they are not handed a rubric defining the specifics of their lightning 

talks or other major assignments. To help allay their fears, I give students a list of the types of references 

they will be consulting. It looks like a rubric and fearful students find comfort in being able to check off 

each step as it is completed. 

I refer to this as a false rubric because it provides comfort without providing the specific details the 

fearful students want. Such overreaching details would get in the way of quality research. 

Small Steps 

The first research assignment I give each term is for students to look up their broad topic (e.g. the Civil 

War or contemporary education) in Wikipedia and to do an internet search concerning their topic. 

Because Wikipedia and Google are familiar to them, students do not experience a fear of failure. By the 

time they are asked to consult sources not written in English, they already have a series of successfully 

completed assignments and do not fear being asked to do the seemingly impossible.36 

Teaching Previous Student Work 

I regularly assign essays written by previous students. By assigning the work of previous students, 

current students are able to see the results of a process that they do not yet comprehend. I have 

created the Scholarly Voices website37 to publish student work. My students as well as the students of 

colleagues from around the country publish essays on the HASTAC website.38 

Focus on Revision 

Even if they totally bomb an assignment, I assure students that the worst-case scenario is that I will help 

them develop the skills they need to revise the assignment into a successful project. The focus on 

 
36 Students use Google translate to locate non-English sources. 
37 The URL for Scholarly Voices is http://scholarlyvoices.org/.  
38 The URL foǊ I!{¢!/ ƛǎ ƘǘǘǇǎΥκκǿǿǿΦƘŀǎǘŀŎΦƻǊƎκΦ hƴ I!{¢!/Σ ǿŜ ƘŀǾŜ ŎǊŜŀǘŜŘ ǘƘŜ {ŎƘƻƭŀǊƭȅ ±ƻƛŎŜǎ άά{ŎƘƻƭŀǊƭȅ 

±ƻƛŎŜǎέ ƛǎ ŀ ƎǊƻǳǇ ǿƘƛŎƘ Ŏŀƴ ōŜ ŦƻǳƴŘ ŀǘ ƘǘǘǇǎΥκκǿǿǿΦƘŀǎǘŀŎΦƻǊƎκƎǊƻǳǇǎκǎŎƘƻƭŀǊƭȅ-voices. 
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revision not only lessens the fear of failure, but it also reinforces the concepts of continuous 

improvement and building on success. 

Another advantage is that I can push students to experiment and to take risks with their writing and 

research.  

Scaffold Assignments 

By focusing on revision, I can set aspirational goals that exceed the ability of my students. Because they 

ŘƻƴΩǘ ŦŜŀǊ ŦŀƛƭǳǊŜΣ ǎǘǳŘŜƴǘǎ ǿƻǊƪ ǘƻǿŀǊŘ ǘƘƻǎŜ Ǝƻŀƭǎ and generally accomplish them. For example, 

instead of saying that a research paper/project is due on a certain date, I scaffold the assignments in the 

following way: 

1. Select something that interests you. 
2. Complete Wikipedia worksheet which give students an overview of their area of interest. 
3. Do library research on topic while working with a librarian and me. (This is done during class 

time). 
4. Find a minimum of five quality Internet sources on your area of interest. 
5. Create an annotated bibliography of those sources. 
6. Repeat steps four and five for each of the following: journal articles, Google books, YouTube 

videos, newspapers, and non-English sources. Note: No more than two of these strategies is 
assigned at any given time. 

7. Work with me to select a topic for their research paper/project. Note: During the research 
ǇǊƻŎŜǎǎΣ L ƘŀǾŜ ōŜŜƴ ƳŜŜǘƛƴƎ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ǘƻ ŘƛǊŜŎǘ ǘƘŜƛǊ ǊŜǎŜŀǊŎƘΣ ōǳǘ L ŘƻƴΩǘ ŀƭlow them to 
define a specific research topic until they have an understanding of the material. 

8. Draft manuscript. 
9. Revise manuscript. 
10. Repeat step nine as often as necessary and time permits. 
11. Submit final manuscript. 

