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Introduction

The title for this book is very straightforward.
But why the subtitle?

In his introduction tds 5 e e cummings
gNBGS GKFG KS Aa al o
LINBOA&AAZ2Y HKAOK ONSBI
Although his poetry might seem randomly p
together, his use of spacing, punctuation, an
word choice is extremely precise. There are
no accidents. Ironically, without this
precision, his poetry would lack its exciteme
and movement.

One of my favorite pems by cummings has
Ffglea 0SSy aAT S@S
0S R2ySo¢ Ly O2 N1J2 NI
and a teacher, this is a beautiful love poem
GKFG 02y Of dzRSa oAGK
G2YRSNFdz 2yS GAYSaE

S'e)
[e=N

Teaching with mindfulness regas that we
Y2gS a Ot2asS | a LRa
mathematical equation; that one professor
times one student equals one transformative
f SENYyAYy3 SELISNASYyOS e 3
lraarotf $¢ 0650Hdzas 27 United We Stand
that the professor will alwaybe the most

powerful person in the classroom. But, as professors, we can use our power to create an approach to
teaching in which our students are the primary beneficiaries.

Q)¢

s

2 KSy ¢S LWX & OdzYYAYy3aQ YIFGKSYIl GA O Idin®chield NHzO
discover that everything happens that can be done because we are working one times one.

For too many community college professors, a pervasive dissatisfaction has crept into too many of our
lives. There are many reasons for job dissatigbacthAs one community college professor wrote to me
when | asked for examples of the roots of dissatisfaction:

An assembly line feeling of teaching the same class over and over again while having little, if
any, ability to getting to know these students iehhelping them through this part of their

academic career. That is not well worded, but | teach intro to [discipline], and only this class now
for six years. | don't ever get to interact with the students who take other [discipline] classes
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except for those who fail my class and for some reason, sign up with me again. | have one office

hour and students typically don't come to see me. Even if they did, what can | do? I'm not in

much of a position where | am able to help them navigate the system. | haredreadjunct for

16 years. The chance that | will ever get anytfle position, forget tenure, is slim to none. |

have no passion for my own work anymore between having no time and feeling stuck and let

down by the very system that I'm supposed to beeuraging students to engage with. | feel

like the poster child for Marx's alienated worker; sucked dry and waiting to die.
L KI @S NBRIFOGSR G(GKS FdziK2NDna aLISOAFAO RAAOALA AYS
among professors of many disaip#s.
Unfortunately, most of the advice written for higher education faculty is directed at university faculty
members whose priorities, working conditions, and students are very different than those of us who
teach in community colleges. Advice thatcoNdéa @2 NJ Ay 3 GAGK a2 dzZNE 3INI Rdz
assistants has no value when a professor does not have graduate students or teaching assistants. Nor do

most of us have to worry about balancing research with teaching. Teaching four or five classes per
semester (for fultime faculty members) does not leave much time for research, which is not our

priority anyway.

Parti AYS FI Odzf G YSYOSNR YAIKG azyteé (GSFHOK (g2 2 dzN
also be teaching two or three cksss at two or three other community colleges. And if they are not

teaching at other community colleges, they only earn a fraction of the salary -tffielifaculty

members while working other jobs to make ends meet.

And yet we persist.

Although it beginsvith a recognition of pervasive dissatisfactiGlrpmoting Student Transformation at

the Community Collegs a book that focuses on how we can persist in our individual classrooms as we

G2N)] G2 GNIXyYyaFT2N) aiddzRSyidaQ niidd&ssed|ths isin& & hookloa 2 dzNJ
theory. Itis a book that provides specific examples that community college professmtsour

university colleaguesOl y dzaS G2 YIF 1S OdzYYAy3aaQ YIGKSYFGAOIT S
of each chapter a& practical suggestions for integrating theory into daily classroom practices.

. B

Sieven L. Berg, PhD

Professor of English and History
Schoolcrait College

February 2020
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Overcoming
Pervasive Dissatisfaction

!
|
d ‘ \ Circumvenior

nb stultis

I am Surrounded by Idiots

Introduction

There are timesvhen even the calmest of us
want to shout out behind our closed office

R22NBX dL Y &d2NNRdzyRSR 0¢

On any given day, it might be our attitudes
toward students who are being annoying
through their actions or because we did not
KIS | 32eéRltyightbkihe a & f
structural constraints at the college or society
that make it impossible for them to perform

at the level they desire. It might be
administrators who do not support faculty
members or who enforce foolish mandates

that stifle innovationand good pedagogy. It
might be bitter colleagues. And, if we are
honest, we must admit that, on some days,
2SS KIS YSG GKS*SySye
To avoid pervasive dissatisfaction with

teaching, | might need to make changes in
myself both in terms bactions and attitudes.

This includes changing my expectations of
others including students, administrators, and
colleagues. At other times, | need to take on

the responsibility of helping students make better choices even when | personally believadiat t
should have already learned certain life lessons. Sadly, there are times when | need to accept the fact

GKEG L OFyy2d F2NDS

v < A A x 7

When coming to this acceptance, | need take sure that the problem is not a failing on the part of the

aidzRSyiod ¢22 2F4GSys

aeaid0SYAO LINe2oftSYa IINB GKS

l'a S O2YyaAARSNI GKS A&dadzS 2F adGdRSyid aOK2A063¢
choice as a blanket statement to cover all behaviors that we find problematic. Stadespecially

1 This line is from a 1971 Pogo cartoon that was published on Earth Day in 1971. Pogo is telling Porkypine that the

enemy to the environment isaeh of us.

oy

a0dRSyd (2 2dzOOSSR AT (KS@
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those at community college colleges and commuter schiodlave structural constraints that prevent

GKSY FNRY YI{1Ay3a (KS & OKag dnidéssiudentivioSecar dieddghdrbedaiNB T S NJp
to fall behind in the class because she did not have the money to pay for an Uber to take her to/from

work as well as to the library where she used computers to do her coursework. Did she really have a

G OK 2t @i&ifize work over class?

{2YSGAYSas Iy GANNBalLRyaArotSé addzRSyid Aa y2aG lofS
was working on the edits for this book, | had a student who had been very responsible in a previous

semester begin skippinclass and not doing his work. Had | not worked with him in a previous semester,

it would have been too easy to write him off as a student making bad choices. However, it turns out that

was having some serious health issues which he had not been aldentounicate to me. Nor had he
communicated that his partner for a project was a good friend of his who was keeping him caught up for

the classes he was missing. He was struggling and making some excellent choices to deal with his

aAGdzl GA 2y dowlt urgildzZpproaéhadmivhQ G | Y

Part of avoiding pervasive dissatisfaction is not to jump too quickly to the conclusion that students are
GOK22aAy3dé¢ G2 0SS ANNBaLRyaAroftS ¢gKSy ae2adiSyYyaod 2NJ LJ
make thebesODK2 A 0S&a GKS@& OFy dzy RSNJ 6 KS OANDdzraidl yoSao L
OFyQi LI & F2NJ OFNINBLIANEBR 2N RFAf&@ ! 0SNA® ! YR AT
class consistently.

| am a firm believer in ventirgehird closed office door#\s | was revising this introduction, a colleague
came into my office, closed the door, and began expounding about people who are thwarting her
teaching. Part of the reason that she picked my office was because she knew that stentirggto a
sympathetic ear. But, more importantly, she knew that | would not repeat the justifiable criticism she
was articulating in fairly blunt terms. After a few minutes, we turned our attention to some silly stories
before she returned to her offic&he felt better and no harm was done.

We all need a safe space to vent about students, administrators, colleagues, and ourselves. The venting
is an important part of a process that can lead to positive change. My colleague will be fine because her
ventingwas brief, temporary, and she will keep a realistic perspective on her situation. What she will

not do is become a complainer who only listens to other complainers; a process that would only magnify
the negative aspects of our jobs and lead her to live pervasive dissatisfaction.

The next time | saw my colleague was when we were both working with incredible students in the
fAONI NE® 2SS YAIKG adGAff 0S &dINNRdzyRSR 068 GKS aARA
had lost our perspective$Ve were focused on students.

It can be argued that this chapter is venting with open doors, something that | find counterproductive to
creating a safe and generative learning environment. For me, the difference between what goes on
behind closed doorsral acknowledging problems in public is one of degree. Venting is not meant to
come to a solution. Public discussiodone properly has a focus on solutions. Yet, we must realize

that socigpolitical structures do not allow all members of the educational camity the same safety

with which to address issues in the public sphere.

I have the privilege of being a white, male, tenured professor, who is a union member. As long as | am
not writing about LGBTQ+ issues, people generally ignore my sexuality ohcalgudd. While | have a



large degree of safety, the same cannot be said of contingent faculty member, people of color, non
tenured faculty, women, certain religious groups, and others. We need to be cognizant of whose voices
are not being heard becauskdy are ignored or are not being voiced.

The college infrastructure can also impact how quickly professors can fall into despair. When | reported
to a Dean who was inappropriately changing student grades, it was difficult to keep my perspective;
especiallyafter the Dean was promoted to Vig&resident of Instruction even after an outside

investigator documented the corrupt behavior. Why try to effect change in such an environment? My
answer is that our students and colleagues are worth the effort.

The esays in this chapter provide insights on how not to forget that most of our students are wonderful
as are most of the administrators and colleagues with whom we work. As long as we can remember
that, we are less likely to fall into the pits of despair.



Trimming the Yuzu Tree #1:
Reflection on Our Inability to
Help Some Students

Watching Dominic trim the Yuzu tree in my
O2dzaAyQa &FNRX L KSINR KA
that the tree will likely not bear muduit.

This is because the area where it was planted

does not provide enough light. As Dominic

SELX FAYSRT aLil Aa y23G sKSI
LGiQa 6KSNB AG ¢glyida (G2 0SS
52YAYyA0Qa ¢2NRa LINRBGJARS |
our inability to reach some studentsyen

though we care deeply about their success.

While | do my best to encourage the success
of all of my students, | have had to accept
that not all of them are reachable. Some
students lack a basic foundational
background to be successful without
assistane. Some of these students might not
have had access to a thrivinglR

educational system. Others might be first
generation. And others might be recent high
school graduates or returning students who
are experiencing college for the first time. We
need toimplement strategies on a classroom
level (as well as an institution level) to assist
these students. For example, on the second
RIFe 2F Oflaaszs L aiSkOKéE Y
activity developed by Dr. Aaron Kashtan in which | ask students to compardl@imisyor my course
with syllabi from their other classes. My focus is to teach students the purpose of the syllabus, how
different professors approach it, and why various sections are included.

Tea Under the Yuzu Tree

It is often difficult to determine whether a student iaving trouble getting out of the shade or whether

they have planted themselves in the shade. A student once made an appointment with me to discuss

K2g (G2 AYLINRGS Ay GKS O2dz2NES® ¢KS RIe& 0SF2NB (KS
assignments. OrktS  a dzNF I OS: GKAa YA3IKG asSSy G2 oS | addzRRSy
KAY ¢6K& KS KIFIR y2i &ddzooYAGGSR (KS FaairdayyvySyaazr KS
RARY QG R2 (KS laaa3dyyvySyida o0S0FdzaS KS FAIdNBR KS ¢
Al K2dzaK L g2dz R FINBS GKIG GKS RSOAaA2Y 41 & aadidzd
made similar stupid decisions myself. At a certain point, giving up seems to be the best recourse. Why
continue to work when all you do is fail? Fortunatélywas able to recognize that the student was

having trouble getting out of the shade and took the time to investigate what was holding him up.

4



One of my limitations as a professor is that | know that | cannot help every student stuck in the shade.

For example, if | cannot get a student to respond, | cannot help them even if they want the assistance.

2 KFG A& AYLRNIFYy(d Aa GKFG L R2yQl FaadzyS GKFG &
signalling that they made a conscious decision to plamgeives in the shade.

| remember one student who was so far behind in the class that there was no reasonable way he could
complete his final paper. Fortunately, | was able to give him the opportunity to be successful in the class.

In conjunction with my o f § 3 § @&Ranth H Worild meet with students in the library from 8:00 am

to 11:59 pm one day the week before classes ended.

This student came to the library to see me shortly after 9:00 am and we discussed his lack of success.
After finding out that hehad no plans for the day, | told him that if he was willing to work with me, |
would coach him through his paper one step at a time. He welcomed the offer, but needed to go home
to get his course materials. He left and never returned.

In another case, | ied to work with a student who made erratic appearances and often disrupted the
class when she was present. However, she seemed to have a spark of interest. Eventually, we had a
meeting with the dean during which | offered to meet with her to help hecledter up on the course.

She rejected the offer. She had planted herself in the darkness of venting and had no desire to move to
the light. After the meeting with the dean, | never saw her again.

In both cases, my offers to provide assistance were legitimiS ® |, SGX a4 52YAYAO YAIKI
Ad y20G Fo2dzi oKIFG L 6lyd F2N GKS addzRSydoe LG Aa |
2PSNO2YS (KS LISNBIaA@S RAaalGaAaFrOtAzy GKIFG OFy O
assistance, | ra to realize that | cannot know their motives. A counter intuitive decision might make

aSyasS Fa I aK2NI GSNy &GNy dS3ed C2NJ SEFYLXS:Z (GKS
textbook might have used the money to fix a tire on their car s¢ tingy could drive to campus for
Of Faao | yFTF2NldzyldStesx 46S NIXrNBfe 3ISG G2 €SIENYy | ad

psychological, systemic, or other factors.

As faculty members, we need to accept that there is a limit as to what we can dgith any particular

student. We need to remember that, in spite of our best efforts, we ultimately have no control over a
aGdzRSy i Qa RSOAaA2yad 2SS Olyy2dG F2NOS | addRSyd G2
| vividly remember a student in one of my evening clasé@®st 30 years ago. He attended every class

period, but he kept nodding off in the back of the room. Yet he was a dedicated student who truly

desired and valued his opportunity for a higher education. The problem was that after a full day of work,

he hadtrouble keeping his eyes open during a three hour class. At the time, my classes were less

engaging than they are today, so my pedagogical approach certainly contributed to his difficulty.

More recently, | had a student whose mother had seribealth problems. Even when she was present

in class, her mind was on her home situation. Because of technological advances, we could use email to
help her stay engaged in the course even when she was not present physically or mentally. Also,
because of impvements in my teachingespecially having students sit around tables instead of in

rowst she developed stronger ties with colleagues in the course who also took on the responsibility of
assisting her.

Although I cannot force my students to be "presentthis hegemonic sense of the word, it is my
responsibility to offer them as many options for being present as possible. Offering a variety of methods
for participation enables my students to show up in ways that are meaningful for them, rather than

5



assuminghe worst and punishing them for not being "present” in ways that are immediately

identifiable to me. | know that | often only appear to be physically present and not caring when, during a
professional development seminar, we are asked to write down dilgaons. Reflection takes time

and | cannot do it immediately so | sit quietly while others finish the task at hand. It appears that | do
not care to be present, but, later that day or the next, | am recording my thoughts in great detail in my
journal?

Over the years, it has become easier for me to accept the reality that for any number of reasons, a
student might not do well and it is not always possible for me to assist them. When | almost failed out of
graduate school for drinking like a fish, it wast the fault of my professors. Because | was a secret
drinker, it was not their fault that none of them recommended that | get treatment for my alcohol

abuse. But Dr. Sam S. Baskett did have a talk with me about my poor performance. He did his part as
best he could. Even if | had not stopped drinking three months later and had failed out of graduate
a0K22f3X Y& RSYAaAS g2dA R y2i KI@S 6SSy 5NX® . I aj
the time to care about a troubled student and did what tould to assist me. It was ultimately my

decision how to respond to his concern.

w»
i
[t

While | was fortunate to sober up, over the years | have seen too many people caught up in a cycle of
FRRAQUA2Y 6KSNB aGa2dzad al @ y 2anawdredf sghikdne whoes | 6 f S 2 L
unable to enter a halfway until 24 hours after he had been released fromdag@reatment program.

The bureaucracy was essentially sabotaging his treatment plan. Fortunately, someone heard about this
@2dzy 3 YI y Qarangdtl fordataihousingRor Him so he would not be on the street without

support. If he had not come across a safe house that was not part of the official support system and he

drank during the 24 hours when he was left on the street, would it be fairko@ G KIF G KS aOK24&aS$s
RNRA Y| Ké€

| have seen similar situations where college bureaucracy fails a student and then blames the student for

their seemingly poor choices. For example, an error/delay is made in the financial aid office and the

student is droppedrom their classes for nepayment. Because they have been dropped, they still need

02 2dzYl) GKNRdzAK K22LJa (2 3ISG GKSANI LINPFTSaaz2NEQ LIS
permissions and are renrolled, college policy forbids them totahd class. Did the student choose to

fall behind while working to correct the problem?

Unlike the Yuzu tree, students are sentient beings with free will. We cannot uproot them and force them
to make good decisions. We can only prepare the soil. Bulepheparing the soil, we need to make
sure that students are given support to move out of the shade.

2When | attended a college sponsored training on 26 August 2019, we were asked to record our reflections on a
worksheet and turn them in at the end of the day. People who did this were eligible for prizes. Even though | did
not care about tle prizes, | initially felt bad that | would not be eligible for prizes simply because | would be writing
my reflections later. Then | noticed that the organizers had taken people like me into consideration. We had a
week to submit our notes before the awing took place. Even though | did choose not to submit my notes to
qualify for a prize, it was really my choice and | was grateful that | had not punished because | could not produce
meaning work in the moment.



Judge Judy
and Academic Success

L ¥SSt GKIFG GKS
like me. | made a request, and she
laughed at me. The next day, | told
KSNJ G4KIG L RARYQ
me well, and she told me that she
RARYy Qi OFINBo® L ¥
complaint to the dean, the dean will
GF1S KSNIFaaAradal
this is fair.

T Complaint Aboutt8 5 S| y Q3
Administrative Assistant

a® AYGSNIOlAz2zy 6AGK
place at the end of a long day when | asked
her if there was money in the budget to bring
Judge Judy to campus. She laughed and as
if it had really been that bad of a dayrfme.
The next day, as | was leaving campus, | stu
my hfzad into her office and told her that | Balancing Heart and Mind

R A RfgeBlie had treated me fairly the day

0ST2NB® ¢KIG Aa ¢6KSy aAKS NRIKGEe (G2fR YS GKIFG aks
interactions weshare.

2 1

PR 7 N De_2_jear_anmjtrdan. =

But what if | had a serious complaint against my colleague? If | began my complaint to the dean with the

g2 NRfGebd (GKS RSIHyYy &aK2dzZ R 3IA0S YS KSNJI 6Sad wdzRIS Wdz
OFNB ¢KIG @&2dz FSSt ®¢ ¢ KS R Sustyhy féekngsdBh&Rsficuld wamt3ne foy (i S NB
support my feelings with evidence.

My argument does not tatlly negate the role of feelings. My point is that they require support before

GKS&8 Oly 0S IOGSR dzRy ® aL FSSté¢ ySSRa G2 0SS ¥F2f
NBIffe OFINB |062dzi az2yYS2ySQa T33aSywaxnd MEBSKa YEKIOR f
R2SayQid tA1S YS 0SOFdzaS akKS gAaftf y20 FO0ly2¢6fSR3S
be discussed and/or investigated.

I do worry that we can be too quick to disregard legitimate feelings; especially if tagpa@ed outside

our own experiences or worldview. | remember receiving an email in which the writer referred to me as
GRSFNJ KSIFNI®é L NBLXASR GKFG L ol a dzyO2YF2Nllot S
GNAGSNI NBFTFSNI B2NIWYS SINB ¢a {(AlySdiSSér R Fa 6KS Y2NB NRYLF yi
an abuser, the writer responded that to say someone had a romantic heart was in no way romantic.



Whether or not this claim is true is irrelevant because that is not what the writéaligitvrote. More
importantly, my feelings were dismissed because the writer determined that | was wrong.

| remember a student who had taken offense at something | said to her. Had she just left me know what
she felt, | would still be baffled by herresy a S® . SOl dzaS aKS I RRSR GKS «a
gKe aKS FStdG GKS 61L& aKS RAR® Ly GKAaA&a OFasSsz G4KS A
student, implied that she was having certain problems in her personal life. To me, the woreg:wies.

L ¢l a&a 2dzad FO1y26ftSRIAYT || aAiiddz A2y &AKS KIFIR YSyi
remained at an impasse where she was upset with me without my knowing why. More importantly in

terms of structural issues that impact students, becaus® shd dzLJLJX A SR G KS ao6SOl dzaSxz¢
Y2NB O2yalOAizdza 2F K2g L dzasS (GKS @g2NR aAaadzsSéeé 6AGK
how | used the term. Yet, knowing that this could be a general concern for other students who do not

have the confidace to confront their professor, | need to take more care that | am communicating to

them effectively.

Judge Judy gives primacy to facts over feelings. But far too often, students know that in the world

2dzi aA RS WdzRIS WdzRe Qa O2niw\dieNBitR, Yhale, liete®sex@d@, Svéahhy, 8ra 2 F  LJ
part of the social elite have their feelings take primacy in rhetorical situations even if those who are not
privileged have the facts on their side. Why bring up a concern if you know from experiengeuhat
LINEFSaa2N) AayQid 3I2Ay3a G2 (G118 6KIG @2dz FSSt aSNR2

| recently shocked some students when | announced at the beginning of the semester that | was not

sure if some of the grading procedufés the course were still working as well as tlogiginally did and

GKFG L ¢FryGiSR (2 1y2¢ K2¢g (GKS addzRSyida FStdod hysS
worksandt NB & LSOO GKIFG @2dzQNBE 2LISYy (2 | Rl LJibajwe2zy s Y2a
1SSLI KS 3N RA phasisaddad{i Be¥aude &he duéstion wiaS posed at the beginning of

the semester before students had any reason to trust me, | allowed them to post their comments

anonymously. None of them took advantage of this opportunity. Even students who argued for

modjifications signed their names.

9FNI& Ay Y& OFNBSNE L ¢l & GFdAKG GKFIG aFSStAay3da ¢
feelings about situations because those feelings were real to them. The problem with this advice is that

even though the fe@hgs themselves were facts, feelings do not constitute factual evidence. Just
0SOIFdzaS L aFSSt¢ GKIG GKS RSIyQa Fraaradlyid R2SayQ
'Yy F2NIdzy G6Stex Ay G2RI&Qa Y| NkaSdirltieinnber&@F ARSI &3 L
individuals wha regardless of any other evidencensist that whatever they feel must be accepted as
(NHzZIK® 28 tA0S Ay | 62NIR S6KSNB 6FH1S ySsaé Aa RS
places us in an unflattering kg

I still vividly remember when | responded with factual evidence to counter an inaccurate meme. The
LISNAR2Y K2 LRaAGSR GKS YSYS NBLXASR: aLG R2SayQi Y
addzLJLI2 NIISR KA & FSSt Ay 3 aculturgl RitituBlés @rd driftirg Mt Kighér edvdatiot S NX» ¢

31 find that the Pass/Not Yet grading & | advocate elsewhere does not lend itself well for the online courses |
teach. Therefore, the online courses provide a combination of Pass/Not Yet grading and other procedures.
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L 2y0S KIR I &aGdzRSyid 6K2 FAESR I F2N¥YIFf O2YLX F Ay
offered to give her an additional three weeks after the course ended to still complete assignsien

did not submit during the semester. Sfadt that my actions were unfair because she had other plans for

the weeks immediately after the semester ended. Becausdedhewas so unfair, she demanded that

the college provide her with a full refundrfthe course she had failed. Unfortunately, it does not go

without saying that administrators rejected her complaint. Readelgsifle Higher Eand The

Chronicle of Higher Educatiknow of cases where administrators have based decisions solely on

student feelings regardless of the merits of the case.

The student who wanted a refund is an extreme case. A more typical example is the student who felt |

had graded him unfairly when he did not answer the assigned question. My offer to allow him to revise

the two paragraph assignment was insufficient becauséeitéhe earned a higher score and expected

that | give it to him based on hiselingseven though he admitted that his answer was wrong. In

another case, a student filed a complaint becausefsttd made her feel stupid because | told her that |

O2dzf Ry Qi KSfLI KSNI AT &4KS ¢g2dZ RYyQi NBFR (GKS O2dzNES

lf 0K2dAK L 221S 62dzi WdzZRIS WdzReé LINRPOf I AYAy3 (KI G
to be awarethat feelings of our students do matter a great deal because those feelings are generally

based on some time of evidence that they can articulate if we ask them to do so. In my classes, | tell

students that not all opinions/feelings are the same; thatiwade a distinction between educated and
uneducated opinions. The criteria for an educated opinion is whether or not it is based on evidence. If
a2YS2yS Oly FTRR G4KS ao0SOFdzasSé | FGSNI GKS& 0S3IAYy alL
When a student tellsis that they feel something, we cannot really turn ourselves into Judge Judy and

3 @St GKSY R2gyo® 2§ ySSR (2 lFals a2Keé R2 &2dz FSS



50 YRl Y2 ¢F1Ay3 F /flaa

We Woul dnot Have Taken the Course

G2 KIFad gAfft 06S02 Y Sookatcompistied d@n papBr duit seém t@HéaR a hard
GAYS YI1Ay3 GKSANI gte& Ay (GKS g2NI R ¢A0K2dzi
T Julie LythcotHaim$

Former Dean, Stanford University

ety
A
w

In 2015, Tara Shultz and her parents were in the news afteiplaining that four of the graphic novels
in her English class at Crafton Hills College included nudity, sex, violence, torture, and obscenities. Ms.
Schultz characterizes the four noveld KA OK Ay Of dzZRS a I -NiBningPSrsepdiistiadl LIA Q& | ¢

4Lythcottl | A Y& S WdzZ ASo G2 KFEd h@SNLISKFWGEA  $ MinAsBOAIABS 1P TNRY
2015. Excerpted frordow to Be an Adult: Break Free from the Overparenting Trap and Prepare Your Kids for
SuccessHenry Holt, 2015.
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& 3 I NIBWhile reading news reports about Ms. Schultz and her parents, | was especially drawn to a
O2YYSyid GKFG KSNI FFGKSNIJ YIRS G2 NBLRNISNI {FyRNI 9
g2dz Ry Qi KI @S ¢GF 1Sy GKS O2dzNAS®E

GMeg2dz Ry Qi KIF @S GF{1Sy GKS O2dz2NRARS ®¢

¢KS LI dzNIT £ A& LINRPOfSYFGAODP aad { OKdzZ GT A& | &aai
wely . IFNIfSGdiQa 9y3atAaK Hpn O2dzZNES® b2i akKS I yR
the courseinhibits his ability to fulfill his parental responsibility to help his daughter develop into a

mature adult, who has learned the life skills necessary to function successfully and independently in the

adult world. When a parent becomes so immersed MG A NJ OKAf RX L OFyy2i KSf LJ
11Yy2s | Gg2 KSFRSR INre& RSY2Yy FNBY WHLIYy® LG Aa |

<,

3 dz
K

| have had dissatisfied parents who have tried to intercede with me on behalf of their children. Too

often, these studerg are unaware that their parent has contacted me on their behalf. In one instance,

my student was not amused wheseg I & | O0dza SR 2F I OF RSYX® YRA&AK2y Sai:
mother had committed without her knowledge.

hyOSs qI¥RYZI GKSNJI ljhdeyiven hi® sprSaR inadripdete and threatened to pursue

his concerns about my conduct with administrators. Because the Family Educational Rights and Privacy

' OG0 o6COwt! 0 LINPKAOAGSR YS FTNRBY RA&aOdzaaAYiEd KAa azy
thought it was a good idea to criticize the behavior of a professor who had agreed to work with his son;
especially when | could have just issued his son a failing grade. But what most troubled me about the

brief exchange was that the father shouldBav 6 SSy KIF @Ay 3 (KA & RA&AOdzA&AA2Y ¢
professor.

A model of positive parental involvement was exhibited by a mother who sat in the hall outside the
RSIFyQa 2FFAOS 4KAES L YSG 6AGK KSN) Rédmzdc G SNI | yR
NEFHfAT SR GKIG a6S¢ 6SNB y20 KIFIGAy3 | LINBOfSYT (KU
would need to fix it. | am sure that mother coached daughter on how to handle the meeting and was

there to support her. But the mother rightbllowed her daughter to negotiate her own way in the adult

world of which she was now a member. Things worked out well for her daughter.

When | first read the comment by Mr. Schultz, | wondered how ieegvould be taking courses

together. Wouldwe continue to take courses until graduation? Woule accept a job? Wouldre then

deal with employment issues? At what point, | wondered, will Mr. Schultz allow his daughter to function
as an independent woman. Age 25? Age 30? Never?

High school students do not ad to advocate for themselves. They are assigned advocates in addition
to their parents. The transition to college can be extremely disorienting to a student who is now

S{ OKdzt GT O2YYSyid GKIG ar G vyzaild L ¢62dzZLR R2A103 6K S/ (6 A1K|SaY S
Fy@Y2NB® L R2y Qi slyid lyez2yS StasS (2 KI@S (G2 NBIR (KA&
/266838 {GdRSYGS tFNBYGa t NRGSaA iSRG YNOQEL1BNgk PRBICUIIONE b -
ReNA SOSR Ho b2O3SYOSNI HAmMy @ ¢KS OF&asS A& &adzyYI NART SR gSff
DNJ LKA O b 2 @®rary JodrrfalR0-Jalyd2a1®.éRetrieved 23 November 2018.

9 YSNE2Y S {I YRNI} @ G/ NI Fih2y dAEINR Y2 XYS ABNH LIKARGY (lx2 @ $ INS
June 2015.
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expected to advocate for themselves. Unlike in high school where parents are expedtednivolved in

GKSANI OKAf RQa SRdzOF iA2ys 02ftftS3S LINRPTSaaz2NB | NB 7T
the student has signed a release form. This release is even required of dual enrolled high school

students whom have not yet reachele age of 18.

Like the mother who waited in the hall, Mr. Schultz could have coached his daughter on how to navigate
in the adult world instead of treating her like a perpetual infant. Because his daughter was so disturbed
by the novels, Mr. Schultz mighave encouraged her to consider whether or not being an English major
was a good career choice. As an English major, his daughter is going to encounter more novels that
address issues in ways that she will likely find disturbing. Mr. Schultz mighteaisdélped his
daughterinvestigate the inconsistencies of her own thinking as evidenced by her Twitter feed.

Unfortunately, because Ms. Schultz was 20 years old when she publicly complained about her professor
and the graphic novels he assigned, shénged to accept the consequences of her decisions as the

adult she is. Although her father might still infantilize her, the world is going to evaluate her choices as if
they were made by asingularaduly 2 & I a I OKA {-RI ¥A SRI ki sirggufaNadstl & 2
who will reap the results of her decision to place her complaints about her professor in the public
ALKSNE® ¢KNBES @SIFNE FFAGSNI KSNJ O2YLX FAyd o6Fa YIRS
complaint against her professor ihe top search results.

Tara Schultz will never be able to escape her past. The pervasive dissatisfaction that this mayccause

her, to her father, to her professorcould have been avoided had her father better prepared her for

adult decisioAamaking.

l'f K2dAK L Olyy2d4G tS3arftfte drt1 G42 Y& addzRSyidaQ LI
extreme case when a father closed my office door while threatening me, | had no choice but to call the
campus police. Or when a mother wants to talkie about her child, | cite FERPA. But, generally, |

KIgS G2 RSIHE gA0K y20 OSNE §AFROBNA@RSHIINBY GAY I AY
Sometimes, | am able to have discussions with such students about the proper way to approach a
professor. There aretmes K Sy L gAff NBaLRyR G2 F NUzZRS SYIFAf TN
LRAAGAZ2YS L ¢2dd R gNRGSXE odzi Gk a &2dzNJ SYIFAE Aa ¢
the student emails me a polite email, | quickly reward them.

Modeling responsible behavior can also help students. | once posted an email from a student who

complained that | had made an errdAlthough | mentioned why | appreciated how the student

approached me, my main purpose was to let students know that | sometimes miakakes and they

need to be sure to check the online gradebook once | tell them it has been updated. An unintended
consequence was that the next student who approached me with a question about their grade used a

similar style and approach of the studembhom | had complimented.

Instead of increasing my dissatisfaction with bad parenting to the point where it becomes pervasive, |
proactively take steps where | can to provide students with the soft skills they did not learn at’home.

| completed my search on 2 November 2017.
8When | post such emails to the class, | make sure that the student cannot be identified.
9 Many of these steps are found elsewhere in this book.
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Of Horticulture and Horses

During the 1920s, members of the New York
literati would meet for lunch at the Algonquin

2N G¢KS +AOA2dza / ANDEt S3¢
their witty banter. One day, wheDorothy
t I N] SN gla IABSYy (GKS
dzaS Ay | aSyiaSyoS: K
f SFR I K2NIAOdzZ §dz2NBZ 0o
TKAY 1 ®é tFNJISNJI F2dzy R |
ELINBaaAy3a GKS 02yYyz2y

K2NES G2 o1 (&Ml o0 dzi
RNA Y| ®¢
| think of horticulture and horses while

L ‘ meeting my students at School Daze, an

Horticulture aml Horses event that is held each Fall on my campus
that combines enjoyable activities and
information about the types of assistance that the college makes availableto.tBach year, | see
several of my students walk up to the event, sign the attendance sheet and then walk away without
taking advantage of the opportunity with which they had been presented. For them, it was an
opportunity wasted.
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| remember talking to arfistrated colleague who had tried to work with a student who had shown up

for class every day but sat in the back of the room refusing to participate in-gvotpand other class
activities. The student was present without being present. My colleagu@regrare engaging lessons

odzi OF yQi F2NOS aGtdRSydta G2 Sy3al3asSo

Each day after class, | email class notes to students that include a brief summary of the class, URLSs that
were cited during the lesson, a list of participation points, and a description dfdheework. Most

students appreciate these updates. Yet | am amazed at the number of students who will miss class and
then not consult the class notes in order to come prepared for the next class. | can prepare the class
y20iS5a3> o0dzi L Olrefdtiem¥ 2 NOS &aidzRSyida G2

There was one student who emailed me an assignment he should have printed out for class. As a result,
he did not receive credit for being prepared for the class activity that was built around the assignment.
He expressed his appreciation wheoffiered to print out the assignment for him after class and still give
him credit for having done the work on time. After class, he left campus without meeting with me. | can

Il 20St® Yy2g4y a GKS a!f 32y

o > ()

2FTFSNI G2 laarad addRSyidas odzi L Ol yQid F2NOS GKSY

| refer students to our Writing Support Studio, the Learning Assistance Center, academic/personal
counselors, academic coaches, and other contacts. Whenever possible, | walk them to the office where
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they can get the assistance they require. | can make reférral® dzi L OF yQd YIF 1S & dzRSy
service.

Margaret Price, ifMad at School: Rhetorics of Mental Disability and Academiciglifidy argues that we

YySSR (G2 NBOKAY]l GKS A&aadzsS 2F LINBaSyOSo DSaad NI f fex
a4 adzOK Iy | LINA2NAR 3I22RdE . dzi YSNB LIKeaAoOlf LINBa
Fyeg Y2NB (KIy (GKS GSIFOKSNRa LINBaSyOS YSlkhya GKFG
have a physical or mental illness, abad ript af SSLIJE 2NJ a2YSGKAy3 StasS 2y

I have gone into more than one class in which | warn students that if | appear to me less than

stimulated, it is because | am ill. | even remember once when | told my film class that | feared that |

might fall ageep during the movie we were screening and that if | started to snore that they should poke

me. Imagine a student saying such a thing to their professor! But iliness happens to them, too.

This does not mean that physical presence is never a requiref8entetimes presence is important to

the class; for example in a classroom where students are making decisions about what and how things

are being covered. A writing workshop might also require physical presence. In those cases, Price

I ROAEASR SyrISH AL T LS aal NBE O2YLRYySyd 2F GKS Of I a
classes, regular physical presence is necessary for success because of the types of classroom coaching

and interactions we have. Yet, it is rare that physical presencecesseary on any given day. As a result,

in my classes we have an understanding both that presence is important and that life gets in the way.

When life gets in the way, we work to help each other catch up on what is missed.

Once | posted a sign on the damfrmy classroom that | was ill and had to leave campus. | felt bad

because | did not, at that time, have a good way to notify students at the last minute that class was

cancelled. When | returned to the next class, | assumed we would pick up where wadthagtithe day

before | was ill. It turns out that on the day that | cancelled class, students had continued with their
presentations. They were present and prepared and saw no reason that class could not be conducted in

my absence. Instead of cancellitng class, they took down the sign.

¢KS &dddzRSyi(ia ¢oK2 | NB G20Q0A2dzateé o0SAy3a ANNBaLRyaaA
recognize that a student might be pressed by external forces that do not allow them to make the type of
responsible decieins we would prefer. As a colleague reflected in a discussion we were having after a

student plagiarized in their class:

I've been thinking about it. My guess is that it is often fear [by the student]of something that
feels bigger or scarier than getticgught. Fear that they will say it wrong and look stupid if they
use their own words. Fear that they can't get it done in time. Fear of stuff that doesn't have to
do with us at alt too much pressure at work or at home, or fear of missing out on aetviti

with friends or family because of doing homework....I don't know. | could be wrong. But | like to
think most of our students aren't sitting there thinking "I just can't be bothered. And my
instructor is so stupid/silly/ busy/whatever that they won't nce..."

| am sure that some of my students think that | am too stupid, too silly, too busy, or too whatever.
Others deliberately choose a strategy where they will do as little work as possible to complete their
O2dzNBSE2N) @ . dzii 20 KESHE GRO@REYAAE & WBINBELRYWEA A GK
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does not make their irresponsibility so obvious. For example, we know that students are more likely to
cheat the closer they are to the deadline. Instead of certain failure for failing thenassid, they might
cheat instead of asking for an extension (which they might rightly know their professor will not grant).
Students might also choose to cheat because they are embarrassed to ask for help.

To acknowledge that fear can explain why a studaight commit plagiarism is not the same as
excusing the plagiarism. As | tell my history students, just because | understand why a culture we are
studying does a certain thing does not mean that | agree with the actions they are taking.

Sometimes, whenfl gets in the way for our students, we cannot provide the assistance that will make
the student successful. A student who is hospitalized for a mental or physical breakdown might have to
drop the course.

For dedicated faculty members, it is frustratingem students will not or can not take advantage of the
opportunities we offer to them. But we need to remember that our efforts can greatly benefit students.
ale@oS S OFyQil F2NOS addzRSyida (2 R2 Y2NB (KFIy aaiid
PNBE OARS LJ123aA0AfAGASEAD CAdINYyAAKAY3I LIRAaaAo0OAf AGASAE A2
lightyt S@SY 6KSy a2YS adGdzRSyida R2y QG aSSy gAattAy3a G2
RSALI ANI AT ¢S NBYSYOo S NIdokeinpartgitishgt netezsardly the dadeRiaty G & O
GKSe OlFlyQi 6S 020KSNBR 2NJ KAyl 6S | NB &aiddzRLIAR 2N
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It Doesn't Matter Does It?

After someone posted a meme Facebook,
one of his friends commented that it was
obviously photoshopped. The original poste
NBLI ASRZ aLU R2SayQi
| generally do not engage in such discussio
odzi L O2dzZ Rydid KSf LJ
matters a great deal if somethg is
photoshopped and then passed on as a rea
AYF3SdéE ¢KS 2NRAIAYL €
point the poster [creator of the meme] made
gra ¢Sttt YIRS Ay Ye@
6SNE ¢l NB GKIG Ad

| was horrified. How is it possible for
someone to justify falsifying evidence
because the resulting meme agreed with his
political point of view? And how could he
describe using photoshop to make a
adzoaidl yiaodS OKIy3aS
This attitude is entering the college GLT , 2dz ! NB D2Ay3d ¢2
classroom at an increas pace. In an

extreme case, | have twice had students falsify email chains that they then submitted as evidence as to
why | should change their grades. Both the students filed complaints against me. One of the students
went so far as to argue that falgihg an email chain was not academically dishonest because it did not
directly relate to the assignment; an argument that was initially deemed to have merit.