LǊƻƴƛŎŀƭƭȅΧ 

Ironically, as I have taken stŜǇǎ ǘƻ ƭŜǎǎŜƴ ǎǘǳŘŜƴǘǎΩ ŦŜŀǊ ƻŦ ŦŀƛƭǳǊŜΣ L ƘŀǾŜ ŀŎǘǳŀƭƭȅ ǊŀƛǎŜŘ ǘƘŜ ŜȄǇŜŎǘŀǘƛƻƴǎ 

and rigor of the courses I teach. By breaking the research process into even smaller steps, I require more 

research than I have previously expected when I taught research in larger chunks. My students typically 

consult 40-50 sources which they have annotated even before they have decided on a specific approach 

for their research papers/projects. Because they do them just a few at a time, the quantity sneaks up on 

them. 

Some Students Still Fail 

Even when classes are designed for success, some students will fail certain assignments and the overall 

course. Others will have events from their personal lives take an unrecoverable toll on their academic 

lives. Others will make bad decisions that lead to failure and (hopefully) future learning. But, as Davidson 

argues, we should not design our courses in such a way that guarantees a certain percentage of our 

students will fail. Rather, we need to design rigorous courses where all students can theoretically 

succeed. 
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Teaching Our Failures to Benefit 
Students  

 

One day, I drafted an incredibly boring essay. There 

was a kernel of quality in the draft, but I would need 

to cut at least 75% of the text before I could hope to 

produce anything publishable. 

I was not the least bit concerned about the bad prose 

I drafted. I have a folder of abandoned drafts on my 

computer, some of which I will return to and others 

that will rightly stay abandoned forever. All writers 

produce failed prose. Even though the essay failed, 

my students still benefited from reading my failed 

prose and then discussing it is class. 

We provide students with valuable insights about the 

writing process and help them gain critical thinking 

skills when we share our own failed drafts with them. 

In addition to showing students my published writing, 

I will sometimes ask them to help me edit failed 

manuscripts in order to make them fit to print. 

Students critique my work and help me to improve. 

By assisting me in editing my less-than-sterling drafts, 

they learn a great deal about the editing process. 

More importantly, this process empowers students 

who learn that they can provide meaningful feedback 

to their professor. By seeing me in a vulnerable position, it makes it easier for them to be vulnerable as 

their own work is edited. 

I first began sharing drafts with students when I was a graduate teaching assistant at Michigan State 

University. At that time, we used a technology called the mimeograph machine. I would write papers 

with my students by feeding a purple ditto master into a typewriter. After typing the text, I would secure 

a special machine to print out copies of my manuscript for my students. The papers would come out as 

purple text on a white sheet of paper. Because neither self-correcting typewriters nor computers were 

readily available at that time, it was not possible for me to edit while drafting; something I do today. 

Once when I shared the purple text produced after taking the ditto master directly from typewriter to 

ƳƛƳŜƻƎǊŀǇƘ ƳŀŎƘƛƴŜ ǘƻ ŀƴ ǳƴŘŜǊƎǊŀŘǳŀǘŜ ŎƭŀǎǎΣ ƻƴŜ ǎǘǳŘŜƴǘ ŎƻƳƳŜƴǘŜŘΣ ά¸ƻǳ ƛƴǘŜƴǘƛƻƴŀƭƭȅ ƎŀǊōƭŜŘ 

ǘƘƛǎΣ ŘƛŘƴΩǘ ȅƻǳΚέ aȅ ǊŜǎǇƻƴǎŜΥ άbƻΦ ¢Ƙƛǎ ƛǎ ǿƘŀǘ ŀƭƭ Ƴȅ ŘǊŀŦǘǎ ƭƻƻƪ ƭƛƪŜΦέ 

I know I am not alone when I say that I dƻƴΩǘ ǿŀƴǘ Ƴƻǎǘ ǇŜƻǇƭŜ ǘƻ ǎŜŜ ŘǊŀŦǘǎ ƻŦ Ƴȅ ǿǊƛǘƛƴƎΦ IƻǿŜǾŜǊΣ L 

think it is important for students to see drafts; especially those that are most embarrassing. 

Almost Failing Out of Graduate School, 1983 