Our students live in a country where the White House has no qualms about releasing a modéa@d vi

G2 2dzadATe dGF1Ay3 gl & [/ bb NBHHIISSHINWKElyan@2 a4 G Qa

/| 2yél @& NBLXASR (2 ONAGAOAAY 2F G(GKAA&A RS®henAz2y o0& O
people at the highest levels of government cerwith impunity, why should we be surprised if some of

our students follow their lead?

| 26 SOSNE Y24l 2F (GKS daRAaAK2YySadeéd L SyO2dzyiSNJ AY
NEBFRAYIT y2G FNRBY Ly Aydsyd (Z tRENSMAS @ F. SGiladesE sa
realize that they are citing sources that are not valid. They are passing on the inaccurate information in

good faith. Students lack foundational knowledge prior to taking our introductory courses because it is

PHarwSf f = 5NB g P G2 KAGS 1 2d2aS {KINBa 52002NBRTheARS2 (2 {
Washington Post 8 November 2018. Retrieved 24 November 2018.

Hal NIAYST = 5ARA® ayStteryysS /2ygl e al @&BCWeWS2! O2adGl OA
November 2018. Retrieved 24 November 2018.
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the foundatianal knowledge that they are learning in our courses. If they were experts at understanding
validity of sources or other foundational knowledge they would not need to take our introductory
courses.

As faculty members we need to help students develop tlitecal thinking skills necessary to understand
what makes a credible source. The first step in doing this is to require broad based reading before
students begin writing.

Once students have an area that interests them, | have them do library reseanghbo®ks with the

help of librarians to gather information. | then scaffold the class so that they consult quality Internet

sites, journal articles, Google books, newspaper articles, YouTube or other videos, and sources not
written in English. | providetep-by-step directions to students on how to find resources in each of
GKSaS INBFad YR RSTAYS GSN¥a&a adzOK Fa aljdzr t Ade oé
papers, they have already consulted between 30 and 50 sources. As sucrahess likely to be

fooled by false claims.

In addition to broad based reading, in order to best help students, we also need to move away from the
common academic pedagogy of just defining quality sources which are safe for students to cite. For
example instead of teaching students to avoid .com websites or to look for articles from credible
authors or sources, we need to put more focus on analyzing content.

We need to teach students fachecking skills such as asking them to determine what evideiice

anyrt is cited by the author (if they even know who the author of the piece is). Are the sources biased or
credible themselves? A lack of citations does not necessarily mean that an article does not have merit,

but do they know enough about thepic to judge if the author is being accurate? If not, they need to
GSNRATFE |aaSNIA2ya o0& FTAYRAY3I (KS R20dzySyidldAazy GK

If students are in their early stages of research or if they are citing articles in@searchclass that

does not involve broad based reading, we can ask students to conduct Internet searches on the topic to
discover whether or not what is written is consistent with what else is being published. Searches should
also be made to check accuracy obtations; especially to determine whether or not the quoted

material is made up or taken out of context.

| teach students how to do Google image searches which they can use to determine whether or not the
photographs show what they are reputed to show drether or not they have had their meaning

changed by cropping the image. Especially if the image is clearly deceitful, students need to be
cautioned that the article itself might not be credible. Even if there is a stock image used, accuracy is
important. | once read an article where the author was being critical of the institution where | teach. To
illustrate the article there was an image of a large lecture hall. Our maximum class size is 31.

Especially for contemporary topics, students should be eragen to check websites that specialize in
fact checking. Websites like Snopes, Politifacts, and Truth or Fiction lay out their evidence so that the
reader can judge the work of the fact checker. Teaching fact checking skills has become even more
important than recognizing credible sources.

The lack of knowledge that many students have when it comes to verifying truth and relying on credible
evidence can lead to a pervasive dissatisfaction and dread of entering the classroom. Instead of falling
intoapit2¥ 3t 22Y 06SO0ldzaS addzRSyida R2y Qi 1y2¢6 6KIG S
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the reality of their ignorance and to teach them the skills they need to be successful. Maybe they
should have learned those skills before entering our classroodeii = |a (GKS 2f R Al @Ay 3
0SIFOK GKS aidRSyida ¢S KI@GST y2G GKS aitdRRSyia ¢S ¢

L dzaS GKS 62NR GA3Iy2NryOSé o0SO0FdzasS t1FGSNIAYy GKS 06221
be ignorant of something is not a pejorative term.
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Tips and Tricks #01

Everyday Tips and Tricks for Avoiding Pervasive Dissatisfaction

In twelve step programs, there issaying that insanity is doing the same things over and over again and
expecting different results. Sometimes, the move away from pervasive dissatisfaction is to try a
different approach that might change situations that lead to our dissatisfaction.

Teachsyllabus on second day instead of the first.

Do something substantive on the first day.

When teaching syllabus, teach how to read syllabi in general, not just your own.

Offer varieties of methods for participation.

Provide class notes or other emsilmmaries of the class.

LyOf dzRS I+ aSOGA2Yy OFfftSR GC2NIKO2YAy3I¢E GKIFG | f
wSI OK 2dzi (G2 &aGdzRSyid&a 6K2 FNB SEKAOAGAY3I aANNB
health, transportation, or other issues areet root cause of the behavior. Students do not

always communicate those issues with us without some prompting.
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52 y20 ljdzAOlfe 2dzyl) 12 GKS 02y Ofdzaizy GKIFG aidd
systemic or personal issues are actually interfedarging them to make the best choices they
can under the circumstances.
Discreetly talk to the student before or after class or during break to see if everything is alright
with them.
Include a section in the syllabus about what to do when life getsamy.
{GFGS Ay Oflaa 0GKFG addzRSyidta akKz2dZ R ail e2dz |jd
yagSND ¢Sttt GKSY @2dz tA1Ste ¢2yQix odzi &2dz |
Mention college services such a food pantries, learning support servicefficaess for
FOO2YY2RI(A2yas YSyillftzs KSIfGKZ 2NJ gSGSNIyQa
" Whenever possible, walk with students to support offices.
52y Qi 3ISG dz2lJaSi AT @2dz KF@S G2 GSIOK K2¢g (G2 R?2
know. Getting upset changes nothingeaching the skills makes your life easier.
While sometimes appropriate behind closed doors, venting is a dangerous luxury that can lead
to increased dissatisfaction without facilitating change.
As faculty members, we need to accept that there is a mito what we can do to assist any
particular student.
We need to recognize that our pedagogical choices can contribute to student difficulties.
Realize that even if something works for you that it might not work for everyone.

¢SIFOK aiN)}GSHASaasKASES R2y@@dz 2N GKI G @2dz Rz
y 2 KSy @2dz 0SIFOK (K2a$S aaGNIdiS3aasSasz tSaG ad
you, but that they do work for some people
Ask yourself if a specific rule or requirement is really necessary.
Ask students if a spedaifrule or requirement makes sense.
Yy LT Al R2SayQi @&2dz YAIKG RAAO2OSNI GKIFG G
change.
Yy LT Al R2SayQi @&2dz YAIKG RAAO2GSNI GKI G @&:;

that students realize that you are not just beindpiarary.
Adopt that attitude that students need to do equivalent work; not identical work.
Provide choices for meeting course competencies.
Prepare students for adult decision making.
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The Eagle Earned Demerits: An Educatiéiiatory

Providing a Flexible Classroom

Introduction

In 1898, theJournal of EducationJdzo f A a KSR a!'y 9RdzOF GA2yFf ! ffS32NPRE
the pseudonym Aesop, JrIn his allegory, Dolber is righty critical of esieefits-all testing methods

GKFG FTNB adAatft o0SAy3a dzaSR G2RIéd 52f0SFNRa Sk3fsS
GNBS 06SOlIdzaS KS RAR y20 F002YLX AaK GKS GFral Ay GK
duck was required to learnto runKTS NBadz 0 ¢l a OGKFd adKS GAYS GF 1Sy
prescribed rate had so hindered him from swimming that he was scarcely able to swim at the prescribed

NI GSde

Too often, we become so caught up in the rules that we miss the essencabiwethope to

accomplish. If the goal is getting to the top of the tree, does it make any difference if the student flies or
climbs as long as they accomplish the goal? Good pedagogy is not finding the single best practice to
enforce on all students. It esigning pedagogies that lead to student success.

B Saz2LJr WNXyla! v FoBdadNeid@tion/ol. 1. Is. 14 (12 October 1898). 235. An essay
O2yOSNYyAy3I (GKS RS@GSt2LIYSyd 2F FyAYlFf FttS32NRASa Ay SRadz
Its Ability to Climb a Tree, It Will Live Its Whole Li§ f A S@A y 3 (i Ruoié IntestigatodNd. Adtedzeii 28 ® £
November 2018.
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I am not arguing that there are no skills that everyone in a class needs to learn. But if students must do
something in a certain way, we must be very clear on why the required process is important. For
eEl YL ST GKSNB Aa | O2NNBOG st e G2 6NAGS Fy | dziK2N
GNRYy3 Ay !'t! gKAOK NBIldANBE d. SNHX {d[ ®¢ LF I &0Gdz
correct way to get to the top of the tree for theirstipline is a type of proper documentation that they

likely will not learn in their English writing classes. When | teach formatting, | tell students about the

time | had a manuscript rejected because | used the wrong formatting. | pose the rhetoristibgue

G{K2dzZ R Iy SRAG2NI GNHzAG Y& NBaSINOK AT L gla (22
LJzo f AOIF A2y O2NNBOGKE t NPLISN) R20dzyYSyidGlaGdAz2y +a RST
the tree.

Inmy classes, lrequire RISy 1a (2 LIzZNOKIF &S -printeddapst Stusleny@BsE NJ 6 A 1 K 0
F2tft 29 (GKSaS RANBOGAZ2Yya 2N L 62yQd 3INIRS GKSANI 0A
with the rationale for this requirement and hope that they understand that Irerhsimply being

arbitrary because they have no choice other than to do what | say. But, for most of what we do in the
classroom, such rigidity is not required.

When we require that our students make certain purchases, we must remain conscious of tizeaiina

reality faced by our students. We know that 67% of community college students work while in college
with 32% working 35+ hours per week. Many attend schooliaut because they cannot afford full

time tuition and books. Requiring a specific typéimider and specific tabs is a big potential burden for
students. | feel comfortable with this requirement, however, because at my particular institution, our
college bookstore can supply students with the binder/tabs for less than $10. Furthermorery luseve

formal textbooks in my on campus classes. On those rare occasions when | do require a trade book, | set
a maximum price of $28,but they are generally in the $9.6K18.00 price range.

As professors, we need to be conscientious of any financiakies placed on our students. Students
FNBljdsSyidfte R2 y20 KI@®S GKS RAaLRAaAlIO6fS AyO2YS F2NJ
tuition. For many students, this extra includes the costs of textbooks and lunch.

| have stopped requiring students dress professionally for class presentations, in part, because

students frequently do not have dress clothes to wear. And they do not have the means to purchase

new clothes for one day of class. In the past, | have purchased clothes for studentgshsiniot a

viable solution because to get my assistance, students would need to go through the often humiliating,
classo SR 2dziAy3 2F (dKSvyaStgSa G2 Sttt vYS GKFG GKS@

What if a student's anxiety prevents them ifinctelling us what they need? Or if their family and/or
culture prohibits asking for help in that way? What would happen differently in a curriculum that
doesn't require such outing in order to pass? As | have grappled with these questions, | have come to
another one that is even more disturbing to me. How many of my former students skipped their
presentation rather than admit that they could not meet the clothing requirement?

¥ The one time | exceeded my $25 limit was when | taught a book that retailed for $28. | wrote to the author, a
friend of mine, that the extra $3.00 better be worth it. Theplied that it was currently selling on Amazon for
$18.00.
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In this chapter, | am going to begin with the myth that, to have a flexiblerolass the professor needs
to hide their political and spiritual beliefs. | will argue that there is a difference between using our
backgrounds as individuals to influence the work we bring to the classroom and proselytizing. For
students to know those bagkounds is not the same as proselytizing to students.

L ¢gAff O2ylGAydzsS GKS OKILIISNI 6& o6dzAif RAy3a 2y 52foS|
essay about extending the classroom into our offices.
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TheAmerican Caravan

Political Transparency in the Classroom

Too many years ago to remember the source, | read an article by a political science professor who was
proud of the fact that, at the end of the semester, his students were unaware pbhigal views. |
NEBYSYOSNI GKAYTAY3AZT al 2¢ al Roé

As someone who has been involved in politics since he was in seventh grade, | have many stories to tell
about campaigning for various candidates, working for a Member of Congress and a State Senator,
managig millage elections, and being on the ballot myself. If | taught political science, it would be a
shame if | could not share these experiences with students because doing so would allow them to know
my political views.

Arguably, the safest approach migle to take the position of the political science professor and not
mention our political views in class. However, even such a seemingly safe approach is doomed to failure.
Simply assigning a reading or selecting a topic for discussion might be viewedeatimdvour personal
positions. For example, a student once complained that | was trying to force my religious views onto the
class because | taught a lesson on Muhammad Igbal who was the intellectual founder of Pakistan. Even
after being informed that Im not a Muslim, the student persisted in their complaint that | was

promoting my religion.

A less extreme case where an assignment can take on political meaning is when Irsoneesion
(2009), a short film about a Mexicdrorn boy attending a school wheteachers are forbidden to speak
{LI yAaK G2 GKSANI addzRSydao ! FGSNI 52yt R ¢NHzYLIQa
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jumped to the incorrect conclusion that the film concerns the Deferred Action on Childhood Arrivals
(DACA)andthdt 'Y aK2gAy3a Al (2 RG20FGS F3IFrAyald t NBaAR:
d0dzRSyia O2dzZ R KI@S |&dadzySR KFd L ogFa AONBSyAy3
immigration in general and specifically about his sending troops to thied)8tates/Mexican border in

response to the Central American migrant caravan which was heading toward America. In 2019,

students could assume that | was screening the film in opposition to keeping children in detention

camps.

Immersiorwas not written alout DACA, which did not begin accepting applicants until five years after

the film was released. Nor does it have anything specifically to do with the migrant caravan or the issue

2T RSGSyidAaAzy OSyidSNB 2N (4KS t NBa,im&lyolb&award of tiieh 3 NI (i A
lens through which students might view the film.

So what, then, is the solution? While there is not, unfortunately, an easy answer to this question,
transparency has generally worked for me.

From the beginning of the semester, | exptaind often repeat G K I (i  Kir2 Bérg Might care

passionately about your political viewr.. SNH R2Say Qi 3IABS | RIFEYyodé . SO c
swearing in the classroom, the mild profanity adds to the imp#&the statement which | follow up with

specific examples. Sometimes, | tell the story of a former student who advocated that homosexuality is
AAYTFdzZ © L SELXIAY (GKIFIG L RA&FINBSR 6AGK GKS &iddzRS
reading scripturg or any text in its sociehistorical context. The student took a more literal approach

to scripture. His approach is valid and he earned a 4.0 in a class in which he argued that his professor

was going to Hell.

This does not mean that all point$ view have equal merit in my classroom. In my classroom, we

distinguish between educated and uneducated opinions. For example, | once upset a student by asking

him to provide evidence to support his argument during a class discussion. His responkatvashad

' NAIKG 2 KAA 2LAYA2Yyad a2KAES GKIFIG Aa GNHSzZé L
decided to drop the course.

Ly GKAa OlFasSsz (GKS A&aadzsS gla yz2id GKS addzRSydQa LRt
a2 dzi KAa @OASgad ¢KS aiddzRSyd tOhdzirdvided évidsdoeS | N SR |y
regardless of his personal politics.

During the 2010 election, | became the darling of the young Republicans on our campus because |

actively promoted many of their@Sy 64> SaLISOAFft& | aLSF{SNRa aSNRS:
gubernatorial candidates to campus. Although | would not have voted for any of these candidates, |

thought it was great that our students would be able to interact with the people ingqfor governor,

one of whom was eventually elected. That same year, | served as the faculty chaperone for a Republican
Fdzy RNIF AaSNJ) G2 KSEfLI L& F2NJGKS Oz2ada 2F GKAA aSNR
surprised to see Dr. Bergah up.

Sharing political views in the 2020 classroom is much more dicey than it was in 2010. Reaching across

the aisle is viewed with disdain by core voters who demonize those who disagree with them. When |

used my letter writing for Vote Forward as paftalesson during the 2018 campaign, | ran the risk of

someone claiming that | was being partisan with this example. Yet, as part of the lesson, | explained how
students could become involved in such Get Out the Vote efforts regardless of their paléiziaigy.
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Because | am transparent about my political views, use examples that are relevant to the classroom, am
NEALISOGTFdA 2F (GKS @ASga 2F 20KSNARZI yR (GNMYzZ & aGaR2y
been able to successfully walk the evernoaring path we find ourselves in concerning politics in the

classroom. This allows me more flexibility in the classroom than if | were to follow the lead of the

LRt AGAOFE &AO0ASYOS LINRPFTSaaz2Nl gK2 ¢g2yQi t£SG KAa OAS
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Teaching from an Ethical
Foundation is Not
Proselytizing

One of the potential criticisms of
advocating that professors approach
their classes from a strong ethical
foundation is that someone could
assume that teaching from an ethical
foundation leads to proselytizing.
However, there are significant
differences between adopting a mora
compass based on an ethical
foundation, teaching about an ethical
foundation, and proselytizing the
tenets of an ethical foundation. Offering Dhamma

Having a moral compasassists us in

making appropriate classroom decisions based on positive values that promote student success. For
example, an administrator once recommended that | be less flexible in my classroom. My class would be
improved, the administrator essentialiyrgued, if | did not make accommodations to students who

needed extra time to do successful projects. The administrator also recommended that | should provide
fewer choices for students to complete their coursework. These suggestions went so far against my
ethical foundation that my moral compass directed me to not follow misguided advice that would hurt
students.

Because my ethical foundation is studex@ntered, | find that listening to students improves my
teaching. One simple example involves reportimgthe participation points which students earn by
adz00SaaFfdzZ te O2YLX SiAy3a 62Nl aKSSGasx K2YSg2N]lZ | yR
binder, which | grade at the end of each semester. Participation points are listed in the daily téesk no
email to students and, at the end of each semester, | provide students with a sheet listing all of the
documents for which points were earned and how those documents should be organized in the
AGdzRSEY Qa4 6AYRSND

At the end of one semester, a studemromented that it would have been easier if | distributed the
participation points list more often throughout the semester. Other students agreed. Based on the
ethical foundation in which my pedagogy is rooted, it was easy for me to make the decisionrto beg
distributing participation points sheets more frequently.

Although my ethical foundation is rooted in the Buddha Dhamma, my pedagogical decisions do not

promote Buddhism. They are the types of decisions that have compassion toward other sentient beings

as the basis for my decision making; a type of compassion that is found in a variety of religious, secular,

and personal ethical codes. A Christian colleague can obtain the same results from an ethical foundation
GKFG AyOfdzRSa a2 KIS SIZESING (B 220F R28 TR2NB (SKSNE G2KNJ a A a G S
key concept without promoting that their students adopt Christianity.
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But what is the difference between rooting our pedagogy in an ethical foundation and crossing the line

into proselytizing?& | f 1 & . dzZRRKAaAGEZ 2yS 2F GKS TAQGS o6laro L
dzy RSNI I 1S GKS LINBOSLII (2 NBFNIAY FNRBRY AYG2EAOI GAY
been a teetotaler for many more years than most of my student&tmen alive and think that alcohol

and other noamedical drug use is harmful to individuals because it takes us away from mindfulness.

99Sy (K2dzZa3K L FAYR Yé addRSyidQa | fO2K2ft | yR RNJzZ3
not to try to awnvince my students not to drink. As a professor, | can be concerned if a drunk student is
disrupting class or | might refer a student who is exhibiting signs of addiction to counseling, but it is not

my place to preach to students about their personalicke concerning alcohol use.

When instructing about Buddhism, it is perfectly acceptable for me to teach students about the five
precepts and to explain the theological justification for refraining from intoxicating drinks. But teaching
about Buddhism isat the same as trying to convince students to be Buddhists. In the same way, | can
teach students about cannibalism without advocating that they eat each other.

There is a difference between being a teetotaler and a prohibitionist. The teetotaler chootsts n
drink. The prohibitionist preaches that you should not drink either. By having an ethical foundation from
which to guide our pedagogy, we are teetotalers; not prohibitionists.
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Enforcing a Foolish
Consistency

The last time | tried to become a day sponsor
for National Public Radio, | was unable to do

so. This was more than 10 years ago and, at the
time, | was using a hyphenated last name. The
problem was that my hyphenated last name
was too long to fit on the fon. | was therefore
unable to make a $360 contribution to public
radio; a contribution that | would likely still be
renewing even though my last name is no
longer hyphenated.

lf 0 K2dAK wlfLK 2fR2 9YSNE2Y Aa 2 FidthehobgoblinSfR T2 NJ K
fAGGES YAYRaAZé KS RAR y20 FOlddzatte O2yRSYy O2yaia
Gl F22fA&4K O2yaraisSyodoe Aa GKS Kz2o3d20fAy 2F tAGGE S
RADAYSadé

Because | Can

It might havebeen reasonable for my local public radio station to want a certain consistency, but it was
their desire for a type of foolish consistency that Emerson would condemn that caused them to lose my
donation; a donation | gave to another organization. | am sha¢, had he wanted to, the individual at

my public radio station could have written my name in the margin or back of the form so that | could
have made my donation.

One of the things that most students like about my classes is that flexibility isrbaitny syllabi as are
alternative methods that students can use to complete projects. We practice the concept of equivalent
but not identical work.

For example, if students miss class or plan to miss class, | ask that they complete a Time and Attendance
Report. The purpose of the form is to encourage students to work with me in a timely fashion so that

their absence does not cause them to fall behind in the course. In order to best assist students, there
needs to be a consistency in the information | amvided: date of absence, reason for absence,
arrangements they have already made to make up work, and whether they need a referral. Consistency
also requires that I receive this information in a timely fashion. However, consistency does not require
that I receive this information on the form | provide. Many students submit the information via an e

mail message or they schedule an appointment with'fne.

Sometimes, the foolish consistency is imposed by administrative fiat and we must be creative to work
around it. For example, at my college, we cannot schedule due dates in distance learning courses for
days the college is closed. For valid pedagogical reasons, | want to keep Monday as the due date for

B Y2NB RSGFAESR Fo62dzi K2¢g GKS ¢AYS FyR ! GGSYRFYyOS NBLX
P'dGSYyRIFyOS I yR { (HRSSACYajefalllIRugustRG13.t A (& d¢
http://www.ste venlberg.info/blog/a104/
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assignments even if we are observing Memorial Day or élege is closed on some other Monday. To
avoid foolish consistency | follow a two step process. First, | make the due date for assignments as the
day before Memorial Day. College administrators are satisfied because | have met the letter of the law.
Then,l add a caveat in which | automatically give students a 24 hour extension. Essentially, | make the
assignment due on Monday.

As faculty members, it is important for us to balance the need for consistency without falling into a habit
of enforcing a foolis consistency. | would never tell a student who emailed me all the necessary
information concerning their absence that | could not help them because they had not reproduced the
Time and Attendance Form found in their syllabus. We need to find a middleowayrk with our

students to help ensure their success. We need to consider the essence of our policies and procedures
and lessons.

| remember a conversation | had with some students during final conferences. A student mentioned that
his girlfriend had bee in the hospital after having had emergency surgery the previous week; a detail |
already knew because he had missed one day of class to be with her.

a® ailddzRSyid NBLRNISR GKIG 2yS 2F KAa IFANI FNASYRQA
the scheduled day even though she might still be in the hospital. If she did not take the exam, she would

fail the course. The policy in his syllabus was no rugkexams and he was sticking with his policy

because he needed to be consistent. There wamitdle way for him to deal with the unexpected

situation of emergency surgery. Fortunately, while her other two professors were going to hold her to

the same standards as other students, they recognized that the circumstances demanded that
modifications vere needed in course policy.

After he completed his story, other students shared stories of foolish consistencies that they had
experienced. None were as dramatic as that of their girlfriend in the hospital, but they all exemplified
behavior that did noteflect well on our profession.

Although | might never donate to my public radio station, students will be better served if we do not set
aside good pedagogy for foolish consistencies.
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When Life Gets in the Way

After workingwith students in the library, | returned to my office and read the followingadl:
Dear Dr. Berg:
| left class early today. Life got in the way.
[student name redacted]

| realize that outside the context of the culture established in my classroom,dzZBRE y § Q& SYIF At YA
appear to be rude. Yet, | frequently have students inform me that they missed class or plan to miss class
because life has gotten in the way. Some provide me with an explanation but | have no requirement that

they do so. In order to aisd them in making up the work they missed, all | require is that they inform

me that life has gotten in the way.

| realize that some critics of my approach might argue that | am not preparing students for the real
g2NI R 0SOldza S af bthbacce@abléreason fofinksSinggvorie Ewouldacounter that
the contract under which | am employed at my institution allows me to take daysath payt when

life gets in my way.
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Sometimes, such as when | take a sick or bereavement day, | do need/idepttoe college with an

explanation for my absence. But | am not required to provide any explanation when | take a personal
odzaiySaa RIFed LF L OFy aidAaft oS LIAR 2y RIe&a ¢KSy
give assistance to studenigho miss class when life gets in the way for them?

L LY I 6FNB GKIFIG GKS atA¥TS 38Ga Ay GKS gl é&¢ SELIX LY
take. Not surprisingly, it is my experience that irresponsible students rarely contact me scahat |

assist them to make up missed coursework.

2 KAfTS SRAGAY3 GKAA Saaleéex L G221 | oNBF1 (G2 Ay¥F2N
my symptoms had not improved and | had taken a sick day, no one from the college was going to

investigae to see if | was really ill. They would have believed me, processed the paperwork, and made

sure that | was paid while being home sick.

However, neither students nor | get unlimited opportunities to be absent without explanation. Although

I have enoughisk days to cite illness as the reason for missing class every day for an entire week, were |
to try to do so, the college would ask for more documentation concerning my illness than they would if |
took an individual sick day. In a similar way, | teltletits that | do not make inquiries if life only gets in

their way once or twice. But, if there is a pattern of life getting in the way, | will ask them for details. My
purpose, | explain, is to allow me to make referrals so they can get the assistance#telpo take care

of their life issues.

A final concern | can see critics making is that students could use life gets in the way to miss class for
frivolous reasons such as going on a vacation. While | may not approve of students missing class for
vacations or for many other reasons they choose to be absent, | realize that the college might not
approve of how | use a personal business day. If, for example, | am not ill but still wanted to miss class so
that | could spend time relaxing with my lititkngs, | am sure that the college would not approve of my
decision. Yet, they would have no choice but to approve my request to take a personal business day.

Because a student will take their vacation whether | approve or not, | would prefer that theyetell

they will be missing class so that | can help insure that their decision has as few negative consequences
for them as possible. Especially because of the classroom culture | have created, | can engage a student
in a blunt conversation about their podecisions for missing class. Such conversations are easier to

have if | am simultaneously helping them make up the missed work.

Life gets in the way for all of us. Therefore, | want to make sure that my classroom culture supports
students wha like mer mustsometimes be absent.
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Faculty Office
as Food Pantry

At the beginning of each new
semester, | finish my syllabi and print
class handouts; the types of activities
one would expect from a professor
who wanted to be prepared fahe
new semester. However, | also restod
the freezer in my office refrigerator
with microwavable meals which | will
not eat and make sure | had enough
apples and bananas to last the week.
Snack foods that | buy at the dollar
store or that my husband fis in the
discount bins in the local grocery
market are replenished.

Food Distribution

Since | have had my own office, making it a welcoming environment has been important to me. It has
original art on the walls and sculptures on the shelves. There are plants insideitieeanftl a large

terrarium outside my door. Sharing food was a foundation of my Polish Catholic upbringing, but having

an abundance of food in my office has become an increasingly important part of my pedagogy.

I O02dzLX S 2F &SI NB YR A2 HEAdHSSlY FOER ala S®3I Nd26 LIA Of
student left, | realized that they had not simply picked up a snack, they had picked up their lunch. It then
occurred to me that this was not the only student who periodically counted on me for memted

food.

Even though my husband includes extra food for me to share with students when he packs my lunch
each morning, the next time | went to the supermarket after the grab and go, | brought the frozen meals
to insure that there would always be food tvand for students. A week later, when the first student ate
one of the microwaved meals, | realized that it was likely their only hot meal of the day.

Most of the students with whom | share food do not experience food insecurity, but some of them do.
Andbecause there is no way to identify students with food insecurity, | let everyone know about my

Kdzaol yRQA &dzvyyYeé fdzyOKS&a |yR atreée KS LI Ol1a Syz2dzakKk 7
that | always have food in my office.

I know that | speakom a privileged position when | write about the office food pantry. | am difak

tenured professor with his own office who has enough income to purchase extra food. | am aware that

adjunct faculty frequently do not have offices and their salariessarch that they might be visiting food

pantries themselves. Furthermore, | am not arguing that faculty members should provide food for

students. | am suggesting that those of us who have that ability might consider what we can do on an
individual level.

z

al TAy3a 2ySQa 2FFAOS Ayid2 | YAYA F22R LI YyOUNBZ G @
encourages students to visit. But for students who are food insecure, having food in my office allows me
to provide physical sustenance as well as intellectuaigtition.
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Since January 2019, | have expanded what | do in my office into the bay outside my office where | had
previously established a Little Free Library. Students can now get food there: single serving meals,
energy bars, fresh fruit, and other snackscolleague donated a microwave. Colleagues and students
drop off food to share.

Although the office as food pantry is helpful, there are things that professors can't provide that prevent
students from being able to commit all they want to to their wdfkr example, structural constraints

and oppressions prevent students from getting what they need. We don't have sufficient health care in
this country. Our students have explicit roadblocks to getting insurance. Even if students have insurance,
it is unlkely as good as the insurance full time faculty enjoy. Adjunct faculty rarely have insurance as

part of their college compensation packages. Public transportation is often not available or accessible
(either physically or financially). This is especiallg in more rural areas as well as areas where
gentrification has forced many students of color with low income to live.

While doing all we can to assist our students, faculty members need to realize that much of what our
students face is out of their cortl. But that does not mean that we are exempt from doing what we
can to provide flexibility to assist them.
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Everyday Tips and Tricks for
Providing a Flexible
Classroom

Moving to a flexible classroom is not
something b jump into. Otherwise, we can
become overwhelmed by the changes.
Instead, providing flexibility is a gradual
process that should be taken a step at a timg
For example, moving away from formal JE
textbooks was a gradual process that | couldss
not have accompied in a single semester. [
To revise all of the courses | teach in two
departments would have resulted in chaos.
Even though | began the process before the
were so many Open Educational Resources
available, it is not feasible to switch to all new—
OER tetbook in a single semester unless yot
only have one prep.

Tricks and Tips #02

Openly address political issues.

Share your expertise even if it shows your politics.

Be aware of how students will read politics into our class assignments.

Make clear and repeat often your versignf G KS YI yiN} a2 KAfS aNX¥» . SNH
LI adA2ylFGSte Fo2dzi @2dzNJ LREAGAOFE @GASsas 5N
Cite examples of students who passed your course even though they disagreed with your

politics or position on an issue.

Betransparent about your views.

Remind students that not all opinions are equally valid. Make the distinction between opinions

that are supported with evidence and those that are not.

Realize that the cost of textbooks can be a barrier for students

Adopt Ope Educational Resources

Help develop a departmental textbook and make it available online

Whenever possible, adopt a trade book instead of a textbook.

Consider if you even need a textbook for the course. Is there a cheaper way to present the
material?

Puta copy of your textbook on reserve in the library.

Realize that other requirements can be barriers

Do students really need to wear business attire? Falass presentations, do students really

need to wear business attire?

Do students really need to bwyspecific type of binder or notebook or some other supply

Genuinely integrate student feedback into your teaching

[ AaGSy F2N) OFadzt aidlaSySyda adzOK Fazx aLd ¢2dz
semester.

Provide formal opportunities for feeditrk
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Adopt the concept that students should do equivalent but not necessarily identical work.
* Ask students how they want to be graded or what types of assignments do they want to
do
t NEGARS 2LIJiA2yay a, 2dz OFy &KI NBS &@&2yiNJ (i Ay22ypdi £
Allow students to modify assignments.
Yy You can reject proposed changes that would not meet course competencies or
skills embedded into the assignment.

Teach from an ethical foundation that supports student achievement.

Remember that life gets the way.

Make referrals

You do not need to approve of student choices in order to support them academically.

If you have an office, have snacks to encourage students to visit.

Use creativity to get around foolish consistencies.
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Learning as Collaborative Equals

Introduction

To illustrate this chapter witkorror
Storymight seem like an unusual
choice. A gothic image that includes
a man who has flayed himself
arguably does not seem appropriate
to highlight a discussion on
collaborative learning. Yetjorror
Storyshows what can be
accomplished when learning is a
collaloration among equals.

During a presentation about gothic
influences, a student asked us to
complete an exercise to help us
better understand the concepts he
wanted to address. The class was excited to pull out crayons and markers to begin their skeweaig.
so thrilled with the work | was doing that | used my sketch as the drafidoror Story The

photomontage now hangs in my office and | enjoy discussing the collaboration with current students.

Horror Narrative: A Studesitaculty Collaboration

LF GKSNB Aa | yeé aK2 Nh®rhties any colfedgBeds andl pedrs, & is tHaRsd ghang
of them come to us having been battered by the structural inequities of the world and the education
system. Some of this is due to their seeimnomic status or family situations. Since joining #eufty

at my current college 20 years ago, | have witnessed the demographic shift of our student body
becoming both more ethnically diverse and also poorer. | need to note that this is a correlation without
causation. We do not have a poorer student boeégduse we have a higher percentage of mdnte
students. Our student body is poorer because of a decline in the job market and the lingering effects of
the economic decline of 2008 and following.

Furthermore, almost all of our students are products okducation system that relies too heavily on

high stakes testing than it does on promoting creativity. Others live with the stigma and structural
barriers associated with being defined as developmental, remedial, disabled, or some other trait. As we
establsh a classrooms of collaborative equals, we need to simultaneously introduce a spirit of loving
kindness into our approach to students.

[ 20AYy 3 YAYRYSa aPhilid whicki§thef I eZbfrieadship bétweentrequals. Professors
practicing loing kindness view their students as colleagues and learning as a collaboration. Viewing
students as friends is a line that ought not be crossed, but the metaphor of friendship is a good one
when considering classroom interactions. Friendship takes antmees of time. It also connotes a
mutual respect.
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In this chapter, | begin with a theoretical essay concerning reaching out to students with loving kindness.
I then deal with the need to help students rediscover that they are valuable in their own sgin give

them choices and rebuilt their trust. The chapter ends with a reflection that argues that classrooms work
best when we realize that all of our studentas well as ourselvesare developmental.
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Alf you are without
power and  seek
war mt héo

One Christmas morning, as | sat in my

warm home surrounded by little

dogs, | received a text from my

cousin, who was still without power

aAyO0S G(KS LINBgAzdza ¢SS
Her home had been cold for the past

several days. As she and her husband

headed out of town to spend the day

with family, her Christmas would not

be lacking.

If You Are Without Warmth | consider myself close to my cousin
and | knew that she lost power a few
days earlier, but | was unaware that she was still without @owoo often, we do not know the dag-
day details of the lives of the people to whom we are the closest.

As faculty members, we rightly know even less about the students who pass through our classrooms.
These are students whiolike ug lead complicated Vies. Unlike my cousin who has years of experience
navigating the joys and difficulties of life, most of our students do not have the same wealth of
experience. Therefore, it is important that we provide space where struggling students can develop
strategies for success.

The argument that our job as faculty members is to teach our subject ma#ted that we cannot
O2yaSldsSyidte 06S NBaLRyaAaoftS TF2NdoesdeNg ndedtd!BtSutiiaa Q A @
position can be cited to justify a callougsethat is unbecoming to members of our profession.

2 KSy aidzRSydGa YIF1S LIB22N RSOAaAz2yazr ¢S KI @S O2ftf St
¢tKS@QNB | RdAf Gade Ly adzOK OFasSaz || o6FR RSOmaiA2Yy A&
toward the student. This is an anger that can lead to pervasive dissatisfaction. Like a person who tries to
throw a hot coal, we are the ones burned by our anger; not our students.

Instead of becoming angry with students who become overwhelmed whenale stripped of their

power by social, economic, and bureaucratic situations beyond their control, we should attempt to react
with understanding and loving kindness. When an online student contacted me that her power was out
because of Hurricane Michagldid not expect her to find an alternative power source. Nor did | expect
her to immediately catch up on her assignments once power was restored. Loss of power was only one
of the issues she faced as a result of being in the path of a hurricane andrsengl situation rightly

needed to take precedence over her coursework.

' YRSNEGFYRAY3a R2Sa y24 YSIy GKIFIG ¢S Ydzaad | OOSLI i
seems clear that students are behaving irresponsibly when that is not the cadeehstimber the
a0dzRSYyd Ay | yA3IKG Ofladaa ¢K2 (SLIN RNAFTFIOAYI AY FyR
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twelve hours before class began because he worked full time while going to school. At the time, his only
realistic choice was to taka&night course or to not attend college. During the early 1990s, weekend
classes and online courses were not being offered.

| can understand why a student makes a decision without condoning the actions that result from that

decision. During most semestethere are usually one or two students whom | watch fail the course as

they compound their bad decisions. | do intervene with these students. However, at a certain point, |

must accept that | cannot change their choices. | must also realize that syseues outside a

a0dzRSyiQa O2yiNRf OlFy O2yiNRf GKSANI OK2A0S& NBII N

Understanding fosters compassion and compassion makes it easier for us to direct students to the help
that they require. Sometimes, assistance can take thmmfof tutoring or providing academic advice. At
other times, we can direct students to the Learning Assistance Center or some other campus office. In
more serious cases, we can help the student make an appointment with an academic counselor who is
trainedi 2 RSIf ¢AGK (KS wadbdefhbByldi@at ledsi308kEndey pef semestar dzS &
before my institution eliminated our counseling services.

Acting with loving kindness does not mean that students will not suffer the consequences of their

actions It is not always possible for a student to recover from a bad decision during a particular

semester or in a particular course; especially when the college does not offer services such as counseling
that would assist the student. However, our compassierattions, inspired by loving kindness, can lay

the groundwork for future success. | remember sitting in my office discussing how a student could
salvage his grade in my course while also agreeing with him that dropping his math class seemed like a
reasondle decision. It is not that my math colleague had less compassion than | do, but the nature of

the course was such that catching up would be impossible.

As a faculty member, | can neither legally nor ethically care too much about the details of myis@den

lives. Fortunately, acting with loving kindness does not require knowing personal details about our

students. It does, however, require that we be willing to provide opportunities for students to learn

skills that can bring equanimity into their livé%r example, in my syllabus | include a Time and

Attendance process which provides students with the opportunity to make up missed work if they

O2y il OG YS® L 3ISySNIftfté NBIdANB y2 Y2NB SELX Iyl GA
why they fave missed class or need an extension.

On Christmas evening after she returned home from visiting family, my cousin posted a message in

Facebook that she had returned home to heat and that the temperature in her house was already 46

degrees. She continued, L ¥ &2dz I NB ¢gAGK2dzi LI26SNI YR aSS1 41 Ny
sentiment that belongs on our office doors.
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To Reteach Students
Their Loveliness

Many a brisk October day, | am on my hands
and knees, covered witthirt, planting flower
bulbs: tulips and daffodils and snowdrops an
crocuses. Externally, the bulbs appear very
bland and uninteresting. Their roots are
practically nonexistent and do not seem to
hold much promise. Yet, because | have faith
in their ability, | tell theses bulbs that they are
lovely through my actions.

| delude myself if | think that | can force the
bulbs I plant in my garden to grow. Nor can |
force my students to learn. Growth and
learning can only come from within. They are
seltblessingsnot blessings that | bestow. Yet
both are assisted in an environment shaped
by loving kindness.

One of my cousins has discovered that, by th
third grade, her students have already been
taught not to express their creativity. |
remember attending a HayrChapin concert in
GKAOK KS aly3 GKS NBFNIAY F2NJ KAa aCi26SNRE | NB w
day of class:

Growing Dendrites

w

Flowers are red young man

Green leaves are green

There's no need to see flowers any other way
Than the way they alays have been seen

The boy was taught that, if he were to succeed in school, he would not be permitted to express the truth
GKFG GKSNB IINB aaz2 Ylye O2t2NAR Ay GKS Ff26SNWE Ly
the flowers.

Becauseofk A X LI NI 2F 2dzNJ 2206 +a SRdzOFG2NE A& G2 NBI f

GKAYy3 AGa t20StAySaazé & DIt ¢l 8Sharoh gazlletglexpl@insLI | A y &
GKFG awi2 NBGESEHOK | (& heftalloing KindreS|0Tdrouglyl&iagikiddndss, G K S
SOSNE2YS YR SOSNEBUKAYIAY Oly Ft26SNIFIALAY FNBY gAl

2 Xt a2yz !yiK2yeod a[ 20Ay3 t2SYaY AbthohydNison: PoetyyyESucdtiana W{ (0 @
Research5 February 2013.
17 salzberg, Sharohovingkindness: The Revolutionary Art of Happirgsambhala, 2002.
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lumps that must go through the motions thted by their teachers. They have learned, as Harry Chapin
arAy3adas KIG Ga¢KSNB A& y2 ySSR (2 aSS Ft26%Nm | ye@
If they see flowers in any other way, they will receive poor grades. And grades are seereasmable

than learning.

Approaching students with a spirit of loving kindness can often be met with suspicion by the students
we are trying to help. They have been successful in their educational careers because they have
internalized the message thateativity is not rewarded and that their own interests are not interesting.
To take the risk of putting down roots is too daunting a task. Therefore, we must be patient and
repeatedly reteach them their loveliness.

Some of the bulbs | plant in Octoberdithe courage to push up through the still frozen earth in late
January or early February. Snowdrops have the most courage. While surviving the harsh realities of
February in Michigan, they give inspiration to the crocuses that will soon follow them thMaater

the tulips and daffodils will find their flowers within.

Unfortunately, | cannot expect all of the bulbs | plant to flourish. Some will be so damaged on their trip
to me that there will be nothing | can do to revive them. Others will be dug dpeaten by squirrels.

Others will take too long to send down their roots and will not survive the winter. And when | am
honest, | realize that sometimes | will not properly prepare the soil or | will overlook a bulb and forget to
plant it. Sometimes, | wieven harm one bulb while nourishing others around it.

While gardening in the spirit of loving kindness, | am able to reteach the bulbs that they are lovely and
to help them find their flowers within. Approaching students with loving kindness gives thesaime
ability, a self blessing.

Bl FNNE / KFELAYQa GCf26SNA |LNBgRo®BFstite s & NBO2NRSR F2NJ KAa
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The Scholar Athlete as Artist

my courses over to students.

Trimming the Yuzu Tree #2:
Reflection on Giving Students
Choices

After watching Dominic trim the Yuzu tree in
Ye O2dzaAyQa &l NRX L
concern that the tree will likely not bear much
fruit because the area in which it was planted
does not provide enough light. As Dominic

KSI NR

My goal in the classroom is to produce quality educational experiences for my students by allowing
them to be shareholders in their educatior@ldeavors. | have learned the art of the vague syllabus that
includes the required components for a class without going into too much detail about how those
components will be realized. For example, | might say that there will be an assignment that needs a

addzRSyid G2 aidz2
0KS KdzYF yAGASaTE |

RSY2yaidN) GS

SELX FAYySRSZ a&lwantiktdabey 2 6 KSN
LGQa 6KSNB Al glyida (2 0S¢
52YAYyA0Qa ¢g2NRa NB y2i0 YS
the tree should get anything it wants. After all,
he had just pruned it.
L 2FGSy | NHdzS GKFIG aGKS £ S
Y& aiddzRSyida fSIENyoé L I|faz
importance of giving students choices, and |
have gone so far as to turn major sections of
@2dz2NJ FoAtAdGe G2 O23yAil
RSLI NIYSYyiGlFt NBIdZANBYSYyild 27F (K

what constitutes the project. As a class we dediow to meet this requirement. Because | believe that
students need to do equivalent work rather than identical work, there might be different ways in which

students meet this requiremerif.

If they can choose topics and take responsibility to teachi@esf the course, they are more invested
in their education and learn more. As an added benefit, the class becomes more interesting for all of us.

| am sure that some people would argue that students in an introductory course are not qualified to
take responsibility for ensuring that course competencies are covertet allowing students to be
where they want to be would not lead to academic success. These individuals are correct. However,
allowing students to be where they want to be instead of wherahtthem to be each day does not
mean that | give up my responsibilities as a professor.

Plotting out a course plan with a specific schedule which ensures that course competencies are met, is
much easier than allowing students to stand in their own ligrgnerally, | prepare multiple lessons for

®When students are doing equivalent work instead of identical work, transparency is especially important.
Various approaches to assignments need to be distlidsring class.
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the same day so that | can both accommodate student interests while insuring necessary concepts are
covered. Often, | am modifying course plans while the class is in session.

Because | know the course material aedlize that there are multiple ways to communicate course

content, modifying my plans on the fly is not as difficult as it may seem. For example, while revising this
chapter, | had just taught a class in which a student wondered out loud how the Fremajhtiof the

CNBYOK I'YR LYRAIY 41 N®» L dzaASR (KS 2LILRNIdzyAde (2
CSENBR 2FNE (2 GDAzSNNBE RS aSLii Fyaoé L GKSy akKz2gSR
after doing a Google search in French. Was not a lesson | had planned to teach until a few weeks
fFGSNY . dzi A4 A& oSGGSNI (G2 GSIFOK YFGSNAIE gKSy ai
is easy because | have designed a flexible syllabus.

Although this is a simple exampla&ld the same thing for larger assignments. For example, a student

screened a short film at the beginning of a film class | was teaching. | then decided not to screen the film

on which I had planned to base my lesson and, instead, used her film to teagssoa | had planned

for the following week. Because | was planning to cover the material anyway, it was really not much

work to make this transition.

A too strong rigidity can actually impede student learning. | think of the time when Fred Kragersthe fi

openly gay Presidental candidate made an unexpected stop at Schoolcraft College. When | contacted

some colleagues about whether they would like candidate Krager to discuss the election with their

students, a political science professor told me thatthe RA Ry Qi KIF @S GAYS Ay (KSAN.
spend 15 minutes in their classroom. It was an opportunity missed.

Especially on days when students are presenting, | have no idea idea what | might be covering. During
student presentations, | take capis notes not only about the topic being presented but also about

what | might be able to contribute to the discussion following the presentation. For example, while a

student is giving a presentation on the French Revolution or the Reign of Terrorlimaigde

GYFYRFEGS FTNBY | SIF@Sysée dal N Gk{IRSZ¢ 2N aLRGFG2Sa
the student.

[ FGSNE ¢6KSYy L o0dzAfR 2y (KS addzZRSydQa LINBaSyidlrdAzy
of Kings to the Chinese Mandatf Heaven. If students ask questions about the negative attitudes

G26FNR GKS CANBRG 9aiGldS o00KS Of SNEMaray/Sdde and f t & ONS
the subject of potatoes as a way to understand samionomic issues and culturefascinating even

to my students who give me odd looks when | tell them about my interest in the history of potatoes.

In order to help prepare students to approach course material from the perspective of their interests, |
take them to the library and aském to spend an hour reading anything that interests them. With each
student, | then discuss their interests and suggest ways in which they can use their intenedtthe
background that comes from those interestto approach course materials.

Unfortunatd @ = Y2 NB YR Y2 NB GdzZRSyia INB FTAYRAY3 K
i

a i
GKS O2NNBOG FyasgSNI (2 GKS [[dSaGA2yT G2KFEG AydS
trick question.
{2YS gAff laly a52 @ Xonethifylthyt interédtsiuis inbtise histdticabperiad wels | R
FNBE addzRéAy3aKé
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It is a sad commentary that the results of higflakes testing and parents who micromanage their

OKAf RNByQa OGABAGASE IyYyR FTNBS GAYS LINRBRdzOS & dzRS
0SO0IdzaS (KSe& R2auEINI(IyKeSs jKd2Ssa (iA22 iy a2 KGO AyGSNBada
It has become harder to convince students that they can take responsibility for their educations; that

they do not need to be content to stay within the lines their previous experiences have drawn for them.
But it is worth the effort.
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Little Dogs Riding Fish

Rebuilding Trust

When Abuela entered our home, she was a fragile teacup chihuahua who had come from an abusive
AAlGdzr GA2y® {KS g2dzZ R f I & &aA &ldSeddWhén ndt ii hisviap, Aweda 6 | Y RQ A
would tentatively creep around the house cowering in fear when either of us approached her. Two

weeks later, Abuela still moved awkwardly because of her past injuries, but she had gained weight and

would run to the doortail wagging, when she saw her Papi.

Abuela was the twelfth dog that my husband has rescued from a bad situation and joined two other

rescue dogs in our home: Snooki and Lil Mama. Other dogs have entered our home since Abuela first

made her appearance. Bee | met him, my husband had rescued and rehabilitated dogs who went to

fABS Ay alr¥S K2YSa oKSNB (GKS&@ IINB t20SR® ! OO2NRAY
OF yQi ¥FAE®E

It is amazing to watch the new dogs respond to the loving kindiiessencounter in our home. Six

months before Abuela joined our household, Snooki suffered from a very similar disposition. He

cowered when anyone approached him, was skinny from lack of food, and so on. He is now a confident

littte man who explores the yd and takes care of Lil Mama who entered our home a month before
Abuela.

Lil Mama, too, grew in confidence and has developed her unique personality. And, with time, Abuela
NEFOKSR [Af alYlIQa 808t 2F O2yFARSYOS® 9@8yidzd f ¢
we assumed would be less than six months of hospice foeirAbuela ended up being a three year

relationship.
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The world has changed since | was a youth. Technological advances have given rise to problems of over
SELRadNBd t S2LXS y2 t2y3ISNIFLit Ayiliz2 20a6deRniGe | F
Instead, they launch their own reality shows or simply become famous for being famous. They are not

0KS o0Said NefS Y2RSta F2NJ 2RlI&Qa eé2dziKede ¢KS RAG2N.
economic situation, lack of jobs, and polit&E G NSYAAY YI 1S tAGAy3 Ay (2RI e&C
than the one in which | grew up.

Referencing the world in which I grew up is both natural and problematic. Our personal experiences can
be both a source of knowledge as well as a limitation as to heweapond to students. While | believe

that the world in general is scarier, | do not want to discount that the parents and grandparents of many
of my students-especially students of colegrew up experiencing fears | cannot imagine.

Especially when | sestudents who are struggling with an uncertain future, | am grateful that | am not a
teenager today. Many of our students have been damaged because they come from or remain in
difficult situations. Because the educational system with the backing of-potitical realities in

modern America has so brutalized students, many students are convinced that they cannot succeed.

When | was still a graduate student, | read an article by a professor concerning traumatized students. He

a1 SR jdzSad A 2 ¢ndl suppladel to todwkh adcstidérit filom [insert type of traumatizing

aAlGdzr GA2yB8K ¢Sl OK (i KS%Ma & 2NB &ilF2 yoaNR (1S G KO (NI (BANYF 3 IKEKI§ 2
2dzNJ 220®d¢ ! YR gKAES L adAtt oSt ASeSNowKbelievedhitA & A &

if we hope to teach our subject matters, it is more important than ever to prioritize creating a safe

classroom environment.

l OO2NRAY3 G2 Y& KdzaolyRX Al GlF1Sa aft20Ssz | t24 27
been traumatized. How many of our students have heard a professor or someone else in their lives say,
GeENXza G YS>Z¢ 2yfe (G2 6S GNBFGISR 6A0GK | 6dzaSK

Whether we call it agape or metta or being decent human beings, we need to create classrooms where
students can fel safe. We must do this before we can hope to effectively teach English or history or

math or science or whatever academic discipline we profess. Love, a lot of patience, and time can
rebuild the trust of our damaged students and give all students alfasis for success.

01 f K2dzZaAK GKAa Saaleée YIRS Fy AYLIOG 2y YSI FFGSNI Y2NB |
essay, or where it was published.
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Wor king with fADevel opmental 6 Student s

{2YSGAYSa LINPTS&aaz2NAR Falx a2KFEd R2 6S R2 6KSYy ¢S
2 dzNJ Of I & & NB 2 Y K & questpit ig8 pidbldmyaticiivetshiiodld not knaka a distinction between
GRSOSt2LIVSyGdtrté FyR aNB3IdzZ I NE aGdzRSydae 2SS ySSR
at least in the classic meaning of the word as reflected in the motto of the forméomMdtAssociation

2F 5S@St 2 LIYVS yHelpirig urtldRpiePdred st@lghts prépare, prepared students advance,

advanced students excek

Unfortunately, in contemporary American education, developmental has become equated with
remedial. Although | woultike to continue to discuss developmental education as a process of
transforming students, | am a realist who realizes that the conversation has changed and those of us
interested in developing our students must change with the times. This reality waswvaledged when,

in March 2019, the National Association of Developmental Education changed its name to the National
Organization for Student Success. However, they did not change their motto which can remain an
important roadmap for our work with students.
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do we do when we have students at different stages on the underprepgreparedadvanced

O2ylAydzzy Ay (GKS al yYS Of I aarbEBhsMdndt worg @8uWSNE |y S@S
distinctions and instead focusing on universal design.

| focus on universal designs that allow me to appropriately challenge all students during the semester. |
have found that if | first spent the time creating my course sd ihaill meet the basic needs of

remedial students as well as those who require ADA accommodations, | make life easier for all students
as well as for myself.

Whenever possible, | provide students with my teaching notes and PowerPoint presentations in
advance. | make students aware in advance of readings that we will do during class time or videos that |
plan to screen. While such reasonable accommodations are required for certain students under the
Americans with Disabilities Act, there is no harm in imgkhem available to everyone. In the same way
that curb cuts make life easier for people in wheelchairs, they are also an advantage for someone
pushing a stroller, on a bicycle, or who has trouble walking. Last year, | began converting all of my
classeso that videos are ADA compliant; something that proved very helpful when | had a deaf student
enroll in one of my classes last semester. Universal design before the semester begins, allows me to
spend more time during the semester working directly witiz® Sy 1 a 06 SOl dzaS L R2y Qi K
remembern or care about which students require accommodations. Nor do | have to spend time
converting course materials in the middle of the semester.

When students walk in on the first day of class, they see that | changdabsroom geography to
FILOATAGIGS O2y@SNREIFIGA2Yad ¢Fo6fSa FNB GdNYySR Ayidz2
On the first day, students have to move multiple times to meet as many of their colleagues as possible.
After the first day they settle into the seats that will be theirs for the rest of the semester; not because |
assign them but because that is how human nature works. These random groups of students then grow

into strong teams whose members support each other.

It is not unommon for me to get emails such as these two:
5N . SNHZ L ¢2yUdd 6S Ay Oflaa (G2RF&® LQY y20 7
needs to be done with editing our paper. | apologize. Thank you, [name redacted]

waz KI

Dr. Berg, forthe lastfewdays Kl @Sy Qi 0SSy FSStAy3a 4SSt
Ad0dzaaSR ¢

Of 34 P8PDPDPIPGSNE2YS AYy Yeé 3IAINRdzZI KIF & R
Ol dza3K G dzLIX &
Ly 620K 2F (KS&8 OLadas L R2yQi ySSRsemepR® | yaiKA
send them a two sentence reply thanking them for letting me know and wishing them a quick recovery.
Because students get to know each other, they become peer mentors. As the skills being taught change,
so do the roles of the students. Not everyone excels at everything and the student who would be
considered underprepared one week might be excelling dutiire next. This process is facilitated by

having a variety of pedagogical strategies: art, presentations, readings, videos, lectures, projects, and
more.
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Often, students are asked to teach all or part of a class with their teammates. Among other pedhgogi

benefits of team work, students on the underprepaseaparedadvanced continuum work together to

assist each other move to the next level. Although the course and classroom geography is designed so

that students will rely on each other, | work withetheams to master a concept and then they teach it
intheirownways 1 2 GKSANJ O2t €SI 3dzSad L gAff KSELI GKSY Lkf
ideas for them. When a student or team asks if | would approach a presentation or assignment in a

ceNIiF Ay gFeésx L +tftvy2ad Fftgreda FYyasSNE dab2dé L (GKSYy
g2dA R y2i KI @S O2y&aARSNBR®E

In order to make it easier to work with students from where they are at, | create a vague syllabus. This
strategy allows me maxum flexibility during the semester to work with students on an individual level.

Ly Yeé OflraaSazr ¢S GFrt1 lo2dzi aSldAGIfSydé NI GdKSNJ
rubrics that tend to be prescriptive rather than serve as a paitard excelling. Just because one can

tick off that they have completed certain tasks does not mean that they are learning or producing

guality work. Instead, | talk about what makes up good writing based on a variety of audiences and then

have studentsa]l OSNIF Ay ljdzSadA2ya adzOK a a2 K@ akKz2dzZ R Yeé
GgKIEG L Y gNRGAY3a O2yiNRO6dzGS G2 GKS €1 NASNJI RAIf 23

Answering these questions serve in lieu of a rubric and is more effective thatatheéard check off
rubric.

Standard Rubric

n Specific audience identified

Question as Rubric

a®d@ AYUSYRSR FdZRASYOS aKz2dZ R OFNB 06SOIdzasS Xd
Before the students can answer the question, they need to identify their intended audience
which would get them a n on the rubric. But answering the question provides a richer writing
experience.

Finally, I spent time working individually or with small groups of students. The geography of the
classroom facilitates such discussions. For example, | will ask students ttogettier in their teams

on a certain task. Then | will go from island to island discussing issues with students. Often, the issues
that come up are not directly related to the task at hand. However, this proves beneficial because it
givesmeawindowintg Kl i addzRSyida R2yQd dzyRSNRUlI YR

I also meet individually with students. Especially in my Composition Il course and other courses that

have a research component, we spend class time meeting in the library. All students are expected to talk

to me during theclass about their research and | coach them on the next steps each individually has to

take. | will also schedule some classes where | meet with students in my office. | plan these days when
most students are prepared or advanced and, therefore, can wortheir own. | then meet with
a0dzRSyita ¢6K2 | NS dzy RSNLINBLI NBR 2NJ gK2 (GKAy]l (KSe@
student come to these conferences, but students who need the individual support generally show up.

Best teaching practicagquire that we adopt the principles of universal design. Fortunately, by
adopting these principles, we free up time for us to use our advanced skills to do targeted coaching in
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the classroom, the library, andfor those of us fortunate to have omeour ofiOS & ® 2 KSy $S R2Yy Q
to worry about the barriers that separate us, adopting universal design allows us to facilitate
collaborations of equals.
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Everyday Tips and Tricks for
Learning as Collaboration

There is no way to get around the fact that
the professor is the most powerful person in
the classroom. Yet we can take steps so tha
we can interact with students as valued
colleagues. By providing flexibility and
encouraging students to participate in
decision making, we become collaborators.
One of the added benefits of this is that we
like our studentswill learn new things during
the semester. My students are always amusg
at how excited | get when they present
AYF2NXYIEGAZ2Y L RA&RYIA®
considered before.

Remember that we are burned by ou
anger; not our students.

Adopt universal design in the Tips and Tricks #03

classroom.

Provide flexibility in your syllabus.

Give sections of the course over to students.

Allow students to help decide how courseajtgrements will be met.

Allow students to build on their interests.

Avoid rigid rubrics.

Write a vague syllabus. This allows for greater flexibility throughout the semester.

LyOfdzRS + GAYS IyR FGGSYyRIFIyOS aSO0Aieg¢isihy g KA OK
0KS g1 & d¢

We need to realize that all of our students are experts in their own respects. Let the syllabus

reflect that their expertise will be part of the course.

Allow students to become peer mentors.

Do not spell out what constitutes the profed&Vhenever possible, allow students to discuss

ways to meet course competencies.

Include the location and telephone numbers for campus support offices.

Include art in your syllabus.

We need to create classrooms where students feel safe.

We need to be coescious of the assumptions we make about the world when they are based on

our personal experience.

What appears to be irresponsibility might have its roots in systemic issues over which the

student have no control.

If you give quizzes or exams, assure stud that you will not ask trick questions. And tell them

that if they find any to let you know because such questions are unacceptable and you will want

to revise them.

2§ R2 y20 ySSR (2 (y2¢ GKS RSGIFIAfA 2F addZRSydQ
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Remember that our students have been brutalized by an education system that forces them to

abandon creativity.

Change the seating in the classroom from lecture style into a way that promotes discussion.
Talk to students individually about their research.

Whenever possible, | provide students with my teaching notes and PowerPoint presentations in
advance.

Adopt a variety of pedagogical strategies.

Practice universal design.
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Teaching with Compassion

Introduction

By acting with compassion, we help our students
diminish anxiety that can lead to a pervasive
dissatisfaction in their lives. Before considering what
needs to be included in a pedagogy of compassion,
me detail what isiot part of such a pdagogy:
lowered standards, giving some students an unfair
advantage over others, and treating the student as
customer. Nor does it presuppose that we consider
our students as anything other than responsible
adults.

If we have compassion for our studenig need to
take actions to help them develop course
competencies, but also skills that allow them to
develop in their personal and professional lives. For
example, when | receive a rude email or comment fc
a student, I will try to turn it into an educatial
experience. For example:

May | make a suggestion concerning tone in
writing to a professor?

Cakkhupala

If | were in your situation, | would send a polite email which followed the course email
guidelines (e.g. making sure that the subject line begins with [eowdacted]). | would be sure

to address the email using the professor's title and name (e.g. Dr. Berg). | would then apologize
for overlooking the portion of the grading rubric that said a title page was required. | would
thank the professor for alreadyllawing me to revise and resubmit the assignment and ask if the
professor would allow me one more opportunity to correct my mistakes.

As written, the only response you can expect from the email you sent is the answer "No."

In this case, the student wrote very nice response and | quickly granted his request. | would never send
such an email unless | was willing to work with the student. In another case, | wrote:

| know that you sometimes get impatient with email responses, so | now take such email [from

you] in stride. However, in the future, you might come across as unreasonable at best and rude

at worse. | know this is not your intent which | why | am bringing this to your attention. If

everything is urgent, then nothing is urgent and people could just NJi (2 RA&ANB I+ NR @&
AKF1Ay3 GKSANI KSFRT aLiQE FYy2GKSNJ 2yS 2F GK24&S
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even bother opening it. | mention this because | fear that you could set yourself up for
difficulties in the future unless you make semrmodifications as to how you approach
professors or colleagues in the workplace. Ironically, the more time you are willing to give
others to respond, the more likely it is that you will move to the top of their priority list.

L R2y Qi (y2orAiT KKXSR aVi@zZRISF@AA @S> o60dzi AG R2SayQid Kdz
In arguing for compassion, | am not saying that we cannot give up on a student. There are times when all

of our efforts will come to naught. For example, | am no longer surprised at the number of stwdent
will not take advantage of my offers to revise and resubmit their assignments for a higher grade.

We must also be conscious to not cross the line between being compassionate and being enabling.
CKSNBE INB (GAYSa ¢KSYy (GKSE O2YLJ aaraz2yladS NBaLkRyasS A
This chapter begins with two essays concerning establishing compassion in our professional lives. | then

give an example concerning bereavement days that can serve as a model to change our thinking about

the lives of students as well as an essay whitdbarages us to consider how teaching without having

experienced a cognitive disability can sometimes cause us to lose compassion. The chapter ends with an
essay arguing that we need to be like Maasai Warriors who use their power to advocate for compassion
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Trimming the Yuzu Tree
#3: Reflection on the
Complicated Lives of
Students

After watching Dominic trim the Yuzu

GNBS Ay Yé O2dzaAiyQa el
express his concern that the tree will

likely not bear much fruit because the

area in which it was planted does not

provide enough light. As Dominic
SELX I AYSRE aGlwantiha yz2id
i2 0S® LGQA 6KSNB Al ol

And Yet She Persisted

52YAYAOQa 62NRa& LINPGARS O2YTF2NI G2 (GK2asS 2F dza 6K
of frustration as we watch their personal lives overshadow their potential academic achievement.

Our students hve complicated lives. Too often, demands of family or work or other personal concerns
overshadow their educational goals. While we want them in class, these outside influences encourage
them to be elsewhere, often for very good reasons.

I, too, have a comlicated life, and | have more life experience, which gives me skills at juggling various
responsibilities. However, because | am human, the personal sometimes interferes with my educational
responsibilities. For example, there was the time | cut my fihggtR Kl R G2 &aOKSRdzZ S | R
appointment during class time. While | would have preferred that he check the stitches at a time when |

was not teaching, | knew the doctor would not be willing to adjust his office schedule to accommodate

my desires. My sents were very understanding of my situation because they, too, have experienced

the necessity of making hard choices between personal and academic commitments.

Over the years, instead of coming to campus, | have accompanied my father to the hosgitaiddical
procedure. There have also been times when | stayed home from campus when | was ill. Although my
students do not have sick days or personal business days built into the syllabus as | have such days built
into my contract, their illnesses and othpersonal business are no less legitimate than mine. As a

result, | do my best to work with students who have to miss class.

Yet, there are limits when it is not possible to assist students even if they are dedicated. | once had a
dedicated student, who dxd many legitimate personal reasons for missing class. As a result of her
absences, she kept falling further and further behind. Unfortunately, it reached the point where it was
no longer possible for me to work effectively with her in such a way thatshkl pass the course.

While | wanted her to be in the classroom, she needed to be elsewhere.

I have heard colleagues callously take the position that such a student deserves to fail. Yet, it is possible

to recognize that a student cannot pass a courseaoese of circumstances that are no fault of her own.

28 g2dzZ R y2i oflYS Y& O2dzaAyQa ,dd dz GNBS FT2NJ AGa
recognize that external factors contributing to its lack of success. If we can be charitable to the Yuzu
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GNBST 4SS aK2dZ R 0S loftS G2 K2y2NJ I aiddzRSyiQa RSOA
F2NJ KSNIJ GFIl Af dzZNB d¢

Several years ago, personal issues caused a colleague to drop his classes in the middle of the semester.
Even though he could not fill his responsibilities by remaining in the classroom, we did not condemn

him for being irresponsible. While we would have preferred that he continue to teach, we recognized
that it was not about where we wanted him to be. It was about where he needée to

In the case of my student, | had to make the hard decision that there was nothing further | could do to

assist her in passing the class. She needed to be elsewhere and | understood and supported her

decision. But it did not end there. | intervened¥re a1 dzZRSy 1 Qa o0SKFfF | yR LINRJA
information about how she could get a medical withdrawal which would allow her to repeat the course

without having to pay for it again. | also made phone calls and sent emails to appropriate individuals on
thsstRSy i Qa oSKIfF a2 GKIFIG akKS O02dzZ R IS0 I RRAGAZ2YI f

While some students fail because of irresponsibility, any student can become overwhelmed by their
personal lives. Whenever possible, | do my best to work with students so that they can successfully
complete their coursework even if they must complete the work after the semester ends. When such a
response is not possible, | make appropriate referrals to colleagues who are trained to provide the
necessary assistance.
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AN G R

A Pedagogy of Compassion R §

A

My friend and colleague Clark Iverson has . \ ‘ o
GNROGSY GKFG 602 YL e . » . 5y
of a transactional production of meaning in - Z
classroom discourse, as opposed to the

unidirectional poumg of knowledge into the
aidzRSyidaQ SyLiie OdzLaf

to enhance discourse.

Our students are responsible adults who ha
adult responsibilities. They are also adults inf&
transition who do not always knwothe :
unwritten rules that guide the academic
classroom. Even as responsible adults, they ¢
are bound to make mistakes or bad decision
hiKSNR €101 atAatta
before entering our classrooms. A pedagogyf®
of compassion encourages us erognize ”
that serving as mentors is an important role,

which we play as faculty.

Gesture offeaching: Kaitn  wl RAF 1S4 CN

| was once assigned to be a mentor to a new

faculty member who was very talented and experienced. Yet, as a college, we recognized that she would
need assistance in navigatitite new environment in which she found herself. If an experienced faculty
member can benefit from a mentor, mentoring is even more needed by our students.

Sometimes, while juggling complex lives, students make poor choices. Whenever possible, | try to tur
choices into educational experiences. | will meet with students, discuss strategies for making better
decisions in the future, and refer them to support systems on campus. Critics of a pedagogy of
compassion argue that such an approach gives an unfaarddge to these students. While |

understand their concern, a pedagogy of compassion is transparent and something knowingly available
to all students.

During class, | talk about second chances and a willingness to work with students even if they make a

poor decision. | acknowledge that many of my assignments are tough and that thesasesscenario is

GKFGEZ FFAOSNI GKSe adzoYAl GKS LINB2SOGx L gAftf 62N

/| NBRAUKWSR2®d¢ b2g L R2 YBaAwe2TyYd IINNRARKD2E , Gtile a
do not demonstrate the competency that is being assessed are allowed to revise assignments until they
FOKAS@S YIFadSNEo® LT (KSe& R2y Qi NBGAaAS 2N I OKAS@S
ref AGe> GKSNB A& y2 LINIOGAOIET RAFTFSNBYOS o6SiGs6SSy a
Gt FaakSxd LX F0Sa Y2NB F20dza 2y GKS LINRPOSaa 27F LI aa
pedagogical approach that is usually foreign to them.
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Qritics of a pedagogy of compassion rightly point out that, during conferences, students might mention
issues we are not qualified to address. But compassion does not mean that we need to delve into our
alidzRRSy(GaQ LISNE2YIFf fAadSa 2N G2 GNB (2 FAE GKSAN LI

When | meet with a student, | will sometimes ask if they are having personal difficulties, for which they
might want assistance. In doing so, | do not inquire about the nature of the problem and, if a student
attempts to tell me something that is outkd my role as professor or academic mentor, | tell them that |

R2y Qi ySSR GKS RSGIFIAfad LyadSIRZ L NBFTSN GKSY (2
compassion requires interventions and referrals. It does not require that we provide the service

ourselves.

When given the opportunity to revise a paper or project, some students react to a pedagogy of
compassion with a sense of gratitude. They take the necessary steps to improve both the assignment
and their academic performance more generally. @4 as the critics of a pedagogy of compassion

point out, take compassion for weakness and act as if | will accept any revision, even if it is superficial. A
pedagogy of compassion provides an opportunity not multiple opportunities.

A pedagogy of compassi does not mean that the student needs to be coddled. | recall one instance in

which a student informed a colleague that he was too busy to meet any time before 9:30 pm. My
O2f €t S 3dzS F LIINBLINARIF GSt e NBALRYRSR aNVB8¢padz2 KSHIE &b
to future appointments unless they are scheduled during office hours. Instead of enabling self
RSaAUNHZOUABS 2N ANNBaALRYyaAotS 0SKIFIPGA2NRI az2YSiGAyYSa
When life interferes with our academic responsibilitiesna make a bad decision, we depend on the

compassion of our students, colleagues, and administrators. Our students deserve no less from us.
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Bereavement Days for
Students

As | was preparing to take a personal business
day, | could not help but think about a recent
discussion concerning students whose
grandmothers die during the semester. Often,
these discussions begin with snarky comments
about how convenient it is that grandmothers
die during exam week.

Generally, my contribution to such discussions

AyOf dzRSa GKS NXSG2NROIt |d
R2 ¢KSy | &addzRSyidQa 3ANF yRY
FYyasgSNE a{SyR I y2G4S 2F O2yR2fSy0Sd¢ Ly | RRAGAZY
to make up missedssignments and to stay current in the class.

When a Grandmother Dies

The tricky issue of faculty determining the legitimacy of bereavement days is exemplified when | took
personal business day to attend the funeral of Frank Arvid Cederwall-A®B). As a genealogist, |

would describe Frank as my first cousin twice removed; a seemingly distant relationship. But, in terms of
FIYAf& ReylIYAOaszZ a!yOfS CNIylé o1 a-biddgeat SNI GKIFy |
relationship might be much closer than the relationship adstut has with their grandmother or some

other relative.

When my students experience a death, | do not set myself up as a judge who decides if their biological
relationship or lack thereof with the deceased justifies them missing class to attend the fundrah a

student simply tells me that they have to attend a funeral, that is enough for me.

2KSy L NBIFIR (GKS ayrFrNjle O02YYSyda Foz2dzi AG o0SAy3a aoO
realize that grandma does not choose to die to get her grandichit of an exam. And when a student

GSftta YS (KIG GKSe& ySSR (G2 YAaa OfFraa F2NJ I Fdzy SN
to their first cousin twice removed or to someone who has no biological relationship with them.
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Teaching While Underimpaired

Gt S2LX S K2 R2 y20 KI @ oF:
think they know what it means to have
fAYAGFOGA2Yy & o0dzi GKS& R2 yz

T Eve Kosofsky Sedgwick
vdz2zGSR o6& /FTiKeé b 51 GARAZ2Y
Beingd Y RS NA& Y2LJ: A NB R¢

| clearly remember a 24our period during
which | suffered cognitive disabilities; a period
during which | was not sure if my cognitive
abilities would return.

| had just suffered a ministroke. In the

emergency room, | was unable to @lit the

admission form because it was too difficult for

me to form my letters. The effort to write the

G. ¢ F2NI Ye frald yIrYS o1 a &
to ask someone else to complete the form for

me. With difficulty, | could process thoughts

and answer questns, but | knew that | was

not functioning at the same level | had been

less than one hour earlier.

Teachiy While Underimparied

Fortunately, my cognitive skills returned and |
suffered no permanent damage. But | still
remember the fear of knowing that | might continue to live irogmitively impaired state.

Even though | wear glasses without which | could not function in the classroom, | remain fairly

underimpaired; much less impaired than many of my students. In bringing up my glasses, | am not trying

G2 GNRAODGAIfAISS(EORREY DA IANKSA®NILY GKS | yAGSR {dF 4GS
simply need glasses is not considered a disability because of the social construction and connotation of

the word. Instead, it allows me to bring up the issue of who get®mmodations. For example, to

qualify for accommodations, a student at my collegad other colleges as welimust first be certified

by our Disabilities Office as needing accommodations.

At the beginning of every semester, | receive a list of students officially qualify for accommodations
in my classes. Sometimes the reason is cognitive. Sometimes physical. Sometimes mental. Never for
socioeconomic reasons which are not covered by the Americans with Disabilities Act. Yet the

A5 gAR&2Y T [/ FGKed al b yRAOILIISR o6& . SAy3d HASTREOHNN Y LI A NBRY
2015.
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accommodation letter imot sufficient for students to receive accommodations until the student
discusses the letter with their professors. No conversation means no accommaodations.

Students transitioning from high school often do not realize that the rules for accommodationgesha

that just because they had accommodations in high school does not mean that they automatically get
accommodations in college. In fact, it can come as a shock to those students that they no longer have a
district paid advocate working with them and th@rofessors as they had in high school. Often, they do
not realize that they need to be their own advocates without any training on how to do so. For example,
| used to be very annoyed when a student wanted to discuss their accommodations three minutes
before the first class of the semester. Eventually, | realized that these students are acting in good faith
but were ignorant of how to best approach their professor. | continue to handle the situation the same
way by making an appointment with the studebyt | no longer suffer from the seifnposed irritation

that resulted in my own ignorance of how the dynamics of our exchange were playing out.

Because | have already built accommodatiomghich can also be called best practitdato the courses

| teach, nost of my students who qualify for accommodations do not need to ask me to accommodate
them. For example, in the notes | send to students after each class, | include a section called
GC2NIKO2YAYy33z¢é GKSNB L fAad NB thaKinfeAditd useiirRgties =
next class. Having access to these materials in advance is not just beneficial for students whose
impairments officially qualify them for accommodations.

Recently, | have come to realize that there is an even more impoaspect to universal design as it

2 NJ

RANBOGE & NBfFGSa (G2 &aidzRSyida oK2 ySSR FO002YY2RIEUA

certified to receive them. In a universally designed classroom, students have access to accommodations
anyway. Policy at mgy colleges do not permit a professor to offer accommodations to students who do
not officially qualify for them. Yet there is no policy prohibiting professors for using universal design
which offers the most common types of accommodations to all students.

Recognizing that we can be handicapped by our underimpairment allows us to realize that not all brains
g2N] (GKS alyYSe® LY HnanmHIEI /I GKeé 51 @ARaz2y oNRGSY
some day it will. | used to marvel at my Dad, mgther, and my sister who would fight for the comics

page. When my partner Ken shows me a hilarious New Yorker cartoon, | spend maybe ten minutes
GNBAY3 (2 FlLraGK2Y AG YR KFIEF G0KS GAYS KIFIYyR Al
@ dzyiAf L Y SAThibwadthreedyda’s Hefote ghe axpetienced cognitive impairment due

to excessive blood loss and just after haw You See (2012) was published. Just a few years ago, the
acclaimed educator, who is now a DistinguisRedfessor and Director of the Futures Initiative at the

City University of New York Graduate Center, could not understand comics.

2 KSy L FTANRG NBatehindg(2013), | cduldl ded flilly dndetand it because | was not
used to reading comics. The academic content as demonstrated in the text was easy for me to
comprehend, but | really did not begin to appreciate the relationship between image and text until my
third reading of the book and after discussing the book with students. My students embraced the book

25 GARa2Yy> /FiKeéd a! 5AAa&aSNIUFGAZ2Y ! 02dzi / 2 MASDAG ¢ KI
March 2012.
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because they are used to reading comics and graphic novels. However, they struggled with the academic
and historical references. We were both underimpairedifferent ways.

Like Davidson, | do my best to acknowledge my underimpairment so that it does not negatively impact
my teaching my teaching. Teachidgflatteningchallenged me, but tackling the challenge allowed me

to better understand what my studentscperience when | challenge them, especially those students
who are grappling with their own underimpairments.

Fortunately, one does not need to experience cancer or a stroke or a significant amount of blood loss in
order to have empathy for students whoqeire accommodations. Some of us just need to remove our
glasses or read a comit in order to see the world more clearly.
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Standing With Power and Compassion

Using Our Power to Advocate For Compassion; or, What We Can
Learn from Maasai Warr iors

Because of a project on which | was working with my colleague Jessica \WartEsnand some
students, | had the opportunity to meet several members of the Maasai Cricket Warriors including
Sonyanga Ole Ngais and Richard Turere. These Maasai Waanierswuch to teach us about power and
compassion.

Several years ago, using their power as warriors and cricketers, Nagis and other Maasai Warriors took on
campaigns advocating against nonconsensual female genital mutilation, supporting of HIV/AIDS
awarenes, advancing conservation efforts, and building peace. They stood up against the prevailing
cultural norms and worked to educate the Maasai elders. And they are making changes.

¢ dZNENB QA | RGIFYyOSYSyilia Ay O02YLJI aiadddyatesgASHBoydf y A G A f
YAYySs KS 06S3ly (G2 06S aNBalLlRyaiofS FT2NJ KSNRAyYy3 | yR
fA2ya NBadzZ 6SR 0SOFdzAS Gt AQAy3d 2y (KS SR3IS 2F (KS

would be raided by the liga N2 YAy 3 GKS LI Nyl Qa agSSié al gryylrk 3N
faasSadéd ¢2 O02dzyiSNJ GKS |GaGFO1az allalkiA g1 NNR2N&

1y26t SRAS (G2 a02YS dzL) 4 A st sysiEm th yesr@ thelPiRA @8 NE A & Y ILIR D¢
|l A& AYyy20LGA2Yy gl a G2 O2yySOG [95 ftA3IKGa G2 |y 2f
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the cow sheds, there is no need kol them. The lions, the cows, and the Maasai are all winners as
Turere used his power to work with other warriors in their conservation effdrts.

Especially those of us who are tenured professors need to follow the lead of Maasai warriors by using
our power to advocate for compassion. Because we do not think about theconsensual genital
mutilation widely practiced on intersex infants, we generally do not consider female genital mutilation
as a cultural norm in the United States. Nor do we need tayabout lions killing our cattle. But we

have many opportunities to use our power to advocate for compassionate responses on behalf of
students, adjunct faculty members, and staff. We cannot ignore those things that do not directly impact
us, but need testand up to injustices, bad policies, and other decisions that have a negative impact on
the individuals at our institutions.

L Kl @S KSEFNR FFOdz & YSYOSNA SELINB&aa 02y OSSNy GKI
That can happen. But whatn the administrator really do to a tenured faculty member? For someone

on probation or is working on a renewable contract, speaking up can cause a loss of job. But even if an
administrator goes out of their way to make our tenured lives miserable, theyot take away our

livelihood without just cause.

Even before | was tenured, | was advocating for my students. | remember a professional development
aSaarzy oKSy L gla aagAftt Ay 3IANFrRdzr S adOKz22t O2yRdz
suggested that we have students write about something theyvwkabout; someting such as their first

date. Even though | was new to teaching, | knew that this was a terrible writing prompt. Some students

might not have had a first date. Others may have been sexually assaulted on their first date. The prompt

was toospecific and did not allow students the flexibility to avoid writing about a potentially traumatic
experience unless they lied.

' FTGSNI SN t2YL2dza 3+ PSS KAA adaA3ISadAz2ys L NrAaSR Y
late 1980s, it is not surmging that Dr. Pompous became very flustered; but not as flustered as a student
who had been raped on their first date might have responded to kisfdimed prompt.

' FNASYR |G y20KSNI AyadAalddziAzy oNRBGS mhde2dzi GSOKY
OKIFIy3Sa gAlK2dzi Gl f1{Ay3 (G2 dz& FANBOGDPE ' a T OdzAf (@
the voices of staff and students to be part of discussions; especially when bad decisions are being made.

And if we are not included, we need timdl ways to make our voices heard. Several years ago, a

department at my institution kept claiming that a certain problem was unique to each of the faculty

members who reported it. To counteract the official denial, we began to send emails to the dean each

and every time the problem came up while we were teaching. Soon, the problem began to be addressed

at the institutional level.

One of the risks of using our power to advocate for compassion is that we can lose the equanimity and
drift into a pervasive dgatisfaction. Sometimes institutions move very slowly. | once spent four years
trying to have an error corrected in an institutional document. This was despite the fact that there was
100% agreement that a change needed to be made. Sometimes, we findeteie Don Quixotes

fighting windmills.

BC2NJ Y2NB AYF2NNIGA2Y L o2dzi wAOKINR ¢dzZNBENBQa ¢2N)] = LI S|
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The advice a senior colleague gave to a new faculty member who had just been made to feel powerless
is important:

I must admit, | step away from situations | cannot change and work like heck in situations | can.

That Ay FIFOGX YIeé 0SS Yé adNBAGlIt FdzARS® a{ GSLI |
heck in situations where you think you can make a difference and where the process is good and
feeds you so that, even if you fail to make a difference, you gtmmger and learn from the
LINPOSadaa AdGaStFoe ¢KIFIG R2Sa y2d YSIy OOSLIAy3
does mean accepting where your particular reach and power cannot have an impact on a
situation-and making choices for those sitians that feed you, inspire you, and where you can

be powerful and a force for change.

This advice cannot, however, be used to excuse inaction without analysis. It would have been too easy

for Sonyanga Ole Ngais to think that as a lone individual he viimufgbwerless to stand up with the

women in his community against a strong cultural tradition supported by the elders. He would have

been wrong. Richard Turere could have accepted the prevailing attitude that the only way to deal with

lions was to kill thm. He was willing to consider where he had power and how far it could reach before
FOOSLIiAy3a RSTFSIG 6A0K2dzi GNBAY3 | yeiKAYyId ¢KSNB |
invention to protect their cattle.

Although comparing our students and calfpies to cattle is problematic, we need to accept that
metaphors have their limits. That being said, it is important that we fight the lions at our own
institutions while realizing that there is no need to kill them.
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Ev eryday Tips and Tricks
for Teaching with
Compassion

The Buddhist tradition has the Karaniy{ <
aStdl {dzidl H6KAOKE
should be done by one who is skilled i
goodness, and who knows the path of |§
LIS OS¢ o0ST2NB fAaa|
how to radate loving kindness from sel| =
to the world. Matthew 25:40 from the
Christian scripture tells us that B . -
whatever we do to even the least of my Tips and Tricks #04
brothers or sisters, you do until Jesus.

the Islamic tradition, there is a textecorded in the illustration fothis section-i K G Ay a i NHzOG a &Y
Ad I YFEN] 2F FIFIAGKE YR 6K2S@OSNJI KIFa y20 ({AyRySaa
such as Ann Randwho reject altruism, most religious and philosophical systems rightly recognize that it is
through compassion that we make our world better on both the macro and micro level.

DAQ®S &d0GdzRSyida aaAroO]l RlIe&a¢ FyR GLISNER2YlIf 0dz@AyS
the syllabus as well as discussed in class.
Recognize thatoutsidey Ff dzZSy 0Sa OFy Ol dzaS I+ aidzRSyidQa aFl ;
Students often do not know the processes that are required to get assistance. That should not
annoy us; even if we include that information in our syllabi.
Proactively work with a student who is having difficesti
2SS R2y Qi KIS G2 LINPGARS | ff 2
28§ R2 y20 ySSR (2 (y2¢ GKS RS Sy
Serve as mentors to our students.
52y Qi aSNBS Fa 2dzR3IS (2 RIGEIYDERY 2 NG KFidiy SING £ GOKES
to miss class.
Whenever possible, allow students to know what is forthcoming so that they can review
readings, videos, and other course materials in advance.
Making this as part of universal design means thatwg @i K| @S (G2 62 NNEB | ¢
accommodating students who require such services because they are already built into
the course.
Let students know about special circumstances withdrattalsd other special considerations
that the college can make.
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24 Special circumances withdrawals are the name of the process my college uses that allow students who are ill
or whom have had some other extraordinary circumstance to drop a class after the deadline without having the
class appear on their transcript. In some casegjestis are even given a refund for the course or a retake credit
which allows them to take the course again without paying for it.
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master course skills at different times.

Using our power does not presuppose that we consider our students as anything other than
responsible adults.
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Finding Joy in Student Success

Introduction

Ly a2KIFIG GKS . ANR ¢4
YYSsyy¥S {SEl2y 206aSf
is scooped from abundance yet abundance| ™
NB Y I R Iyf duvéork with students, there =
Ad Ly dzySYyRAy3 | odzy |
lose sight of the daily benefits they put out
into the world.

Unfortunately, as discussed itn&pter 1, a
pervasive dissatisfaction can creep into our
lives if we lose perspective. Sometimes, oul

22e Oly ¢6lyS 6KSy &addzRSyida R2 y2G NBO23IyAT S 2dz2NJ S
FGGSYRAY3 | O2YYdzyAde O20f28S30Rdi (LS9 Siéa GokKE GG ARKEF LALYSLyRaN
disregard for the work of community colleges can also come from politicians, the public, and even some

of our colleagues. Yet we cannot allow these individuals to make us forget the abundance with which we

are surrounded by the majority of our students.

The Bird with the Human Head

Before we can accept what the bird with the human head knew, it is hecessary for us to accept the
NEFfAGE 2F 2dzNJ 26y AIJYy2NIryOSod LF S Ol yy#aot 6S 0O2Y
impossblet to design the type of studertentered classroom from which abundant joy can flow.

In addition to finding joy in the success of students, we should also share in the joy of our colleagues. By

celebrating in the accomplishments of others, we caninéréa G KS @62 NI RQa adzLlJi & 27

BLSEGIYE 'yySo a2KIFG GKS . GoMjpretePaetndoughtorSMifflid084y | SI R Yy S
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Equanimity Surrounded By Detractors

ABig Boy Collegedo and Community Coll ege Voice
I 40dzRSy(d LIRadSR I YSaalr3asS Ay | Lzt AO0 F2Ndzy AyT2
O2f t83S¢ ¢ a | @ahseiringifrdm acSmimunfitypcoliede yh©d@riodically posts about

KA&d aoA3d o62& O2ttS53S8¢ SELISNASYyOSad LG A& dzy ¥2 Ndzy
advantages he received as a student at his community college; advantages he could nat hope t
SELISNASYOS |G aoA3 o2& O2ffS3S¢ KI*Retkh&comiaugso (i KSNB
take a demeaning stance toward his commusabllege alma mater and the professors with whom he

studied.

| remember one spring semester when avarsity student taking one of my courses informed me that

certain requirements for the community college class were not necessary at his university. My response

gl a GKFEG aYlFé&o6S 2dzNJ SELISOGlI GAz2ya | NB KABBENKE | S
worked who was anticipating a bleoff class because it was offered by a community college. University
students frequently struggle to meet commuritpllege quality standards when they attempt to pick up

I O2dzLX S 2F GSI aé émerfedkst 8 Sa RdzNAY3I GKSAN &dzy

26| cannot cite specific adwntages this student received because the list could be used to identify him.
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When | first started teaching at Schoolcraft College, students would refer to our institution as Haggerty

High, a reference to the road on which we are located. Then, the economy faltered, and students took a
serious look at their education opihs. They began to realize that Haggerty High was not something on
GKAOK (G(KSe KIR (G2 &aSiiGtS 0SOFdzaS GkKSe O2dzZ RyQid I ¥
although inexpensive, Haggerty High and other community colleges provide them with & qualit

education.

What is more disturbing than when students assume that community colleges are inferior is when
community-college faculty members conduct themselves as if we are inferior. One year, while

coordinating a digitaliteracy competition for Michigasommunity-college students, | arranged to have

three university professors serve as judges: dormder of HASTAC who was then teaching at Duke

University; the Director and CEOHbrid Pedagogwho was then teaching at the University of

Wisconsin at Madison; and a former Andrew W. Mellon Fellow who is now teaching at Washington State

' YAGSNERAGED® ! FOSNI GKS 2dzRISa 6SNB Fyy2dzy OSRE | Tl
community cdlege student from an opeadmissions school like [college name deleted] hope for from

GKIFIG t£S@St 2F 2dzRIAYIKE

Ironically, when inviting these university professors to judge our contest, | was not as concerned about
what our students could learn from therhwanted those judges to learn from our students. The judges
provided feedback that was extremely helpful for our studentsybaore importantlyt they were able

to interact with and see the quality work produced by community college students. They hage sinc
incorporated that knowledge into their work promoting digital literacy.

While discussing vital educational issues, the voices of commcwiligge students are practically non
existent. This is a problem that we can easily change.

Frequently, mystudents post comments to online articléghey join discussions that take place on
Hybrid Pedagoggand HASTAC. They have also posted comments on articles publi§tred@nronicle of
Higher EducatioandInside Higher EdVhile engaging in public writingommunity college students
have no difficulty holding their own with university students, faculty members, and administrators.

In a conversation | once had with the author of two of tiygbrid Pedagoggrticles which my students

were discussing, hecomiyfei SRX 4L QY SEOAGSR (G2 NBIR &a2YS &iGdzRSy
recognizes that, while considering effective syllabi and the pedagogy of classroom discussions, student

voices are vital. In fact, | often find student observations to be more percejptarecomments posted

by faculty members including myseif and administrators.

Our students will either live up to or down to our expectations. When we believe that their voices count
and translate that belief into our pedagogies, our students can stdsetieve that their voices count in

our classrooms. When students engage in public writing, they are empowered. They learn that they are
individuals who deserve to be taken seriously because they have serious contributions to make. The
positive responsediey receive from their contributions in the public square confirm the faith we have

in them and the confidence they have in themselves.
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Accepting the Reality of Our
Ignorance

In February 1989, | dended my dissertation

on AA, Spiritual Issues, and the Treatment of
Lesbian and Gay Alcoholinswhich | traced

the competing trends of individualism and
perfectionism from the colonial period to 1935.
| argued that Alcoholics Anonymous was
successfulni part, because it was able to
marry these two trends. | then analyzed the
effect of the God talk in AA using lesbians and
gay men as a model.

After successfully defending my dissertation,

5N al NBE [SI {OKYSARSNJ LINB
my friends, familyand colleagues who had

attended my defense. It was an exciting

moment both academically and personally.

After Dr. Schneider introduced Dr. Berg, |

headed across the street with my family,

friends, and colleagues to the Peanut Barrel

where we threw our peant shells on the floor

while waiting to be served great sandwiches.

[ FGSN) GKFG S@SyAy3as L KFER | LINIe Fd /FradadSttlryArQa
Michigan where my guests were treated to an open bar and enjoyed a latte or cappucwone of the

other new types of coffee drinks which were not as common in 1989 as they have become in the

twenty-first century.

Accepting the Reality of Ignorance Leads to Wisdom

On the day | defended my dissertation, | had the rare experience of knowing that | knew more than
anyone else in the worldn my topic. No one anywhere, including the talented profes<$eovith whom |
had studied, knew more than | did concerning my area of research.

Too often, newly minted PhDs stop there. We like the feeling of being the celebrated expert and desire
to remainthe celebrated expert. We cling to the illusion that we can hold onto the excitement of
knowing more than anyone else. Unfortunately, faculty members who must feed their desire to remain
the most knowledgeable person in the room areetjuipped to desigma class centered on their

students instead of themselves.

2" Mary Lee Schneider. Victor Howard, and Milt Powell. W. Fred Graham served as the outside readers. Cathy N.
Davidson resigned from my committee when she left Michigan Stateetily for Duke University after years of
working with me and just months before | defended my dissertation. Her resignation made it easier to set up the
dissertation defense than if she had had to return to Michigan. Stephen Botein, my major profes&stoin, died

in 1986 just after | had completed my comprehensive examination. Glenn Wright briefly served on my committee
until my research interests changed. After he formally left the committee, he did continue to advise me.
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Fortunately, the act of defending my dissertation also provided the antidote that can keep me from
clinging to the sense of sathportance that | felt on the day | knew more than anyone else éwibrld
concerning my research. That antidote was to realize the extent of my ignorance. In the grand scheme
of knowledge AA, Spiritual Issues, and the Treatment of Lesbian and Gay Alc@hpliegy

insignificant.

As professors interested in developisigidentcentered classes, we must first accept the reality of our
ignorance and allow each student to become a content expert who carabgarious points during the
semester the most knowledgeable person in the room.

This is no false modesty. If | didtimave confidence in my abilities, | would be too threatened by
students discovering that | was not the-mowing Dr. Berg who, one day almost 30 years aigo the
only time in his life knew more than anyone else in the world on a particular researcic that was
both important and insignificant. At best, | could only act as the fearfldnaiving Oz hiding behind a
curtain in hopes that students would not see any hint of a lack of knowledge.

When | walk into the classroom on days | am responsibld isrS 02 dzZNBRS O2y (i Sy G s L 2 Fi
YR a2vYSGAYSasx S@Sy | atfly [/ é RSLSYRAYy3d 2y K29g
experience which allows me to do impromptu mini lessons when the need arises.

When students are responsibleNd 4§ KS Rl 2Qa O02dz2NES O2yiSyidas L Oly y¢
As students give their presentations, | am listening, taking notes on what | am learning, and jotting down

ideas | can use to build on what is being presentedike the students am toth teacher and learner.

Even though there are days when students are assigned content responsibility, | have found that
students sense that there is something different about the student centered class that allows them to
begin taking responsibility foloarse content as early as the first day of class. A few years ago on the
first day of class, Jacob Mulcakljller suggested that we go to Candy Mountain and, after screening
Charlie the Unicof@we discussed unicorns and stolen kidneys instead of thertelssad planned. Yet |
was still able to teach the substance of my lesson using his example.

Although | complain about MulcakMiller taking us to Candy Mountain, | know that my complaint is
one of pride; of realizing that | was able to teach the lesdmadIplanned by treating his contribution as
an alternative route to success and not a detour to be endured.

When | asked MulcahMiiller for permission to use this example and his name in an essay that | was
writing, he replied:

Lol, wow. | feel special. First class of my first year in college and | was already teaching the
teach! :)

It takes confidence to create a class where students can make significant contributions. Yet, at the time
he took us to Candy Mountain, | was thigmes older than MulcahyMiller and had been teaching

college level courses longer than he had been alive. However, as someone committed to learning, | can
be mentored and learn from a distinguished professor who wrote her dissertatidrerProblem of
Expiration in the Thought of Teilhard de Chardin: A Story of the Structural Limitations of the Teilhardian
Synthesigind an eighteeryearold who was attending his first college class.

28 Steele, JasorCharlie theUnicorn Two Cows. 2008.
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Non -Teaching and - oS
Sympathetic Joy o8 7 SR\

Once wherl took some personal time to
attend a funeral service, students in my AL , N
researchwriting class met without me. Later 'fj" J(A 5y, 7 A :
that evening, | received the following note: 1 '

You missed a marvelous class sessi ‘
today. | thought it was very A RS \ &4
productive and the bulk of #nclass i :
stayed until the end of the class (At

period despite you not being there. \

| was neither surprised that the students hag ' N
a very productive session without me nor
that most of the students stayed until the 2
SYR 2F (KS LISNA2R® 2
were designing a fascinating project in which
they took a personal interest. Two of their
representatives met with someone, who hag -
been recommended by the dean of students
The representatives then invited this person
to attend class the class | missed.

From he two-sentence report | received, |
knew that the day was productive. | also
knew that, once | finally received the details, |

would be expected to do everything possible to support a project that | already knew did not fit the

specifics of what | had ptaed to teach this semester.

{ SOSNIf @SIFENR 323 RdNAyYy3I I O2yFSNBYyOS aSaaizy 2y
of my student cepresenters® explained that the class he had taken had done something specific. Then

he said that the cladsad done something else and then they had done something else. He concluded by
SEOAGSRE e LINRPOfIFAYAY3AT a!'d GKAA LRAYGZ 5N . SNEB K
also realized that the student had obviously learned a great deal irsa wlaere | had not taught him

anything. He had learned as much as he did because students were given the opportunity to take
responsibility for their own learning.

Enjoying a Hot Beverage

Then there was the day when | became so sick after arriving on campus that | had to ibaeyea
though I had no way to warn students that class was being canc®ldsk next class period, | said that
we would start with the student who was to present the day | cancelled class. It was then that students

29To say that this student was a-poesenter is a bit of a misrepresentation. | was sitting in the back of the room
RNAY{1{Ay3a O02FFSS gKAES KS IyR KAa aGdzZRSyd O2fttSI3dzSa RA
301 now use Remind.com to commigate with students via text message.
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informed me that this student had given his presentation during the previous class period. In confusion |

a1 SR 64 .4d2Q0 GKSNB | aArdy 2y (GKS R22NJ OFyOoStftAiy3
GKS aArAdyod ¢KSe@ 6SNB LINBaSyd FyR LINBLI NBR FT2NJ Of I &
cancelled.

Once, when | told the story of the uncancelled cla&sstl  O2f f S 3dzS> GKSANI FANRG N
O2dzZA R @2dz INF¥ RS GKS &addzRSyd AT @2dz 6SNBYy Qi (KSNBK
.S0ldAaS L 62N)] a2z Ofz2asSfteée gAUGK dddzRSydaz.Whatl f NBI R
was important is that the students felt empowered to take down the sign and meet without me.

l'f 0K2dAK L +Y F2yR 2F aleéeAy3a GKFd aL GNB G2 4GSk OK
members in the classroom is vital for studeniccess. It is faculty members who create a culture of

learning in our classrooms and provide students with the skills they need to be successful scholars. If we

do not lay the groundwork, students would be unable to take responsibility for their ownitegarn

Unfortunately, the less we try to teach in the traditional sense, the more we open ourselves for critique.
Extrinsic rewards for those who try to change systemic problems are rare; especially from those whose
systems we are trying to change. Forturfaté > &A@ YLJ GKSGA O 22¢ | fft26a dza G2
successes. For example, when | was telling a team of students that they would need to consider certain

issues as they designed a survey, one of the students told me that they had already disbhasse

LR2Aydad ! FOSNI FEtxX &aKS SELXIAYSR:E 4L KIFI@S G118y LI
| rarely have the opportunity to hear a student explain what he or she learned in my class. But, if | listen

G2 abtdzRSyda aGrft1 FY2y3a GKSYaSt @Samabl&iadeSthem 'Y day2i
apply the knowledge they learned in other classes. These were classes in which my colleagues placed a

value on student learning instead of simply teaching students. And | have faith that my colleagues

benefit from my norteaching as | &énefit from their focus on student success.
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Losing Control in a
Student -Centered Class

Before | was able to begin my
presentation in Ancient World History,
a student asked a question that
turnedinto an hourlong discussion.
The sidebar lead to me scrap my
presentation. Scrapping my
presentation required that | totally
revise the first unit | was in the middle
of teaching in such a way that nothing
| had prepared would work anymore.

SR URRL . e , e,
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Of Caffeinated Goats and Students

Students leftclass that day with a

K2YS62N)] FaaArdayyYSyid GKIFG Lzi GKSY Ay O2yGNRE 27F 0
classes as well. Eventually, they will have to design an appropriate assessment for the unit because the
assessment | designed had beairrelevant. As they were walking out of class, they were already
GFf1Ay3 lo2dzi GKSANI LX I ya FT2N GKS ySEG OfFaa FyR
which was far more sophisticated than what | had planned to teach that day.
It was aly the fourth day of class, and | had already lost control.
2 KSYy L NBO2dzyiSR GKA& ait2NEB G2 I FTNASYRZ KS |alSR
a2yRIeQa fSaazy FyR gAff LINBLINBS |y I ANROINRAREIGS
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time | suggest that he only has to work one day a week. But there is a serious component to the
guestion that should be considered.

5

If our classes arstudent centered in such a way that students teach significant portions of the class,
what do we do as professors? Or, in other words, why should the college pay me to sit in the back of the
room with my cup of tea while my Ancient World History studestsch class?

It would have been much easier for me to show up for class and discuss the videos | had already

prepared than it was for me to sit in the back of the room feverishly taking notes so that | can

appropriately respond to the information my studenpresent. Because | was not in control of the

LNBaSyidldAraz2yQa O2yiaSyidz L KIR G2 0SS SEGNBYSte Fdd

that | could make sure that, regardless of what students choose to present, the skills they need to

devebp in terms of the course competencies were met. Fortunately for students, | am not unique in my

interest in providing studententered classes that provide them with both course content as well as

skills to succeed in the Z2tentury.

loncereadaFacgb2 { LJl2ad o0& | dzyAGSNRERAGE O2tftSI3dzS K2 |y

ONR1SY® b2g LQY K2LAY3I GKIFIGX GKS LI NIGAOALI GAzYy 27F

part of the discussion, he admitted that it was he who broke the class lyoglerwy the assumptions

that were found in the syllabus. | knew he had laboriously taken time to develop that syllabus. Now he

YR KA&a &aiddzRRSyida NP aalLIlSyRAy3a (GKS NBad 2F GKS as
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Through the grapeving,have heard that someone with whom | work believes that my-te@thing

makes a mockery of our work as professors. Because | do not know the identity of my critic, | can only
aLSOdzA FdS Fa G2 vYeé 02ffSk3dz8SQa ¢ 2 NbeReftddBtheT | 62 NI R
studentcentered classroom or the work involved in allowing students to make significant course

decisions. Although my friend was joking when he posed the question to me, | could imagine someone

who has been successful in a traditionalssiroom all of their life viewing my néeaching and seriously
FalAy3az a21! ¢ 5h hi 5hKE¢

5

Fortunately, we have answers to the hard questions. Our willingness to lose control of our classes or to
announce that our weltlesigned syllabus is broken is actyalsign of dedicated teaching, rooted in

sound pedagogy. Our neraching produces student engagement that leads to learning, and we take
joy in the accomplishments that grow from such engagement.

After one class discussion, | received the following nges§@m a student enrolled in the ancient world
history course in which | lost control.

This article was given to me by a Muslim friend of mine. | remember you had said you were not
very clear on [a Muslim] creation story, and neither was |, but thisslauld be a very good
representation of their beliefs.

Discussing class with a friend and finding this article does not benefit the student in terms of their grade.
But, as of the second week in a studeeintered class, this student was no longer priilyanotivated

to get a good grade. They had become engaged with subject matter and wanted to learn. And they
wanted to help me learn as well.

What do we do as studerttentered teachers willing to lose control? Among other things, we provide a
foundation ofstudent engagement that allows students to focus on learning instead of grades. Instead
of trying to game the syllabus, they can spend their time enjoying a learning process where they will
learn more than what is required by the syllabus.
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Swimming in the Deep End

A colleague once commented that she admired the quality of work that | am able to get my students to
achieve. She continued by telling me that she often feels as if she were watching me swim in the deep
end, while she hugs the edge of the pool wearing a life preserver. Concerning the pedagogical strategy
we were discussing, her observation was accurate. But that is not the entire story.

| often watch my very dedicated colleague swim in the deep end akhdhe edge. | cannot hope to

get the quality work from my students that her students are able to produce under her guidance.

L Y @SNE 3INIGSTFdzA GKFG Y& O2fftSI3dzSQa S RSNEKA L
events that | have n#ier the skill nor the temperament to organize. Students at our college profit from

her commitment to quality education and her willingness to venture into the deep end. She swims by
while most of us watch while clinging on to our life preservers.

Studentsin my classes learn important skills which they do not have the opportunity to learn in most of
the other classes they take. But, if all faculty members taught like | did, students would obtain neither
the quality education nor the transformative exper@na college education offers.

First, not all students are well suited for the radically studesntered type of class | teach. Many need

the structure that some of my valued colleagues provide. Other students find that some quality courses,
taught by cdeagues, are too rigid and welcome the freedom | offer them. We cannot each be all things
to all students.

The second issue is that | cannot adequately teach all of the skills students need for success. | do what |
do very well. But | am not very good atvering the skills that my colleague incorporates into her

classes. Students need to swim in the deep end with both of us, as well as other faculty members who
excel using pedagogical approaches very different from our own.
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Several years ago, | had a statlerho really liked my teaching style and did very well in the course he
had taken with me. | enjoyed working with him throughout the semester. But because he wanted to be
a highschool history teacher, | told him that he should not enroll in any othdohisourses | taught.

As a future history teacher, he needed to be exposed to a variety of approaches to the study of history
and he could only get that exposure by enrolling in classes that were taught by professors whose
approach was different from mine

Too often, educational debates forget that students need to be exposedaviety of best practices.

Students would be harmed if a specific best practice were to be universally adopted. | can imagine
a2YS2yS | NHBdzZAy3 d&. dzi R 2ai @éching prdzticésistioyld be Ginkvérdally O 2 Y LIt
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specific types of compassionate practices. For example, | would not want to see a requirement that
professors mat allow students to revise assignments because doing so is compassionate. As | argue
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revise assignments in which they exhibit gross academic dishonestwRaDif they submit their

revision after the semester ends?
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In her TED talk (which I learned about while watching another colleague swim in the deep end),

Chimamanda Ngozi Adichie explaingire Dangers of a Single Stdrgt while we can learn valuable

lessons from a single story, a single story is dangerous because it never gives the full perspective. If, to

dza S 2yS 2F ' RAOKASQa SEI YLX S$a3 AmErican BaydBavavduldNBt & 2y
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by screening he Dangers of a Single Storiet, the course remained primarily my narrative. The

narrative ofmy class is a valuable single story taught from the deep end of the pool, but it remains a

single story that needs to be supplemented with other narratives, taught from the deep ends of other

pools.

It felt good to have my colleague recognize the hard vibék it takes to swim in the deep end, while
promoting student success. But, as someone committed to quality education, | am equally excited to put
on my life preserver and cheer her on as she, too, swims in the deep end.

31 Adichi, Chimamandahe Dangers of a Single StoRED Talk. July 2009. Retrieved 29 November 2018.
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Everyday Tips and Tricks
for Finding Joy in
Student Success

Working with just one irresponsible
student can dominate our time in
such a way that the pervasive i
dissatisfaction discussed in the first
chapter can seep into our lives like
sprealing fog that obscures the
abundance of joy around us. Yet we
have so many student successes onf:
day to day basis. We can increase |
those successes and the joy we find}
in them by adopting practices that
support student transformation and
achievement.

Tips andTricks #05

Our gudents will live up or down to our expectations.
As professors in a student centered classroom, we provide the foundation that leads to student
success.
When possible, allow students to conduct class even when you are aB3sent.
Give control of classes &udents.
Students are empowered when they do public writing.
While engaging in public writing, community college students have no difficulty holding
their own with university students, faculty members, and administrators.
Frequently, my students posbmments to online articles hey join discussions that
take place orHybrid Pedagogsind HASTAC. They have also posted comments on
articles published ihe Chronicle of Higher Educatand Inside Higher Ed
Allow students to become content experts iaralasses.
Allow students to teach the teacher.
Encourage students to incorporate their knowledge from other classes into your classroom.
In the course methodology or some other section of the syllabus, invite students to share course
content from their pevious experiences. Reinforce this with announcements in class and other
class activities.
| sometimes tell students that | am preparing nothing for the specific class period
because they are supplying the content. Content might be videos or memes or
somehing else that they bring to class.

32Be sure to check your college policies before doing this. Because of liability issues, | have had to stap allowin
students to meet in the classroom when | am not present. However, they can meet in the library without me.
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Remember that a best practices are not universal. Students need to be provided with a number

of best practices from a variety of professors.

When you walk into the classroom on days you are responsible for the courentcave a

attlry .¢é IyRZ a2YSiAayYySaz S@Sy | atfty /¢ @&2dz O
the lesson.
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to expect. As students give their presentats, you need to listen, take notes on what you are

learning, and jot down ideas you can use to build on what is being presented.
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Reducing Fear
and Empowering Students

Introduction

GICNRyaRItS SELXFAya GKIG
of what makes us imbalanced helps us to
f SIENY K2g (ZUnfokuidkelyo | f I yOSd
our students generally have not reached the
level of emotional maturity to find balance on
their own. This is not because of soffading
on their part, but because they are young.
Even norAraditionally aged students are going
through periods of transition that can keep
them imbalanced. As such, they are unable
a2 221 20SN) GKS gK2tS &A
by one side or the other®*
Much of the imbalance that students
experience stems from fear combined with a
lack of agency in their lives. When | say that
students have a lack of agency, | am not
arguing that they have no agency. What |
want to do is emphasize that there are

You Forgot | Was a Seed ~ systemidssues both within and outside the

college that students cannot control or over

which they have minimal control. For example, when loehPKlistricts close for a snow day yet the
college remains open, students often need to miss class in order to aayedager brothers and
sisters. Other students miss because they have no child care for their own children. To argue that these
students have the agency to choose whether or not to attend class recognizes that there really is no
viable choice for these stients.

When a potential snow day is anticipated, | plan a lesson that students can do at home. The revised
lesson often includes a video that students can watch with their children or younger brothers and
sisters. | then screen the same video on campustiadents who are able to attend class. Even if the

BCNRByYyaRFf ST Dmdight MédtdfiaigROPA YA (1 & d ¢
34Hahn, ThichNhat KS | S NIi 2F G(KS . dZRRKI Qa ¢ St QéypayicA eration y & F2 N A
Broadway Books, 1999.
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storm knocks out Internet service or the student does not have Internet at home, it is easy for them to
make up the missed work at a later time.

Not just do | make alternate plans, | let students kriowdvancethat | am making these plans. That

grezr GKSe R2y Qi KI @S (2 @g2NNE Fo62dzi OKAfR OFNB Iy
We can also reduce fear by speaking of our own failures. It is no secret that | almost failed out of

graduate school because at@ssive drinking. | will joke with students that my recipe for a mixed drink

was when you dropped ice into your Scotch or vodka; something | discuss in more detail later in this
chapter.

| also share my writing failures with students and share storiesitalvhen | have run into problems in
professional settings; such as when a laptop computer jumped out of the back seat of my car and self
destructed on the pavement as | was walking into a meeting during which | and some colleagues were
asking for a $2,00000 donation from a company for the ngmofit agency for which | worked. Or there
was the time | had a manuscript rejected simply because | used MLA formatting instead of APA
formatting.

Finally, I set up my classes to allow students to fail assignméethisuifailing the class. Elsewhere in
this book, | go into more detail about my Pass/Na@t grading, my views on universal design, and other
techniques techniques to help insure student success.

Students need to know that they can succeed or they mightny. The level of fear and uncertainty is
so much higher today than it was even just a few years ago. As professors, we have a responsibility to
assist students to reduce their fear. While doing so, we are able to empower them.
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Speaking of Failure

LY a¢KS Ly@Syitrzy 27
Davidson rightly argues that we should 5
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traditionally been defined as rigorous and
demanding simply because so many student
failthem. Instead, she proposes developing |
rigorous and demanding courses, which both| {
set a high bar of excellence and where all '
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While considering the invention of failure ang
its legacy, we also need taldress the fear of
failure that millennial students bring to the

Overcoming tk Fear of Failure

classroom.
¢t2RlFI&8Qa @&2dzy3dISNJ aGdzRSyiia KI @S (22 2FiSy o06SSy NIAA
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showing up. These students have lived with helicopter parents who solve difficulties for their children
instead of letting their children grow into adulthood by learning from their mistakes. Unfortunately,

a2YS 2F (KSad&readyOrkiieit RNBy ¢ | NB

Rigorous standards can be threatening to students who have not been permitted to experience failure.
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was a bright student who cadihave easily met the expectations of the course, but they were too afraid

of failure to even risk starting out on the path to creating substantive, original work.

Some of the strategies | have been incorporating in my syllabi to address the fear ef ifaslude:
Participation = 100%

LT addzRSyda FGaSyR Oflaa NBIdAIINI& yR R2 GKSAN K
course. Yet, while the guaranteed 100% is comforting to students who fear failure, high expectations

mean that studentgannot get a trophy by simply showing up for class. Students must be present and

LINB LI NER® C2NJ SEI YL S5 &aidRSyiada K2 R2yQi O2YLX Si
to participate in the discussion, but they will not earn any participagiomts.

In addition to daily activities, students also receive participation points for more substantial work. An
FAaA3AyYSyidQa LI NI A OA LAS% af 2hg totallBorseigrade. 0o ificludeSuchs 2 NI K p2
assignments as part of a participation geatakes them less threatening to those students who fear

failure.
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It needs to be noted that participation is not as simply as | present it here. In my classes, we have an
understanding that sometimes life gets in the way. When that happens, it is posilsteidents to

make up participation points even if they were not physically present on a certain day or had not fully

LINB LI NBR FT2NJ GKIFIdG RIegQa OGAQGAUGASEAD CAZNIKSNY2NBZ
reasons why a student might not begsent or prepared.
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car tire so that they coulthake it to class. Even a student who is physically present in the classroom
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from. As someone who arrives to campus a minimum of one hour before his firsticdasg, had to call

the college to let my students know that | was running late becai2§® Ihad turned into a parking lot

in which | had already been sitting for 45 minutes.
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False Rubrics

Because | do not assign topics and instead insist that studejaqtsagrow out of broadbased reading,
students can fear failure because they are not handed a rubric defining the specifics of their lightning
talks or other major assignments. To help allay their fears, | give students a list of the types of references
they will be consulting. It looks like a rubric and fearful students find comfort in being able to check off
each step as it is completed.

| refer to this as a false rubric because it provides comfort without providing the specific details the
fearful students want. Such overreaching details would get in the way of quality research.

Small Steps

The first research assignment | give each term is for students to look up their broad topic (e.g. the Civil
War or contemporary education) in Wikipedia and to doraerinet search concerning their topic.

Because Wikipedia and Google are familiar to them, students do not experience a fear of failure. By the
time they are asked to consult sources not written in English, they already have a series of successfully
completed assignments and do not fear being asked to do the seemingly impo¥sible.

Teaching Previous Student Work

| regularly assign essays written by previous students. By assigning the work of previous students,
current students are able to see the resultsagbrocess that they do not yet comprehend. | have
created theScholarly Voicesebsite®’ to publish student work. My students as well as the students of
colleagues from around the country publish essays on the HASTAC wibsite.

Focus on Revision

Even if tley totally bomb an assignment, | assure students that the weaise scenario is that | will help
them develop the skills they need to revise the assignment into a successful project. The focus on

36 Students use Google translate to locate FBnglish sources.
37 The URL for Scholarly Voices is http://scholarlyvoices.org/.
BTheURLMJI 1! { ¢!/ A& KOGUGLAYKKGSGGIDKI &G OP2NHKD® hy |1 {¢! /3 §
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revision not only lessens the fear of failure, but it alsimforces the concepts of continuous
improvement and building on success.

Another advantage is that | can push students to experiment and to take risks with their writing and
research.

Scaffold Assignments

By focusing on revision, | can set aspiratiagaals that exceed the ability of my students. Because they

R2y QG FTSIN FlAfdzZNBXZ a (anizRéhgrallyiacodraphsh theifdrétamge, Gt K2a S 32
instead of saying that a research paper/project is due on a certain date, | scaffold the assigmtleats

following way:

1. Select something that interests you.

2. Complete Wikipedia worksheet which give students an overview of their area of interest.

3. Do library research on topic while working with a librarian and me. (This is done during class

time).

Find a minimum of five quality Internet sources on your area of interest.

5. Create an annotated bibliography of those sources.

Repeat steps four and five for each of the following: journal articles, Google books, YouTube

videos, newspapers, and nd&inglish surces. Note: No more than two of these strategies is

assigned at any given time.

7. Work with me to select a topic for their research paper/project. Note: During the research
LINEOSaaszs L KIFI@GS 0SSy YSSGAYy3 gAlKlovatiedeRSy G & (2
define aspecificresearch topic until they have an understanding of the material.

8. Draft manuscript.

9. Revise manuscript.

10. Repeat step nine as often as necessary and time permits.

11. Submit final manuscript.
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Ironically, as | have takenStLJa (2 f SaaSy addzZRSydaQ FSENI2F FI Af dzN
and rigor of the courses | teach. By breaking the research process into even smaller steps, | require more
research than | have previously expected when | taught researeingerichunks. My students typically

consult 4650 sources which they have annotated even before they have decided on a specific approach

for their research papers/projects. Because they do them just a few at a time, the quantity sneaks up on

them.

Some Stdents Still Fail

Even when classes are designed for success, some students will fail certain assignments and the overall
course. Others will have events from their personal lives take an unrecoverable toll on their academic
lives. Others will make bad dewmns that lead to failure and (hopefully) future learning. But, as Davidson
argues, we should not design our courses in such a way that guarantees a certain percentage of our
students will fail. Rather, we need to design rigorous courses where all sgidenttheoretically

succeed.
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Teaching Our Failures to Benefit
Students

One day, | drafted an incredibly boring essay. There
was a kernel of quality in the draft, but | would need
to cut at least 75% of thiext before | could hope to
produce anything publishable.

| was not the least bit concerned about the bad prose
| drafted. | have a folder of abandoned drafts on my
computer, some of which | will return to and others
that will rightly stay abandoned forev. All writers
produce failed prose. Even though the essay failed,
my students still benefited from reading my failed
prose and then discussing it is class.

We provide students with valuable insights about the
writing process and help them gain critichirtking
skills when we share our own failed drafts with them.
In addition to showing students my published writing,
| will sometimes ask them to help me edit failed
manuscripts in order to make them fit to print.
Students critique my work and help me toprove.
By assisting me in editing my lassin-sterling drafts,
they learn a great deal about the editing process.
Almost Failing Out of Graduate School, 1983~ More importantly, this process empowers students
who learn that they can provide meaningful feedback
to their professor. By seeing me in dmnverable position, it makes it easier for them to be vulnerable as
their own work is edited.

| first began sharing drafts with students when | was a graduate teaching assistant at Michigan State
University. At that time, we used a technology called the engraph machine. | would write papers

with my students by feeding a purple ditto master into a typewriter. After typing the text, | would secure
a special machine to print out copies of my manuscript for my students. The papers would come out as
purple tex on a white sheet of paper. Because neither-selfrecting typewriters nor computers were
readily available at that time, it was not possible for me to edit while drafting; something | do today.

Once when | shared the purple text produced after taking ditto master directly from typewriter to
YAYS23ANI LK YIFOKAYS G2 +y dzy RSNHNY Rdz2r S Of aasx 2yS
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think it is important for students to see drafts; especially those that are most embarrassing.
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